[image: image9.png]



Feinstein High School
Providence
The SALT Visit Team Report

January 12, 2007
[image: image2.jpg]= g

—
Sazgartand

Schaal Interpentian

Repert .

Nigat

[sALT]



`
School Accountability for Learning and Teaching (SALT)

The school accountability program of the Rhode Island Department of Education

Rhode Island Board of Regents 
for Elementary and Secondary Education

James A. DiPrete, Chairman

Patrick A. Guida, Vice Chairman

Colleen Callahan, Secretary

Amy Beretta

Robert Camara

Frank Caprio

Karin Forbes

Gary E. Grove

Maurice C. Paradis

Rhode Island Department of Elementary and Secondary Education

Peter McWalters, Commissioner

The Board of Regents does not discriminate on the basis of age, color, sex, sexual orientation, race, religion, national origin, or disability.

For information about SALT, please contact:
Rick Richards 

(401) 222-8401

rick.richards@ride.ri.gov
11.
introduction


1The Purpose and Limits of This Report


2Sources of Evidence


2Using the Report


42.
PROFILE OF Feinstein High School


63.
PORTRAIT OF Feinstein High School AT THE TIME OF THE VISIT


74.
FINDINGS ON STUDENT LEARNing


7Conclusions


8Important Thematic Findings in Student Learning


105.
FINDINGS ON Teaching for Learning


10Conclusions


13Commendations for Feinstein High School


13Recommendations for Feinstein High School


13Recommendations for Providence School District


146.
FINDINGS ON SCHOOL support for learning and teaching


14Conclusions


16Commendations for Feinstein High School


17Recommendations for Feinstein High School


17Recommendations for Providence School District


187.
Final Advice to FEINSTEIN HIGH SCHOOL


19Endorsement of SALT Visit Team Report


21report appendix


21Sources of Evidence for This Report


22State Assessment Results for Feinstein High School


27The Feinstein High School Improvement Team


28Members of the SALT Visit Team


29Code of Conduct for Members of Visit Team




1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Feinstein High School from January 8 to January 12, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Feinstein High School?

How well does the teaching at Feinstein High School affect learning?

How well does Feinstein High School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Feinstein High School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 80 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers, administrators and staff for a total of 40 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 30 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Feinstein High School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Providence School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Providence, RIDE and the public should consider what the report says or implies about how they can best support Feinstein High School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Feinstein High School
Feinstein High School is a small public school that serves 360 students in Providence, Rhode Island. Created in 1994, the school originally focused on involving students in public service. It was closed in the summer of 2001 by then superintendent Diana Lam. A design team was assembled to create a new type of urban school. The school was reopened in the fall of 2001 as a site-based managed school with a new staff and administration.
The students at Feinstein High School come from throughout the City of Providence. The majority enroll in the school through the school choice policy in their districts. The population of Feinstein is diverse: 59% Hispanic, 22% African Americans, 12% white, 6% Asian, and 1% Native American. Eighty-four percent of the students qualify for free or reduced-price lunch. Feinstein High School operates on a total-inclusion special education model with 17% of the students receiving services. 
A principal, assistant principal, 26 full-time teachers, a guidance counselor, a half-time nurse, and a half-time librarian serve the students. In addition, there are two clerks, six teaching assistants, a part-time school-based coordinator, and a part-time student assistance counselor. Feinstein has a 21st Century Community Learning Center after school program that is run by a director and an assistant director. The Providence Police Department also assigns a school resource officer to the school. 

The school is structured around interdisciplinary teams. There are three School One teams and one School Two team. Classes are multi-level and multi-age. In School One, students ranging from 9th to 11th grades are in the same room. School Two students range from grades 11 to 12. Each team has Science, English, Social Studies, Math, Special Education teachers and a teacher assistant who work with approximately 90 students. Teaching teams work together in daily planning sessions to develop interdisciplinary projects, discuss student needs, and meet with parents, guidance counselors, and the school administrators. 
Five teachers from independent programs are not teamed but work with teams to address their needs. They teach Art, Music, Spanish, Reading, and Health/Physical Education. Students “gateway” from School One to School Two after completing portfolios that demonstrate their proficiency in meeting the state Grade Span Expectations. Students must also complete an on-demand task, a reflection, and a presentation in order to complete the Gateway. Students in School Two must complete a portfolio, a thesis paper, an internship, and a defense of their work to meet the graduation requirements. 

