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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Goff Junior High School from November 13 to November 17, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:  
How well do students learn at Goff Junior High School?

How well does the teaching at Goff Junior High School affect learning?

How well does Goff Junior High School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Goff Junior High School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 90 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 31hours. 
The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 33.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Goff Junior High School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Pawtucket School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Pawtucket district leadership, RIDE and the public should consider what the report says or implies about how they can best support Goff Junior High School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Goff Junior High School

Goff Junior High School is one of three junior high schools serving students in Pawtucket, Rhode Island. It is located in the northeastern part of the city and serves several communities including Quality Hill, Darlington and Pine Crest. 

The school was constructed in 1931 on land that was donated by Lyman Bullock Goff, who was a local patriot, philanthropist and manufacturer at the Union Waddington Company. Over the years, Goff has housed grades 6, 7, 8 and 9. Today, only 7th and 8th graders attend this school. 

The student body comprises approximately 460 students who are 80% white, 11% Hispanic, less than 1.7% African American and less than 1% Asian. The school has 54% male and 46% female students. Fifty-eight students have special needs. Approximately 26% of the students are eligible for free lunch, and 17% are eligible for reduced price lunch. All Pawtucket students are eligible for the Universal breakfast program (free breakfast) regardless of their economic standing. 

One principal, one assistant principal, 45 teachers, two office clerks, two counselors, one nurse, one librarian, four teacher assistants, one school psychologist, one social worker and one speech therapist service the students of Goff Junior High School. The student/teacher ratio is 10:1.

A new initiative underway this year is the Read 180 program. This “ramp up” reading program is offered to more than 70 students. At the request of the teachers, the school instituted a rotating schedule for this year. There are seven periods each day, and the rotation is on a seven-day basis.

Goff Junior High School has the advantage of a Parent Teacher Organization, which last year raised funds to refurbish the gymnasium floor.

Goff students are served by an after school program, the Goff Community Schools. United Way of Rhode Island funds this program with support from the Pawtucket Central Office. The program offers an academic hour four days a week and an activity hour following the academic hour.

3. PORTRAIT OF Goff Junior High School AT THE TIME OF THE VISIT

Sitting along busy Newport Avenue in Pawtucket, Goff Junior High School is an imposing edifice, which is home to nearly 500 lively adolescent students. They come to school expecting to learn and to be involved in exciting and engaging lessons. For the most part, students are compliant and cooperative, but many yearn for a cheerier physical environment and more hands-on activities in their classes that both challenge and interest them. A few students do not share this yearning. Rather they enter some classes and intentionally disrupt the learning of others, causing teachers to feel the stress of having to “keep the lid on.”

This could be “the best of times and the worst of times” for Goff. The new principal exudes a vision for change and a passion for collaboration; some are excited to follow. They have embraced this vision; while others, deploring poor student behavior, are content with the quality of their instruction. Some teachers facilitate their students’ learning, and others lecture. While many teachers instruct in a traditional teacher-centered manner, others make meaningful connections with their students as they draw on effective classroom dialogue, ask probing questions that require students to search for deeper meaning and display respect for unique points of view and ideas. These teachers consciously work to develop independent thinkers, effective problem solvers and respectful communicators.

The Goff community is entering a renaissance marked by shared leadership—administrators, teachers and parents are positioned to guide all toward much needed change. Administrators work hard to listen to staff and put in place a cohesive system of policies and practices so that all faculty and staff can move forward together with a common focus and vision for enhancing teaching and improving student learning. Goff, however, struggles with many issues at this pivotal moment. Examples include a school climate of complacency, the need for greater academic rigor, less than effective use of advisory time, ineffective classroom management in some classrooms and the need for greater differentiation of instruction to meet the needs of all students.

