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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Edward R. Martin Middle School from March 20 - 24, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Edward R. Martin Middle School?

How well does the teaching at Edward R. Martin Middle School affect learning?

How well does Edward R. Martin Middle School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Edward R. Martin Middle School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 144.5 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. The team also spent a total of over 76.25 hours interviewing faculty, staff, and the administration. 

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Edward R. Martin Middle School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the East Providence District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The East Providence, RIDE and the public should consider what the report says or implies about how they can best support Edward R. Martin Middle School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Edward R. Martin Middle School 

Edward R. Martin Middle School, located in the city of East Providence, Rhode Island, serves more than nine hundred students in grades six through eight. This school first opened in 1977 as Central Junior High School and was renamed the Edward R. Martin Junior High in 1979. The school was reorganized during the 1999-2000 school year, when grade nine students were relocated to the high school and grade six students were brought to Martin to comprise its current grade configuration. The school is divided into four academic houses, three with students in grades six, seven, and eight, and one with students in grades seven and eight. 

Of the nine hundred and ten students at Martin, 75% are white, 16% are African-American, 5% are Hispanic, 2% are Native American, and less than 2% are Asian-Pacific Islander. Fifty percent of the students receive free or reduced price lunch. Sixteen percent receive resource special needs services, and 5% receive self-contained special needs services. Two percent of the students receive English as a Second Language services. Each student participates in Advisor/Advisee that meets three times a week.

Forty-four teachers teach core subject areas across 11 grade level teams. Twenty-eight teachers teach unified arts; physical education and health; computers and keyboarding; reading and literacy; world languages; band and chorus; and library. Eighteen teachers serve special needs and English language learner students including resource and self-contained special needs teachers, and ESL teachers; an occupational and a physical therapist, and speech teachers. Four guidance counselors and one nurse complement the certified staff. Twenty-eight support staff also work at this school. These include teacher aides, educational specialists, breakfast aides, and the secretarial, custodial, and cafeteria staff. One principal and three assistant principals comprise the administrative team. 

Students participate in several during and after-school academic-based activities. These include a Science fair, the Science Olympiad, Spelling and Geography Bees, St. Jude’s Math-athon, Math Counts, Designer Math, and a robotics program, First Lego League. Recent efforts to attempt to better engage families include the Martin Middle School Weekly Communicator, the Family Improvement Team, a school website, and a Rhode Island Parent Information Network Parent Workshop. 

Members of the faculty and staff recently have participated in several trainings and programs. KITES training, assistive technology training, and a Principals’ leadership Series were conducted with the East Bay Educational Collaborative. Other professional development includes the Science and Literacy Integration Project, Crisis Prevention, and Advisory training. New academic programs at Martin include the sixth grade implementation of Connected Math and the school-wide Advisor/Advisee, Project Literacy and an Interactive Book Talk program. 

3. PORTRAIT OF Edward R. Martin Middle School AT THE TIME OF THE VISIT

The halls and classrooms of Martin Middle School swell with ‘Wildcat Pride.’ Supportive administrators, dedicated teachers, involved family and community members, and energetic students value their school, work for its success, and have great hope for its future. There is a palpable sense of recent significant improvements in the climate and culture of Martin Middle School. Still, most members of this proud learning community recognize that important work remains to be done to ensure that the school meets its mission to “maximize the potential of every student through a comprehensive program of academic excellence.” 

Martin students like their school, value learning, and appreciate the many adults who work hard on their behalf. They participate in numerous during and after school programs designed to provide them with a rich and well-rounded education. While some students work hard to read, write, and problem solve at high levels of achievement, too many do not and are content to achieve at lower levels. These students speak of learning that does not engage, inspire, or challenge them or require them to do their best. 

A dedicated faculty and staff care for their students and are pleased with the recent progress at this school. They are proud of their students and genuinely want them to succeed. Most teachers work hard to supplement the core curriculum to provide the numerous during and after school programs and activities they feel their students deserve. Many also accept the need for changes in teaching and academic programs and are working with their colleagues to improve school-wide instructional practice. Some of these teachers already provide highly effective instruction that supports students to learn and achieve at high levels. However, too many teachers still design and implement lessons that only allow or require students to read, write, and problem solve at more basic levels. 