Feinstein works to realize its vision of developing an interdisciplinary project-based academic program. In 2006, the school piloted a school wide theme and project-based program. The school’s progress with the pilot allowed it to begin to do more school-wide planning for 2007. In 2006, Feinstein rewrote the School One portfolio requirements to align them with the new state Grade Span Expectations. This year the school is rewriting the School Two Requirements. The school is transitioning from a paper portfolio system to a digital system. The site-based management plan, which supports the learning community as a collaborative consensus building team, governs this work. Each member of the community is expected to take on a leadership role, voice ideas, and participate in the decision-making process. 

Feinstein High School is developing community partnerships as spelled out by the Providence One Plan (POP). The school has an after school program funded by a 21st Century Learning Grant. The program involves providing academic support, recreation, arts, social support, and college experiences for students. For three years Feinstein has partnered with the Community College of Rhode Island to provide students with the opportunity to experience college life while earning college credit. 
This year the school is participating in a study with the Rhode Island Department of Transportation, the Center for Non-Violence and Peace Studies, Everett Dance Theater, and the Providence Plan. These groups work in conjunction with Feinstein students to research patterns of teenage attitudes and travel patterns in Providence. In spring 2007, the math and science department at the school will work with the Pawtucket Red Sox and the Education Partnership to implement an algebra curriculum using baseball as a focus of study. 

3. PORTRAIT OF Feinstein High School AT THE TIME OF THE VISIT

Feinstein High School is a bright and airy school located in the Elmwood section of the City of Providence. The students at Feinstein are an ethnically diverse group that comprises mainly Hispanic and African American students. The school’s small size fosters a high degree of connectedness between students and adults. The students, while diverse, are of a singular mind when it comes to respecting their school culture. Students choose to attend this school because of its family-like atmosphere and its use of project-based learning.
Teachers and staff foster the sense of family that pervades this school. They are often available before, during, and after lunch to lend a hand or to listen to a student in need. In addition, Feinstein’s ever-growing after school program further provides the students a place to belong after school rather than participating in activities such as watching television or being on the streets.
Teachers are beginning to embrace the Rhode Island Department of Education’s graduation by proficiency requirements (PBGR’s) and the Grade-Span Expectations (GSE). These provide the content and skills upon which the new state high school assessments and diploma system will be based. The essential professional development activities to bring the entire staff up to speed in these areas are not in place at this time.
From an academic standpoint, the school is performing in a scheme to which many schools can only aspire. Students and teachers are teamed; students are promoted by criteria rather than Carnegie units and seat time; and the school’s internal systems require that students track and authenticate their progress through signature sheets and sign off pages. There are no grades or tests, and traditional teaching approaches do not exist at this school. For the most part, teachers are the coaches and facilitators of learning rather than the sole deliverers of instruction, and they have mostly jettisoned a reliance on a “chalk and talk” dominated classroom environment. Whole school themes are adopted, rubrics are prevalent, and student projects are the primary vehicle for the exhibition of learning. Students are aware that growth takes place over time, and they have bought into a system of alternative assessment and a pedagogy that demands that they inquire and revise.

Feinstein is a site-based managed school where the faculty is able to make many decisions about new hires, governance, and teaching and learning. However, through the Providence School Department processes of consolidation and “bumping,” quite a few teachers here are considered “temporary,” and they do not feel accepted by those who were “hired in” to the school. Some controversy exists concerning the principal’s support of materials, his placement of faculty members on different teams, and his role in the poor collegiality between faculty members who are in the “in crowd” and those in the “out crowd.” 
4. FINDINGS ON STUDENT LEARNing

Conclusions

Students in School One are typically open-minded, interested, and curious. However, they generally lack the self awareness, needed motivation, persistence, and confidence to communicate their thinking, reflect on their work, and evaluate their progress. These students do not successfully meet small deadlines, and they wait until the last moment to complete their projects. Upon reflection, students say that they “could have learned better” if they had worked within structured timelines, rather than the extensive “flexible” deadlines School One now uses. Nevertheless, as they progress through the program, many ultimately become motivated to work diligently. Their persistence in their work and their awareness of the requirements for future success grow. They develop the ability to ask cogent questions, take risks, and learn from their mistakes as they continually revise their work to meet the standards. This trend can be seen clearly in the changing patterns of student behavior and attitudes across classes. While some students in School One are persistent, the number of persistent students in School Two is noticeably greater. This may well relate to successful completion of the Gateway requirements. Yet, approximately a third of the students do not learn the skills to make it to this more advanced level. They unnecessarily extend deadlines and fail to complete the Feinstein program and leave the school before graduating. (reviewing school and district report cards, following students, discussing student work with teachers, talking with students, teachers, and school administrators, meeting with students and parents)