4. FINDINGS ON STUDENT LEARNing

Conclusions

Students learn to solve problems to a limited extent. Students in math, science and PASS classes demonstrate emerging problem solving skills as they use manipulatives to construct geometric shapes to scale and determine the density of various materials and as they work to agree on how to present their history research data. While they complete these activities, many do not know the steps they use to determine the solution, and they do not typically apply their knowledge to real life. When students are having difficulties, they say they either rely on their teachers to tell them what to do next or they shut down. Some work in small groups, yet they do not assume clear individual roles and responsibilities. More often, students are not involved in problem solving activities but rather sit in rows and work alone to complete literal level practice sheets. As a result, students come to see learning as reproducing the facts of the present world rather than as inventing a new world. In these instances, students are not learning the skills to become problem solvers nor do they gain confidence, develop independence or have a sense of pride in their work. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing NECAP data, reviewing classroom assessments, reviewing school improvement plan)

Students at Goff read every day for basic understanding. They generally participate in self-selected reading periods. In all content areas, they read primarily to extract facts from text and to complete worksheets requiring literal answers. To a large extent, students learn new vocabulary only by memorizing the definitions on both vocabulary and spelling lists. Their reading journal entries and nightly reading logs are simply summaries of their reading and retellings. In limited instances, they learn strategies for understanding text, making inferences, and analyzing story structures and characters. It is surprising that 60% of the eighth graders are proficient readers, based on the 2005 NECAP results. (following students, observing classes, meeting with school improvement team, students and school and district administrators, reviewing NECAP results, reviewing classroom assessments, discussing student work with teachers, reviewing district and school policies and practices)
For the most part, Goff students are compliant learners who follow instructions and procedures and generally remain on task. They listen attentively and ordinarily behave well in many classes. They are confident as they ask questions in class, but when they have difficulty with their classwork, rather than persisting, they overly rely on their teachers for assistance. Often, they are passive learners in teacher-directed classes. Some students readily report what their strengths are, what activities they enjoy, what subjects they like best, and that they rely upon midterm reports to gauge their progress. They are thinking about themselves as learners and can conduct a cursory self-evaluation. However, more than a few students say they are bored in school and seek more active learning experiences. They are ready for greater challenges. (following students, observing classes, meeting with students, parents and school administrators, reviewing completed and ongoing student work, reviewing TGIF letters)

A small number of students walk around the class, throw objects, chat, call out at will and sleep in class. When their behavior goes unchecked, teachers, students and parents report that these behaviors disrupt the learning of others. These behaviors limit the success of all students, as it distracts them from their lessons. (following students, observing classes, talking with students, parents, teachers, staff and school administrators, meeting with students, school administrators and parents)

While students write often and in all curricular areas, the quality of this writing varies considerably. In some classes, students diligently follow a writing process and produce quality writing in various genres. As they write, they self-monitor and revise their writing using carefully constructed rubrics. In some cases they peer edit and share their writing with their classmates. Students write often in journals, at times to evaluate and reflect. This journal writing occurs in various classes including non-traditional writing classes such as art and mathematics. However, on the whole, their writing demonstrates a lack of reflection, analysis, evaluation and/or judgment. Rather they recount what they read using one or two sentences or in-sentence fragments. Students respond to highly structured assignments such as the five-paragraph essay, but their writing shows little evidence that they consider their audience or have a purpose for writing other than completing the assignment. Not all students are developing an understanding of the craft of writing and the necessary skills to be proficient writers. (following students, observing classes, talking with students, teachers and parents, reviewing classroom assessments, reviewing completed and ongoing student work, meeting with school improvement team, students, school and district administrators, and parents, reviewing NECAP results)
Important Thematic Findings in Student Learning

Students:

· Behave better and are involved in their learning when they are engaged in well-planned hands-on activities.

· Adjust their performance to the expectations of their teachers. 

· Learn to be more effective writers than readers.

5. FINDINGS ON Teaching for Learning

Conclusions

Many teachers present lessons within their comfort zone. They rarely take risks because they are trying to maintain order. For a few, student problem solving, critical and creative thinking, and student-centered activities take center stage. Others create lessons that seldom provide an opportunity for students to discuss, reflect and think at higher levels. Teachers vary widely in their expectations for student performance. Most of the time they set low expectations. They hold too few students personally accountable for their own learning. As a result, student performance varies directly depending on how a teacher understands what constitutes quality work. For some, it appears limited to obtaining knowledge and factual level work. When they set the agenda for the day’s lessons, many teachers do not incorporate their students’ prior knowledge, create clear expectations for the learning outcome or call for an evaluation at the end of the lesson. They miss the opportunity to create an environment that fosters unique and independent thinking and learning. (observing classes, following students, talking with students, parents, teachers and school administrators, reviewing 2005 SALT Survey report, reviewing 2006 Information Works!, reviewing district and school policies and practices)