An equally dedicated and enthusiastic leadership team guides Martin Middle School. This team comprises one principal and three assistant principals who are learning to work well together and who have high expectations of success for all members of their learning community. They have worked with the faculty, district, and community to implement many new initiatives designed to improve learning and teaching. Some have been effective; some are works in progress; and some—they recognize—need revision. This team works hard on behalf of all Martin students, often without the sufficient and necessary resources and tools. 

As Martin Middle School continues to build upon its newly emerging foundation for success, several challenges wait to be addressed and favorably resolved. Technology is woefully inadequate—both for students and the adult staff. Personnel and material resources are not sufficient to provide the quality of education that Martin students deserve. The delivery of services to special needs and English language learners is inconsistent and at times inadequate. Finally, all students are waiting for consistently rigorous, engaging, and effective instruction that will enable them to attain the levels of achievement worthy of “Wildcat Pride.” 

4. FINDINGS ON STUDENT LEARNing

Conclusions

Many students write proficiently. These students can effectively communicate through writing. They can organize their ideas, add descriptive details and sensory words, and clearly respond to prompts and writing tasks. Students say, and the SALT team concurs, that they become better writers by sharing their work, identifying components of good writing with their teachers and peers, and writing in a variety of genres across content areas. Still many other students struggle to write well. These students write simple sentences, minimally develop their thoughts, and simply reiterate others’ ideas and information from the text without interpreting it. These students usually write the least amount possible to complete the task, and they insufficiently edit or revise their work. In general, while students practice the writing conventions, most improperly use these conventions across all content areas. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2004 New Standards Reference Examination School Summaries)

Students read at a variety of levels. Most say they do not read much, do not enjoy reading, and read primarily to fulfill the school’s requirements. Some students read at or above grade level. They possess and use reading strategies effectively to interpret texts including asking questions, making predictions, and connecting with texts. These students like to read and apply these skills in all content areas. Their engaged and purposeful reading helps them become more successful learners. The majority of students do not read as well. They can decode texts and read fluently. However, they comprehend primarily at only a basic level of understanding. They struggle with higher level thinking skills such as interpreting texts and making inferences, and they can respond at only literal levels when they discuss what they have read. Still other students read below grade level. They are unable to identify sight words, comprehend text at even a basic level, or at times, to put sounds together to make words. Despite this, through practice and reading interventions, most of these students are improving. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2004 New Standards Reference Examination School Summaries, reviewing district and school policies and practices)  

Students problem solve at a variety of levels. Some students problem solve well. They apply a variety of strategies in all content areas, successfully follow teacher modeling, and are resourceful in their work. They develop alternate ways to look at problems, can break problems down into steps, and persist until they are successful. Many students problem solve fairly well. Although these students know basic strategies, they apply them inconsistently. They look for quick ways to solve problems without considering alternative methods or solutions. They rely on their teachers to assist them and often do not persist when they are challenged. Some other students avoid solving problems. They wait for their teacher to tell them what to do and/or to provide them with the strategies for solving them. These students have limited foundational skills and understanding of problem solving strategies. Most students say that they like hands on activities that are challenging and relevant and that require them to solve problems, but they say they have limited opportunities to engage in such activities. This prevents them from further developing their skills. (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2004 New Standards Reference Examination School Summaries)   

Most students like this school. They take pride in Martin Middle School and make an effort to be part of the school culture. They feel cared for, respected, and safe. They have a strong sense of belonging and community. They are involved and engaged in many during and after school activities. They recognize and appreciate that many adults at Martin “go above and beyond” for them to supplement the often-insufficient resources that the school district provides. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2004 SALT Survey report)

Most students behave well. They are responsible for their behavior and are aware of the consequences of behaving both appropriately and inappropriately. They are polite and follow school rules. Students say, “The rules are fair and if you follow them you’ll be set.” They respect themselves, their peers, the adults, and school property. They behave well in the halls, the cafeteria, and most classrooms, where they are respected and where there are clear expectations for appropriate behavior. (following students, observing classes, observing the school outside of the classroom, meeting with students and school and district administrators, talking with students, teachers, and school administrators, 2004 Information Works!) 