As students work to complete their integrated units, many in School One struggle to identify the problems they are asked to research and solve. They lack the confidence and/or prior knowledge to problem solve independently due to their inexperience in determining what the problem is and what their next steps should be. Students say “I quit” and “Forget this” and wait for their teachers to give them one-on-one assistance. Once guided, they are able to grasp the problem, start the research, and begin to articulate a solution. However, this cycle is repeated each time teachers pose a problem. In addition, these students do not value the importance of working toward deadlines. They hastily rush to complete their assignments; therefore, the end products they create may not be a true reflection of their learning. Students in the lower grades are not demonstrating the skills they need to become effective independent problem solvers. The fact that students find it difficult to grasp what the problem is and then rush through their work may account for the low percentage who meet the standard in math problem solving on the state assessments. On the other hand, students in School Two successfully problem solve as they are able to recognize the problem and identify the resources they need to tackle the required assignment. They work well independently or in groups, take risks, persist, and adhere to deadlines to get the job done. (following students, observing classes, talking with students and teachers, discussing student work with teachers, reviewing school improvement plan, reviewing 2006 New Standards Reference Examination School Summaries, reviewing completed and ongoing student work)
Students write for various purposes across all curricular areas. They write competently in various genres and for different audiences. Student writing varies but includes the following examples: reflections, journal entries, free writes, narrative essays, technical writing, screen plays, character writing, the very early writing stages of comic books and children’s books, and responses to literature. Moreover, students competently use the various stages of a writing process to produce proficient writing. However, the quality of their initial drafts varies greatly, often due to their making minimal effort as they move through the stages of the writing process. Students write very haphazardly and do not try their best at first. This procedure becomes cumbersome, as students continually revise, edit, and peer-edit their work until it meets the teacher’s standard. Because students have multiple opportunities to revise their work, their ability to write effectively increases measurably over time, as exhibited in the various portfolios. Students say that graphic organizers, index cards, and teacher input during class all help them become better independent writers. Students develop a strong foundation in understanding what it means to be a writer and they know how to use written communication well. (following students, observing classes, reviewing completed and ongoing student work, reviewing classroom assessments, talking with students and teachers)
Students at Feinstein High School read primarily at a literal level in both the core and elective classes. In School One, they read for basic understanding; in School Two, they work to analyze and interpret text as well. Students in both schools choose various books and magazines for independent reading, easily utilize the Internet for research, and often read articles about health issues for health and science classes. Many students will participate in book talks, which are scheduled for next week and which will replace traditional book reports. Students also read some of the chapters in Guns, Germs and Steel, an excellent teacher selected text used school-wide. Yet, some report that they are uncomfortable with the vocabulary and have difficulty interpreting this text, even when their teacher gives them modified and simplified versions. Moreover, these students say they find little connection between their lives and the projects they are asked to produce based on this reading selection. While students read often, they are not reading well on their own or becoming expert in-depth readers. This coincides with the low percentages of students who meet the standard on the state assessments; 20% achieved the standard in reading for basic understanding, and only 6% achieved the standard in reading analysis and interpretation. (following students, observing classes, reviewing classroom textbooks, reviewing completed and ongoing student work, meeting with students and school administrators, talking with students, discussing student work with teachers)
For the most part students at Feinstein High School are friendly, polite, and well behaved. They are invested stakeholders in the school community. They say they feel like a family here and are quick to help one another as they work to complete their classroom tasks. Students respect adults, visitors, the building, and one another. They are delightful kids! (following students, observing classes, talking with students, meeting with students, observing the school outside of the classroom)
Important Thematic Findings in Student Learning

Students are:

· Procrastinators and miss many deadlines, if allowed.
· Persistent in the writing process.

· Eager to learn.

· Connected to one another and to the school.