Although Goff’s school improvement plan includes a focus on improving problem solving across the curricular areas, many teachers rarely pose real problems or allow students to grapple with solving them. There are pockets of good teaching in which teachers require students to know problem-solving strategies and encourage them to use these strategies. However, class lessons more often comprise teacher lecture and whole group questioning. Daily activities usually include fact-finding and retelling. At times, teachers ask students to discover content through investigation, but they often provide the student beforehand with the connections among the facts and ideas. This limits students’ chances to grapple with their thinking and discourages perseverance. In what seems to be an effort to control behavior, most student desks are arranged in rows, and students work alone. On occasion, teachers organize students in groups. However, they rarely define roles for student collaboration or ask these groups to report to the class. Although students sit in close proximity, they do not benefit from group discussion. Since teachers do all the thinking, students are unable to improve their problem-solving skills. (following students, observing classes, meeting with school improvement team, students and school and district administrators, reviewing school improvement plan)
Reading instruction across the content areas varies widely. In some classes, teachers call upon their students to make connections from text to text, cite evidence from the text to support their judgments and encourage them to discuss word meanings using context clues. Also, they require their students to compare and contrast characters from different texts and encourage them to explore mood and themes of text. They provide students with graphic organizers to support their understanding. In contrast, other teachers introduce the reading selection with little student input, limiting the incorporation of students’ prior knowledge and failing to set the purposes for the reading. They read the selection or read it aloud with students, share their own perspectives, ask factual questions and assign worksheets that require students only to fill in the blanks. While students participate in silent reading of self-selected texts three to five times per week, teachers conduct conferences where they ask individual students to answer cursory questions about the text. They view students as vessels to be filled rather than as minds to be engaged. (following students, observing classes, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, talking with students and teachers, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development activities, reviewing classroom textbooks)
Some teachers model patience and respect and use effective methods to redirect inappropriate student behaviors. In classes where teachers involve students in carefully developed and engaging activities, little redirection is necessary, and students are reasonably well behaved. As these same students move on to other classes, a few teachers deal with inappropriate behavior by overreacting with yelling, sarcastic putdowns, verbal belittling and/or removing students from the classroom. Ironically, a few teachers consistently use writing as a punishment. These intimidating behaviors directed at a few students impact the confidence and attitude of all students present. Also, these behaviors do little to change the behavior of those students who act inappropriately. At times, these teachers say they are frustrated and seem too frazzled to draw on more effective methods that would place them as positive role models for their students. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school administrators and parents, reviewing school improvement plan, reviewing district and school policies and practices, reviewing 2006 Information Works!, reviewing 2006 SALT Survey report)

Teachers provide students with varied and frequent opportunities to write: warm up prompts, expository and persuasive essays, research papers, journals, comparing and contrasting essays and lab reports. They support student writers with worksheets and graphic organizers, as well as with opportunities to revise their work with teacher or peer feedback. Many classrooms are decorated with posters about the writing process, writing conventions and writing strategies. Some teachers teach elements of writing such as “writing hooks.” In a few classrooms teachers display current student writing. Teachers’ use of rubrics varies greatly. Some involve their students in developing simple checklists; others insert rubrics when evaluating students’ final products. Some students and parents report that students do not get feedback on their writing in a timely fashion, if at all. In spite of regularly scheduled common planning time, teachers indicate they have little time to discuss the quality of student work. As teachers vary so greatly in their expectations and feedback, students experience discrepant opportunities to grow as writers. (following students, observing classes, discussing student work with teachers, talking with students, teachers and school administrators, reviewing classroom assessments, meeting with students and parents)
Commendations for Goff Junior High School

Teacher efforts in student writing

Pockets of effective teaching in reading, writing and problem solving

Pockets of student-centered instruction

Recommendations for Goff Junior High School

Raise expectations for student performance, and make them explicit to students, parents and one another. 