Most students want to learn in order to be successful in their lives. They value education and willingly engage in the learning process as it is presented to them. Students say they like to be challenged. They also say, however, that they are usually content to do and allowed to do the minimum required of them to complete tasks. These students passively participate in their class activities and do not challenge themselves to excel and learn at high levels. Students say that much of their work is boring and easy, that they could do better, but they choose not to do so and are satisfied with passing grades. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2004 New Standards Reference Examination School Summaries) 

Important Thematic Findings in Student Learning

Students:

· Read, write, and problem solve at varying levels of proficiency

· Like their school, and take pride in Martin Middle School

· Find most school work to be boring and easy

· Exert the minimal effort to complete tasks to receive passing grades

· Respect and appreciate the adults in their school 

5. FINDINGS ON Teaching for Learning

Conclusions

Some teachers effectively teach their students to write well. They value writing and incorporate it throughout the content areas. These teachers utilize prewriting strategies and graphic organizers. They provide students with feedback and opportunities to revise, edit, and improve their work. They give students time to share and reflect upon their writing and that helps them develop stronger writing skills. Many other teachers simply assign isolated writing tasks and worksheets rather than teach their students how to write well. These teachers provide instruction that maintains students’ abilities to write at a basic level and prevents them from developing more sophisticated writing skills. They primarily require students to write brief, underdeveloped pieces that lack relevance to their lives. Many of these teachers say they do not have sufficient time to devote to teaching students to write well, yet other teachers provide effective instruction within the available time. In general, teachers either provide an inadequate focus on proper writing conventions or do so only through isolated practice worksheets that are insufficient for students to develop and apply these skills. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan)

Some teachers teach students to read well by requiring them to analyze and interpret texts within a supportive environment for success. These teachers model and promote literacy strategies across content areas and connect reading to student writing. They inspire their students to be active and effective readers. Many other teachers provide students with varied reading experiences but fall short of developing strong and interested readers. These teachers teach students basic reading skills and literal comprehension. They provide students with opportunities to read and to listen to reading, but they often fail to connect this reading successfully to their students’ lives. They often tie reading solely to requirements and rewards rather than develop a love and excitement for reading. Many of these teachers say that students do not like to read and that they lack sufficient resources to promote reading; however, other teachers manage to be effective within the same parameters. Many of the teachers who teach reading to struggling students provide effective direct instruction in reading strategies such as decoding, fluency, and comprehension, and this helps students become better readers. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing classroom textbooks, reviewing district and school policies and practices)  

Teachers say they provide numerous opportunities for problem solving, but the SALT team observed that not all of their instruction is effective. Some teachers teach problem solving well. They teach students explicit problem solving strategies and encourage them to apply these independently and find the solutions. They provide students necessary opportunities and time to work and think independently and in groups. They also require students to explain and justify their thinking and provide evidence of their work. Many other teachers assign problems for students to solve but too quickly give them the solutions without allowing them time to develop their own thinking. These teachers accept minimal work and effort from their students. Further, they provide insufficient support for problem solving without differentiating tasks that match their students’ readiness and interests. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing classroom textbooks, reviewing district and school policies and practices)  

Teachers take great pride in their school. Most make a strong commitment to their students and the school community. They take an active role in during and after school programs to enrich the lives of their students. They are available after school to assist students who need academic help. They expend significant personal time and money to offset the inadequate resources provided by the district. In some cases, pride in recent progress at Martin Middle School, as well as a sense of complacency with inconsistent and less effective teaching practices, prevents some teachers from seeing areas that need further reflection and improvement. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, 2004 Information Works!, reviewing district and school policies and practices)

Most teachers effectively manage their classrooms. They successfully use school-wide procedures and policies. They establish an orderly environment and require students to behave. They post rules and expectations in their classrooms and create an atmosphere of mutual respect. A few teachers struggle to maintain effective learning environments. These teachers have unclear expectations and consequences for misbehavior. They inconsistently follow school policies and waste valuable instructional time. Further, they fail to engage students in learning and do not establish a relationship of mutual respect in their classrooms. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, reviewing district and school policies and practices)  

District and school administrators, teachers, parents, and students all say, and the SALT team concurs, that the quality of instruction varies greatly at Martin Middle School. Some teachers provide highly effective instruction. They consistently engage their students in a varied and active learning environment. They challenge their students to reach their highest potential, and they match their instruction to meet their students’ individual needs. These teachers share their ideas, materials, and expertise, and they participate in many levels of professional development to improve their practice continuously. These practices are particularly visible in some seventh and eight grade classrooms and in most sixth grade classrooms that emphasize student-centered learning. Many other teachers provide moderately effective instruction. These teachers apply many of these good practices, but they do so inconsistently. Additionally, these teachers design and deliver instruction and accept student work that meets minimal standards. Their instruction consists primarily of lecturing, worksheets, and other low level thinking activities. A few teachers provide instruction that does not meet the needs of their students. They put minimal effort into preparing and delivering their lessons. They simply fill class time, take little responsibility for student learning, and make little effort to connect their teaching to their students. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing classroom textbooks, reviewing district and school policies and practices, reviewing records of professional development)     

Commendations for Edward R. Martin Middle School 

· Great pride in school community 

· Strong commitment to students

· Active role in extracurricular programs

· Expend significant personal time and money  

Recommendations for Edward R. Martin Middle School 

· Establish high expectations in all classrooms for reading, writing, and problem solving.