5. FINDINGS ON Teaching for Learning

Conclusions

The faculty is committed to delivering a curriculum that is rich in problem solving opportunities. Teachers inject ample problems for students to solve as they work on long range projects. They recognize that they received their lowest scores on the problem solving subtest in math on the 2006 New Standards Reference Examination. To attack this deficit, the faculty is focusing on a whole school push next year to improve students’ ability to solve problems. They are planning now, well in advance of next year’s implementation, to devise a whole school “problem” and theme that will incorporate additional math and problem solving. It is clear that the students in School One are not as skilled at solving problems as the students in School Two. This may be due to their unfamiliarity with the Feinstein philosophy, as they come from more traditional school settings, or because of their general lack of maturity. Teachers have created an environment of trust where students, especially as they progress from year to year at Feinstein, can feel comfortable taking risks, working in groups, and completing long range projects without the immediate gratification of a grade. However, students sometimes experience too little pressure and a heightened level of comfort in this “low stakes” environment fraught with soft deadlines and repeated guided direction. A dilemma exists between the teachers’ perception of the positives created by a “low stakes” environment and the student perception of “low accountability” in this same environment. Initially, teachers present students not only with the problems to solve but also their solutions. Their instructional goal is for students to research and then present the veracity of the solution. It is not always evident that teachers use a systematic approach to teaching students how to solve problems by hypothesizing, experimenting, or researching and then independently reaching possible solutions on their own. Thus many students in School One do not know where to begin when a teacher presents them with a complex problem, and its solution gives them little direction about what steps to take next. (following students, observing classes, talking with students and teachers, discussing student work with teachers, meeting with students, reviewing school improvement plan, reviewing 2006 New Standards Reference Examination School Summaries, reviewing completed and ongoing student work)
Teachers at Feinstein High School are dedicated to the social and emotional welfare of their students. However, their passion for creating a highly personalized learning environment often is out of balance with their ability to hold students accountable. Students indicate a need for more firm deadlines in School One, which they say would motivate them to meet the Gateway requirements in a more timely fashion. Students express that this would empower them to acquire the skills and knowledge they need to move into School Two and graduate from the Feinstein program, rather than leave the school especially after failure to gateway in the 11th grade. (following students, observing classes, observing the school outside of the classroom, discussing student work with teachers, talking with students, teachers, and school administrators, meeting with students and parents)
Writing is a school-wide priority. Teachers incorporate multiple venues of writing in their daily lessons on long term projects. School-wide thematic units reinforce their commitment to the writing process, as all teachers take an active role in requiring students to produce artifacts that demonstrate proficiency in the writing process. Students employ the skills of peer editing and revision across all disciplines, as they work to improve their writing samples to meet the standard. However, there is no school-wide consistency about what the “standard” is. Different teachers have different criteria for students with regard to proficiency. In addition, many rubrics are written only to the “meet the standard” level, and students are not given the criteria for “exceeding the standard.” This creates a culture that says “good is good enough” and does not encourage students to strive for excellence. Some teachers and students say that exceeding the standard with honors is impossible to achieve because there is an unwritten expectation that a piece of student work would have to be published in order to receive this distinction. Therefore, students only revise their work until it meets the standard, and they do not have the criteria or motivation to attempt to exceed the standard. (following students, observing classes, talking with students and teachers, discussing student work with teachers, reviewing completed and ongoing student work, meeting with students)
The teaching of writing and problem solving takes first priority with teachers. It is not evident that their emphasis on improving reading skills is the same as their emphasis on writing and problem solving. Teachers at Feinstein High School attempt to help students improve their reading ability through the use of specific reading strategies such as questioning, summarizing, clarifying, analyzing, predicting, and outlining texts. Word walls are visible in some classrooms. While teachers require students to read to complete their assignments, the in-depth comprehension and understanding of the strategies they need to read complex texts independently and successfully is not always apparent. Teachers attempt to model what is a reliable and appropriate resource in the form of texts or websites, yet it is not clear if students can independently distinguish the quality of reliable sources. Since reading and writing are so closely aligned, and writing has taken priority, writing will not improve significantly unless it integrates reading as a strong component. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, reviewing school improvement plan)
Commendations for Feinstein High School
Invested and dedicated teachers
Creative approach to the teaching process

Reflective practitioners who take risks
Recommendations for Feinstein High School
Regularly require students to tackle problem solving from a “here’s the problem, now you find a solution” approach. Require students to become proficient as they identify the problem, select strategies to solve it, and justify their decisions and solutions rather than to primarily defend their research.
Support and encourage students, especially ninth graders, to work to standard or exceed the standard so more students will be ready to gateway at the conclusion of tenth grade. Provide a rigorous School One program that will motivate students to meet the Gateway requirements in a more timely fashion than is currently employed.
Develop school-wide expectations and standardized rubrics across all disciplines with respect to writing.