Commit to developing an encouraging atmosphere in all classrooms.

Implement student-centered instruction in classrooms utilizing problem-based activities, and allow students to grapple with problems and questions.

Develop your skills in collaborative grouping so students are in charge of their own learning. Focus on learning rather than on teaching.

Create professional development models that take advantage of the knowledge and skills of this faculty. Commit to solving problems together.

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

Goff is in critical need of professional development in order to face a number of immediate challenges. Teachers vary enormously in their expectations for students, their use of effective instructional strategies and their consistent implementation of school procedures. Outside support from the district is available. More importantly, the school is beginning to work under the guidance of school leadership to sort out solutions to its own problems. Evidence supports that Goff needs attention in the following areas: the roles of the staff in the inclusion model, differentiated literacy and problem solving instruction, and classroom management training. A sustained, targeted and high quality professional development program will directly impact the quality of student learning and achievement, maximize the talents of the faculty, and transform the school into a professional learning community. (observing classes, following students, meeting with school improvement team, students, school and district administrators and parents, reviewing classroom assessments, reviewing records of professional development activities, reviewing school improvement plan, review district strategic plan, reviewing 2006 SALT Survey report)

Goff Junior High, a school with 75 years of history and tradition, shows the wear and tear of time and budget-impacted maintenance. As a result, members of the school community report that their surroundings are depressing and negatively impact learning and teaching. Teachers and students struggle daily with antiquated equipment, outdated texts, limited materials, and insufficient and unreliable technology. A status quo attitude has resulted in some outmoded classroom practices, minimal supplies and resources, and a general sense of complacency. Fortunately, teachers and parents have made attempts to improve the school environment. To support “Goff Pride,” there is a need for an updated facility that includes working equipment and pertinent materials, where students and teachers feel comfortable and supported and where students look forward to challenging and rewarding experiences. (following students, observing classes, meeting with students, school and district administrators and parents, talking with students, teachers and school administrators) 

Good communication between Goff constituents is evident. The principal conducts daily opening exercises and makes morning announcements. She writes a biweekly newsletter concerning school events, provides feedback from the district walk-throughs and expresses her gratitude to the staff. Teams have regularly scheduled common planning time, which now includes text-based discussions with the principal. Teams share minutes of other common planning time meetings with the principal, who provides written and verbal feedback. Teachers report, however, that they do not have a scheduled planning time to visit with their content area peers at the school or district level, and most of their common planning time currently is used for parent conferences. While the school’s website is currently down, the PTO maintains a website to disseminate information about upcoming events and fundraisers. Administrators and teachers spend a significant amount of time communicating with parents. Beyond the calls concerning inappropriate behavior, the assistant principal contacts parents with “good calls” about their children’s academic performance and deportment. A good communication structure provides the opportunity to share the school’s vision for the future and unite the school community in its improvement efforts. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, school and district administrators and parents, talking with students, teachers, and school administrators, reviewing district and school policies and practices, reviewing 2006 Information Works!) 

Teachers participate in the Community School by providing after school instructional support four days a week for a sizable number of students. Following this, students enjoy a variety of recreational activities with adult members of the larger community. All members of the school community speak enthusiastically about this program and fear the lack of funding for next year. This program is an effective support for student achievement and promotes a positive connection between students and the school. (observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators and parents, talking with students, parents, teachers and school and district administrators, reviewing district and school policies and practices)
This is a pivotal moment in the life of Goff Junior High School. The elements for successful change are in place. District leadership pledges professional development support in leadership, literacy, special education and mathematics. School leadership has a vision for unity and collaboration and recognizes the important work of ensuring that every student meets with respect and success. Many teachers are ready to move in this direction, while others will need additional support and encouragement. With the full commitment of all stakeholders, Goff is positioned to take on the challenges of the days ahead. (meeting with school improvement team, students, school and district administrators and parents, talking with students, teachers, parents and school administrators, reviewing records of professional development activities, reviewing district strategic plan, reviewing school improvement plan)
Commendations for Goff Junior High School

The Community School

School Improvement Team

Vision for collaboration and shared leadership

Goff Pride

Recommendations for Goff Junior High School

Engage in professional development: a continual process in which training is provided, plans are implemented and the professional development program is evaluated and revised accordingly. 