· Design instruction that is rigorous, relevant, and explicitly connected to students. 

· Develop consistent, high-quality, differentiated instruction in all classrooms to meet students’ individual needs. 

· Share best teaching practices throughout the school to raise the overall quality of instruction. 

· Establish and maintain well-managed, orderly learning environments in all classrooms that adhere to school policies. 

· Continue to participate actively in during and after school programs to enrich students’ lives. 

· Continue to take pride in your school, while addressing all areas in need of further improvement. 

Recommendations for East Providence School Department 

· Provide adequate resources for teachers effectively to implement and enrich their curricula and programs. 

· Provide professional development to raise teachers’ academic expectations, differentiate instruction, and effectively manage classrooms.

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

A dedicated and enthusiastic leadership team guides Martin Middle School. Its main focus is establishing a positive learning community for students. This team is flexible and creative with the inadequate resources that are available. They are visible throughout the school and accessible to students, families, and staff. This team is willing to make changes to improve student learning and to lead the school forward. District administrators say the principal is “top notch,” and many teachers say he has done a “wonderful job” to turn the image of this school around. The members of this administrative team are learning to work well together. They recognize the importance of instructional leadership and realize that there is still much to be done to improve learning and teaching. The administrators say that an ineffective and outdated teacher evaluation process significantly limits their ability to be instructional leaders. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators, reviewing school improvement plan, reviewing district and school policies and practices) 

Parents, families, and the community like this school. They feel welcomed by and connected to Martin Middle School. They say the school is safe and that it supports their children, but some express concerns that their children are not adequately challenged in all classes. They recognize and appreciate the efforts of the administrators, most teachers, and the staff. Many families take an active role in the school community and say they are pleased with the recent progress this school has made. This school makes numerous efforts to communicate with families including the MMS Weekly Communicator, school website, connect-ed phone system, and memos. Martin Middle School provides some translations of its communications with families. (following students, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2004 Information Works!, reviewing district and school policies and practices, reviewing school improvement plan)   

The delivery of services to special needs and English language learners is inconsistent and at times inadequate. Some special needs teachers provide effective, appropriate and supportive instruction that meets the needs of individual learners. They have high and clear expectations, coordinate their programs with the general education requirements, and help students close gaps in their learning. However, too many special needs and ESL teachers deliver less effective instruction. These teachers have minimal expectations for student learning, assign low level worksheets and tasks to fill time, and squander opportunities to help their students approach and meet their grade level standards. District and school administrators, teachers, parents, and students say, and the SALT team agrees, that too many students do not have the opportunity to receive instruction in the general education classrooms. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing district and school policies and practices)   

There are “woefully” inadequate resources at this school to support learning and teaching. The level of technology here does not support Twenty-First Century learning. Computer hardware, software, and other technology are severely lacking, and the equipment that is available is at times archaic. This disadvantage handicaps teachers, staff, and students as they try to work and learn. Additionally, there is a serious shortage of books, textbooks, trade books, and other essential and supplementary materials in the classrooms. The library lacks the minimum resources including books and research materials, a catalogue system, sufficient security, and electronic resources and media to support all curricula and project-based learning. Furthermore, many unified arts programs do not have even the minimal materials and resources necessary to deliver their programs. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing classroom textbooks, reviewing school improvement plan, reviewing district and school policies and practices)   

Several new programs have recently been implemented to attempt to better serve the needs of all students. These include Advisor/Advisee, Project Literacy, and the Interactive Book Talk. These programs are experiencing various levels of success. Most teachers and students in Advisor/Advisee enjoy the opportunities available to share and discuss problems and concerns and build supportive interpersonal relationships. The Project Literacy program suffers from inconsistent expectations, implementation, structure, and resources. The Interactive Book Talk program appears to be less successful. Many students and some teachers report concerns about its implementation and effectiveness. This dissatisfaction may connect to the lack of a positive reading culture in this school. All of these programs are works in progress and have the potential to improve and enrich student learning here. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing district and school policies and practices)   