Incorporate a research-based approach to the teaching of reading across all disciplines. Seek professional development for all in the teaching of reading in the content area.
Recommendations for Providence School District
Support the school with professional development in teaching reading, problem solving, and writing in this unique school-wide interdisciplinary model.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

Feinstein High School is one of a few Providence public schools that utilizes Site Based Management. As such, teachers are required to apply for and be interviewed by faculty for open positions in the school. However, due to the consolidation of positions in the district, for the past three years, teachers have been placed here as a result of the “bumping” process. These teachers are considered “temporary,” and they are not seen by the “regular” faculty and administrators as part of the teaching community. Because they are often placed here from one of the larger, comprehensive high schools, they are typically unfamiliar with teaming or block scheduling. They say that the faculty and administrators both ostracize them and confront them with the notion that their “days are numbered” and they are “not one of us.” Moreover, there is no formal on-going support in place to assist these teachers as they learn about teaming, project-based learning, and block scheduling. The loss of school-based hiring is a serious detriment to the singularity of thought that is at the core of the Feinstein philosophy of what makes a learning community authentic. (talking with teachers and school administrators, meeting with the school improvement team, school and district administrators, and parents)
Feinstein High School offers students a safe harbor after the school day ends. The 21st Century Program and interscholastic sports offer a myriad of opportunities for after school activities for all students. Participation is very high. Teachers, as well as outside instructors, come together to offer worthwhile and interesting classes during this after school time. Activities offered are determined by surveying both students and faculty. Offerings are academic, instructional, and recreational, as dictated by their expressed need or interest. The after school staff, which comprises mainly school personnel, creates a greater sense of community that extends personalization beyond the Feinstein teaming model. (observing the school outside of the classroom, talking with students, teachers, and staff, Feinstein High School 21st Century Community Learning Center brochure, reviewing school improvement plan)
Feinstein is a site based managed school where the principal and vice principal are viewed as the primary “school leaders.” While the school has many waivers and variances to normal Providence School Department policies, it is still very much a district school with considerable union impact with respect to personnel. This duality of philosophy—school site autonomy versus traditional “top down” management system—creates ambiguity about exactly who are ultimately the responsible leaders. On one hand, the leadership team is directly supervised and evaluated by the central administration. On the other, the school administrator is expected to demonstrate “servant leadership” and bring to fruition the mandates of the faculty, parents, and students in this site-based environment. The school leadership encourages the teachers to engage in a democratic process to design the curriculum, identify and remedy overall school needs, lead meetings, and in general, set the direction for the school. However, they say the school leadership does not always honor their voice. The SAW (School as a Whole) team, while concentrating on school improvement, does not operate as a typical SIT (School Improvement Team) with regard to specific and elected positions. Rather SAW works on a consensus model that includes the entire faculty. Because of this model, the faculty buy-in of the school-wide theme or curricular direction is across the board. Unfortunately, the SAW always meets at the same time of day, which disenfranchises students and parents as active participants. While the school leaders foster collaboration and uniqueness, they always balance this against the desires of the district to hold the school to its policies and, as such, the teachers and students are not certain that they have the support of both school and district leadership. (talking with students, teachers, and school administrators, meeting with the school improvement team, students, school and district administrators, and parents) 
The Feinstein philosophy of teaming, block scheduling, emphasizing personalization and focusing on project-based learning is on the forefront of education reform. This philosophy creates a community of learners in which students are free to explore, question, and communicate. Feinstein faculty and staff are just beginning to take on the high school reform initiatives with the incorporation of GSE’s into their curriculum. There is very little evidence that either the administrators or the faculty have experienced professional development around these topics. A majority of the rubrics that teachers use to assess project-based student work have meeting the standard as the highest level that students can attain. There is little evidence that rubrics reference the criteria for exceeding the standard. Moreover, rubrics do not reflect the language of the GSE’s and current Applied Learning Standards, nor do they reflect school-wide consensus among the faculty regarding the level of proficiency required to meet standard. There is a lack of coordination among quality professional development, effective assessment strategies, and alignment with high school reform mandates. No easily discernable clear expectations for student success are in place. (observing classes, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, discussing student work with teachers, reviewing school policies and practices, meeting with the school improvement team and school and district administrators)
The Gateway process is in its fifth year, and it is still a work in progress. There is a disparity and lack of clarity in the visions and requirements between School One and School Two. Because of this, students are not sure what they need to do to transition from one school to the other. It leaves them with the sense that the timelines can be ignored. School One has a more relaxed structure to guide students through completing the requirements for Gateway in a timely manner. Teachers do not strongly encourage students to work steadily toward the standard and exceed it. Students spend too much time revising their work only to meet the standard. They see exceeding the standard as an expectation only found in School Two. Without this consistency, students are not clear about what they are expected to know and to be able to do in order to move into School Two and toward graduation. (following students, observing classes, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school policies and practices, reviewing completed and ongoing student work)
Resource teachers are an integral part of each team. Most of the time, they participate in common planning; however, their contribution to project planning at the team level is limited. They share their ideas about the project, as a whole. Special education teachers are not usually included in developing the daily lessons. As a result, their opportunities to co-teach are limited. They are rarely consulted about what types of modifications are necessary for each assignment until it is evident during the lesson that modifications are needed. This valuable resource is underutilized at the expense of the special education students. (talking with teachers, observing classes, following students, discussing student work with teachers)
Feinstein High School has taken full advantage of its small size to create a personalized and “family” type environment. This feature is further advanced by the school’s use of teaming. While there are no “advisories” in the traditional sense, students clearly have no issue with identifying a caring adult who knows them well. Students are able ambassadors for the school. Politeness and courtesy are the norm, and there is a palpable absence of conflict among the students. Students are gracious and honest with observers and visitors to the Feinstein community, and they exhibit tremendous pride in their school. They are the clear beneficiaries of this close knit system built and managed by adults. However, the school climate is in jeopardy because of the tension created by adult issues. A clear divide exists between teachers who have been hired by the school and those who have been placed in the school by the district. The teachers did not bring this situation about; it is a product of the collective bargaining agreement. In spite of this difficulty, the school climate is a positive one. Feinstein High School is ripe for replication and serves to advance the argument of why small schools better serve today’s youth. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, reviewing the Fahy Group Report, June 2006, reviewing district and school policies and practices)
Commendations for Feinstein High School
21st Century After school Program
SAW, a true working to consensus group
Highly personalized learning environment