Continue to advocate for a positive school climate including improvements in the physical plant. 

Maintain, improve and increase communication among the various school constituencies.

Preserve the Community School Program.

Support the leadership in the school in building consensus for change.

Challenge the status quo.

Recommendations for Pawtucket School District

Support this newly hired, highly qualified principal.

Maintain your confidence in the growth of Goff.

Provide Goff with sufficient autonomy to carry out its mission.

7. Final Advice to GOFF JUNIOR HIGH SCHOOL

Knowledge, wisdom and dedication currently exist within this school community of administrators, teachers, teacher assistants, parents and students. Recognizing this wealth is the first step toward achieving the goals that Goff has set for itself in its school improvement plan. Learn to speak openly with, and listen to, your school and teacher leaders. Learn how to work differently, not harder. Celebrate small successes along the way. 
Learn to adjust your instruction to meet the unique needs of your students. Listen to them; learn and struggle with them. Challenge them to respect the ideas and opinions of others, and demand a positive classroom environment in which this can occur. Challenge yourself to take advantage of the unique opportunity you have to be positive role models to children who will otherwise look elsewhere.

Effective communication systems are taking hold at Goff. These are essential for consistency in all phases of learning and teaching. They foster a common understanding of the school’s vision and a structure for shared leadership. Important information can then be communicated to the greater school community.

You are positioned for great change, ready to transform Goff Junior High into an extremely effective school. Recognize that all adults have a stake in the success of your school. Rely on and expect more from one another. Your collegial work toward a common goal—student success in reading, writing and problem solving—is paramount. The visit team wishes you well as you continue to do this important work.
Endorsement of SALT Visit Team Report

Goff Junior High School

November 17, 2006

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were:
Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Goff Junior High School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

December 21, 2006



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Goff Junior High School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Goff Junior High School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following nine students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Goff Junior High School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 NECAP Results
School and District Report Cards
State Assessment Results for Goff Junior High School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in three different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Goff Junior High School is available at www.infoworks.ride.uri.edu/2006/default.asp.

Results in relation to performance standards

The first display shows how well all students in the eighth grade performed in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose scores places them in four levels: 

4. Proficient with Distinction 

3. Proficient 

2. Nearly Proficient 

1. Significantly Below Proficient.

Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. 
Table 1. 2005-06 Student Results on Rhode Island State Assessments 
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Report Card for Goff Junior High School
The 2006 Report Card shows the performance of Goff Junior High School compared to the school’s annual measurable objectives (AMO). This report card describes Goff Junior High School as a High Performing and Commended School. 



Table 2 2005-06 Rhode Island School Report Card
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Results across NECAP Sub-Topics

These charts show how the performance of eighth grade students at Goff Junior High School compare to eighth graders in the district and in the state across the different sub-topics of the NECAP tests.

Table 3 2005-2006 NECAP Subtopic Results
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The Goff Junior High School Improvement Team

Lisa Benedetti-Ramzi, Principal

Robert Plante, Assistant Principal

Kelly Colson, Co-Chair

Diane Clift, Co-Chair

Fran Knight

Mary Auclair

Elaine Kallio

Patsy Miller

Bruce Therrien

Lori-Anne Gagne, Parent

Members of the SALT Visit Team

Margaret M. Della Bitta

Science Teacher

South Kingstown High School

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Mary Jean Mahoney

Reading Specialist/Consultant

Riverside Middle School

East Providence

Barbara Miller 

Principal

Westerly Middle School

Rhode Island Department of Education

Office of Progressive Support and Intervention

 PSI/SALT Principal Fellow

William Oehlkers

Reading Specialist

Alternate Learning Program

Coventry

David Paiva

English Language Arts Teacher

Barrington Middle School

Barrington

Jennifer Pietros

Science Teacher

Knotty Oak Middle School

Coventry

Joseph Potemri

Assistant Principal

Park View Middle School

Cranston

Karl Smith

Principal

Vincent J. Gallagher Middle School

Smithfield

Code of Conduct for Members of Visit Team
� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)
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