Most administrators, faculty, and staff participate in a variety of professional development opportunities that allow them to improve their practice. The partnership with the East Bay Educational Collaborative, in particular, enriches the curriculum and teachers’ instruction. Teachers say that training in advisory, science notebooks, science kits, and the Connected Math Program have been especially useful. Teachers also benefit from weekly content, grade, and team meetings that allow them to collaborate to improve their teaching. However, “non-core content teachers” report that professional development is not regularly made available or provided in their areas. Further, some teachers who are new to the school, grade, or subject area, report that ongoing mentoring or training in curricula and programs is not always available or sufficient. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team and school and district administrators, talking with teachers and school and district administrators, reviewing school improvement plan, reviewing records of professional development, reviewing district and school policies and practices)  

This is a proud school community. Students behave well and thrive socially here. A sense of family and belonging permeates the entire school. All members of this community are justly proud of the school’s recent progress in improving its climate and morale. However there are further challenges to be addressed and issues to be resolved. Academic expectations are not the same for all students in all classrooms. Political interference at times directs school decision-making—including the inequitable distribution of teachers and students between academic houses and the allocation of support staff. Several limitations in the physical plant hinder learning, teaching, and safety. These include classrooms without four walls and a door, a library without walls, narrow stairways, and an insufficient building communication system. (following students, observing classes, observing the school outside of the classroom, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators, reviewing district and school policies and practices, reviewing school improvement plan)  

Commendations for Edward R. Martin Middle School 

· Dedicated and enthusiastic leadership team

· Family and community friendly environment 

· Proud school community 

· Willingness to implement new programs 

Recommendations for Edward R. Martin Middle School 

· Continue the faculty’s work to improve the quality of instruction and raise academic expectations. 

· Ensure all special needs and ELL students receive effective, supportive, and appropriate instruction in the least restrictive environment.

· Work with the East Providence School Department to establish a more effective teacher evaluation process. 

· Continue to implement, evaluate, and revise the Advisor/Advisee, Project Literacy, and the Interactive Book Talk programs. 

· Continue to provide effective professional development and further opportunities for “non-core content teachers.”

· Continue your extensive methods to communicate with families and the community, and explore and implement additional methods to engage all families and connect with them. 

· Work with the East Providence School Department and funding sources to secure technology to support Twenty-First Century learning. 

· Work with the East Providence School Department and funding sources to secure sufficient resources and supplies to support all curricula and project-based learning. 

· Work with the East Providence School Department to address the needs of the physical plant. 

Recommendations for East Providence School Department 

· Work with Martin Middle School to establish a more effective teacher evaluation process. 

· Work with Martin Middle School to secure sufficient resources and supplies to support all curricula and project-based learning. 

· Work with Martin Middle School to secure technology to support Twenty-First Century learning. 

· Work with Martin Middle School to address the needs of the physical plant. 

7. Final Advice to EDWARD R. MARTIN MIDDLE SCHOOL 

Use the energy and dedication in this school to increase academic rigor and standards for all students. Challenge your students to work harder by having higher expectations of them. Engage students in learning by moving away from traditional practices and lectures and allowing them to think and explore independently and in groups. Raise your academic expectations; your proud students will respond.

Work together as an entire school community to develop and implement a rigorous and consistent curriculum across all grades, houses, and content areas. Utilize the expertise that exists here to improve and differentiate instruction that engages all students in learning. Work together to meet the needs of English language learners and special needs students. Work together to make school experiences more equitable for all.

Utilize the strengths of the staff, students, families, and the community to address the recommendations identified in this report. Create a learning and teaching environment that is rich in resources, technology, and experiences in which both students and staff thrive and are active participants. Continue to take pride in your successes. Recognize that the work required to build a great school has begun, but never ceases. 

Endorsement of SALT Visit Team Report

Edward R. Martin Middle School 

March 24, 2006

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: (These are the steps tailored for each visit.)