Project-based Learning

Recommendations for Feinstein High School
Institute a formal support system for all teachers new to Feinstein School regardless of their hiring status.
Participate in school-wide team building so that all adults will harmoniously work together for the betterment of the students.

Remind students regularly about the Gateway requirements. Hold them more accountable to work toward these requirements in ninth and tenth grade.
Present anchor papers as a model to students to define what meeting and exceeding the standard means.
Develop a set of clear expectations for both teaching and learning so everyone is “on the same page.” 
Make a concerted effort to include parents on the SAW.

Include students on the SAW.

Access teachers’ professional development needs as identified in the 2006 SALT Survey and this report and act on them.

Provide teachers with ongoing embedded professional development on the high school reform initiatives.

Recommendations for Providence School District
Provide teachers with ongoing embedded professional development on the high school reform initiatives.
Develop a policy that protects and supports the original intent of this site-based management school with regard to bumping and placement.

Highlight the success of the personalized environment and project-based learning found here at Feinstein High School.

7. Final Advice to FEINSTEIN HIGH SCHOOL
You, the Feinstein High School faculty, are an innovative group of teachers dedicated to promoting inquiry through your project based learning model. Continue to use your creative integrated projects and non-traditional assessments to determine student proficiency as this procedure places you in the forefront of educational reform. Celebrate the highly personalized environment that permeates the culture of your school. Students are happy to come to school. They feel at home here.
Challenge students to meet firm deadlines while adding rigor to all of your course offerings. Expand on your dynamic and creative lessons. Your math and problem solving focus for next year is an excellent beginning. Be sure to add the teaching of reading more deliberately into your work as well. Seek out professional development in these areas, and incorporate what you learn into your teaching. Share with and support one another during common planning time. Look outside the Feinstein walls for fresh ideas and methodologies to continue your evolution of learning. 
Feinstein High School’s site based management agreement was a hard fought contractual achievement; you must protect this special status. Do not allow external forces to temper the school’s enthusiasm for, or willingness to work within, this site-based management agreement. The school should rally to advocate for its continuance and not risk the loss of this authority due to temporary adult fear and pettiness. Given that the current system of consolidation and bumping is beyond the control of anyone at the school site, this system should not be allowed to create an injurious wedge between the adults at Feinstein. Whether here by interview or by placement, all adults must begin to nurture and invest in one another’s successes as you do so admirably for students. Keep your focus, and embrace your roles as innovators and guides in preparing your students for the 21st century. Good luck to you all in this challenging work.
Endorsement of SALT Visit Team Report