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Edward R. Martin Middle School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

April 14, 2006



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Edward R. Martin Middle School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff, and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Edward R. Martin Middle School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 12 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Edward R. Martin Middle School 
district strategic plan

Martin Middle School Project Literacy Binder

Martin Middle School School Safety Binder 

Martin Middle School Assessment Tools Binder

Martin Middle School Project Prise Binder

Martin Middle School Interactive Book Talk Binder

Martin Middle School Community Involvement Binder

Martin Middle School Professional Development Binder

Martin Middle School Miscellaneous Form Binder

Martin Middle School Weekly Communicator Binder

Martin Middle School After School Binder

Martin Middle School Advisor/Advisee Binder

2005 SALT Survey report
classroom textbooks 
2005 Information Works!
2004 New Standards Reference Examination School Summaries
School and District Report Cards
State Assessment Results for Edward R. Martin Middle School  

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in three different ways:

against performance standards,

across student groups within the school, and 

over time. 

Information Works! data for Edward R. Martin Middle School  is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 

Table1. 2003-04 Student Results on Rhode Island State Assessments
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Results across student groups within the school

An important way to display student results is across different groups of students in this school who have different characteristics. This display creates information about how well the school meets the learning needs of its various students, in accord with the federal No Child Left Behind legislation. To ensure that these smaller groups of students contain enough data to make results accurate, results are based on three years of testing. Any student group whose index scores do not meet targets set by RIDE, require additional attention to close its performance gap.

Table 2  2002-2004 Student Results across Subgroups
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Report Card for Edward R. Martin Middle School  
In 2005, schools were classified by their attendance rate. Using this measure, this report card describes Edward R. Martin Middle School as Making Adequate Yearly Progress. 
The 2004 Report Card shows the performance of Edward R. Martin Middle School compared to the school’s annual measurable objectives (AMO). This report card describes Edward R. Martin Middle School as a Moderately Performing and Improving School. 
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KEY: * Student group has too few students to calculate results. 

† “Safe Harbor” - Student group has fallen short of the target but has made sufficient improvement over last year’s score. 

†† Student group has met the target based only on the most recent year of test results. NOTE: For information on targets and classifications, please see Quick Guide . 

The Edward R. Martin Middle School Improvement Team

Susan Feiro

Resource Teacher

School Improvement Team Chair

Judy Antonio

Resource Teacher

Mary Boethlo 

Parent

Barbara Burns

Grade Six Teacher

Kathy Campopiano

Guidacne Counselor

Patricia Condinho

Resource Teacher

Kristen Coutoulakis

Physical Education/Health Teacher

Jordana Croke

Parent/School Secretary

Judy dePerla

English Teacher

Frank DeVall

Principal

Carolina DosSantos

Student

Sue Fisher

Parent

Sandra Forand

Assistant Principal

Eileen Lovett

Parent/School Committee Member

Diana Perla 

After-School Volunteer

Stephen Prew

Assistant Principal

Astrid Quinones

Student

Erin Schwab

Mathematics Teacher

Vin Spremulli

Local Businessman

Laurie Tubman

Mathematics Teacher

Shani Wallace

Assistant Principal

Ermelinda Zito

Parent

Members of the SALT Visit Team

Andre Audette 

Standards Coach

Pawtucket School Department

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Cynthia DeCosta

Assistant Principal

Tiverton Middle School

Tiverton School Department

Tiverton, Rhode Island 

Lynne Donnelly

Health Teacher

Ponaganset Middle School

Foster-Glocester School Department

Glocester, Rhode Island 

Peter F. Godfrin Sr.

Social Studies Teacher

Burrillville Middle School

Burrillville School Department

Burrillville, Rhode Island 

Jose M. Gonzalez

Director of Parent and Public Engagement

Providence School Department

Providence, Rhode Island 

Tracy Graham

Mathematics Teacher

Dr. Edward Ricci Middle School

North Providence School Department

North Providence, Rhode Island 

Melissa Magiera

English Language Arts Teacher

Samuel Slater Junior High School

Pawtucket School Department

Pawtucket, Rhode Island

Michael Manzi Jr.

Grade 6 Teacher

Saylesville Elementary School

Lincoln School Department

Lincoln, Rhode Island 

Leslie Morin

Family and Consumer Science Teacher

North Cumberland Middle School

Cumberland School Department

Cumberland, Rhode Island 

Allison Mulazzi

English as a Second Language Teacher

Oliver Hazard Perry Middle School

Providence School Department

Providence, Rhode Island 

Abby Paon

Science Teacher

Knotty Oak Middle School

Coventry School Department

Coventry, Rhode Island 

Janet Ragno

Assistant Principal

Ponaganset Middle School\

Foster-Glocester School Department

Glocester, Rhode Island 

Code of Conduct for Members of Visit Team
INSERT HERE

� EMBED Excel.Chart.8 \s ���
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� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)
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