Feinstein High School
January 12, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Feinstein School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

February 4, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Feinstein High School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Feinstein High School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following seven students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

· teachers

· school improvement team 

· school and district administrators

· students

· parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 

records of professional development activities

classroom assessments

Realizing the Dream, Urban Schools for the 21st Century, 2006-2009, a Strategic Plan for the Providence Public School District

Feinstein High School 2006 Providence One Plan
SOAR, Feinstein High School’s 21st Century Community Learning binder
Feinstein Site-Based Management/Collective Bargaining Agreement, May 2001

2003-2004 Site-Based Management Renewal Agreement
PBGR School Two Draft, 1/5/07
Principal’s Weekly Bulletins 1-13, September to December, 2006

Feinstein High School Self Studies, Fall, 2005 to December, 2006

district strategic plan 

classroom textbooks 

2006 Information Works!

2006 New Standards Reference Examination School Summaries

School and District Report Cards

State Assessment Results for Feinstein High School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

over time. 
in relation to the school’s district and to the state. 
InformationWorks! Data for Feinstein High School is available at 
/www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 
Table 1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

An important way to display student results is across different groups of students in this school who have different characteristics. This display creates information about how well the school meets the learning needs of its various students, in accord with the federal No Child Left Behind legislation. To ensure that these smaller groups of students contain enough data to make results accurate, results are based on three years of testing. Any student group whose index scores do not meet targets set by RIDE, require additional attention to close its performance gap.
Table 2 2002-2005 Student Results across Subgroups
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Report Card for Feinstein High School 

The 2005 Report Card shows the performance of Feinstein High School compared to the school’s annual measurable objectives (AMO). This report card describes Feinstein High School as a School in Need of Improvement making Insufficient Progress. 
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The Feinstein High School Improvement Team

K.C. Perry, Principal

Janelle Clarke. Assistant Principal

Jennifer Geller, Teacher and SIT Chair
David Evans, Teacher

Nicole Zambarano, Teacher

Pablo Del Rosario, Teacher

Benjamin Gormley, Teacher

Todd MacMaster, Teacher

Elgerine Roberts, Teacher

Mike Ras, Teacher

Lenora Goodwin, Teacher

Mike Johnson, Teacher
David Salvas, Teacher
Victor Guzman, Teacher

Brian Fong, Teacher

David Tedeschi, Guidance Counselor

Kate Lorch, Teacher

Mario Mancebo, Teacher

Becky Almeida, Teacher

Genevieve Mack, Teacher

Melissa Parkerson, Teacher

Mercedes Redondo, Teacher

Suzanne Dioron, Teacher

Laurie Flynn, Nurse
Piedade Lemos, Teacher
Nancy Picard, Teacher

Sharon Montecalvo, Teacher

Kim Shangraw, Teacher

Andrea Araujo, Parent

Lydia MacManus, Community Member

Jessica Wheeler, School-Based Coordinator

Carlos Bryant, Parent

Members of the SALT Visit Team

Margaret M. Della Bitta

Science Teacher

South Kingstown High School

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Cecilia Bernardo
Foreign Language Teacher

Charles E. Shea High School

Pawtucket

Jason Masterson

Special Education Teacher

North Cumberland Middle School

Cumberland

Robert Pilkington

Principal
Beacon Charter School

Woonsocket

Linda Rice-Mosher

Math Teacher, Department Chair
Central Falls High School

Central Falls

Dolores Smith

Reading Consultant

Cranston High School East

Cranston

Donna Zannelli

Graduation by Proficiency Coordinator

Warwick Veterans Memorial High School
Warwick

Code of Conduct for Members of Visit Team
Annual Proficiency, Feinstein High School, Grade 10-11 Math
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� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





