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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Burrillville Middle School from November 27 – December 1, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Burrillville Middle School?

How well does the teaching at Burrillville Middle School affect learning?

How well does Burrillville Middle School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Burrillville Middle School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 122.5 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 38.75 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Burrillville Middle School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the School Improvement Team to help start the process. With support from the Burrillville School Department District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Burrillville School Department, RIDE and the public should consider what the report says or implies about how they can best support Burrillville Middle School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Burrillville Middle School

Burrillville Middle School is located in Burrillville, Rhode Island. This new facility, which houses students in grades six through eight, was opened in 1989. Burrillville Middle School replaced a former junior high school that had served the town since 1966. Prior to 1966, middle school students attended regional grammar schools.

Currently, 583 students attend this school. Of these, 96% are white, 2% Hispanic, 1% African-American, and 1% Asian. Twenty-two percent of the students are eligible for free or reduced-price lunch. Eighteen percent of the students receive special education services.

Burrillville Middle School employs fifty full-time teaching staff. In addition to the general education staff, there are eight special educators, five unified arts teachers, three physical educators, two reading specialists, one nurse-teacher, one school psychologist, and one student assistance counselor. One speech pathologist works throughout the district and services students at this school. The Burrillville Police Department has assigned a school resource officer, who splits his time between the Middle School and Burrillville High School. The administrative team comprises a principal and an assistant principal.

A School Improvement Team helps lead and guide this school. This team comprises the principal and parent and faculty representatives. The team meets monthly to provide direction for school improvement efforts.

In addition to the academic curriculum, Burrillville Middle School offers an athletic program of nine teams under the Rhode Island Interscholastic League. The school also offers a weekly school-wide enrichment program encompassing a variety of activities that are open to all students. A band, wind ensemble, and chorus program are offered on an elective basis. The school also has a student government/leadership program called ‘Voices’ that meets weekly to engage students in school improvement initiatives. 

Recent school-wide academic initiatives include a restructured literacy program employing two reading specialists to improve student-reading performance. A pilot team has been established to attempt to better meet the needs of students identified as being ‘at-risk.’ An after-school homework-tutoring program to help students who struggle to complete their homework is in its second year of operation. 

After being designated for two years as a “School in Need of Improvement,” Burrillville Middle School is now identified by the Rhode Island Department of Education as a “High Performing and Commended” school. The school was also awarded a $60,000 Comprehensive School Reform grant in 2006. 

3. PORTRAIT OF Burrillville Middle School AT THE TIME OF THE VISIT

A common theme echoed by administrators, faculty, and staff at Burrillville Middle School is, “If it’s not working; try something different.” This sentiment well captures the state of this dynamic, evolving, and emerging learning community. This sentiment is also evident in the budding excitement that resonates throughout this welcoming, bright, and well-maintained facility. 
While students read, write, and problem solve with varying degrees of proficiency, most are filled with energy and excitement for learning. They enjoy coming to Burrillville Middle School and feel safe and supported by the caring and dedicated faculty and staff. They appreciate the many programs, supports, and new practices put in place for their betterment and learning. These include collaborative learning environments, exploratory, literacy, numeracy, and Spanish classes, the school-wide enrichment program, and co-curricular activities that allow them voice and opportunities for social and academic growth. 
Called ‘risk-takers,’ most teachers are excited about the changes that are occurring at their school and look for continued progress and success. Most also work hard to design their lessons to help all students learn and achieve. While teachers vary in their effectiveness at teaching reading, writing, and problem solving, they recognize the need to improve their practice continually and look to do so through professional development and collaboration. The faculty is caring and dedicated and respects both their students and one another.  
Much of the excitement, positive culture, and progress emanates from the strong administrative team that leads and guides this school. Together, the principal and assistant principal have established high expectations for a student success-centered school, and they work with the entire staff to develop this collaborative vision. The principal has made it her mission to provide the structures, resources, and training the staff needs to meet the needs of students. The assistant principal supports this work while ensuring an orderly atmosphere for learning. 
When asked what they need to continue their progress, members of this learning community clearly articulate their ongoing challenges. They recognize the need for more consistent and effective instruction. They ask for more professional development and further opportunities to collaborate. They ask for more resources and technology to support their teaching and student learning. Most consistently, they ask for time and continued support to implement and improve the many ongoing and new initiatives designed to provide a quality education for all students.
4. FINDINGS ON STUDENT LEARNing

Conclusions

Students at this school write at various levels of competency. Some write quite well. These students clearly organize and communicate their ideas through writing. They use individual voice and proper writing conventions and mechanics. They use the writing process to improve their written work including drafting, editing, and revising. Many other students understand the structure of good writing, but they do not consistently use that knowledge to write well. These students often write with minimal effort, planning, or thought. Their writing typically shows incomplete or undeveloped ideas. It lacks flow, organization, and/or the proper usage of conventions and mechanics. Some other students write at a very basic level. They write incomplete sentences that have little or no detail, and they struggle to develop coherent ideas. These students show limited knowledge of the proper writing conventions and mechanics. Though NECAP writing scores show 57% of students are at or above the proficient level and most students perceive their writing as equally high, the review and analysis of student work samples does not consistently support this assessment of quality. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards) 
Many students read well and in all content areas. This is supported by the recent scores on the NECAP reading assessment in which 64% of students read at or above the proficient level. They read fluently, understand what they read, and apply what they learn from their reading. They effectively use reading strategies such as analyzing text structure, using graphic organizers and context clues, and highlighting and color coding text. These students say that they enjoy reading, read often and for pleasure, and read a variety of texts. In addition, some of these good readers are highly skilled and effectively predict, interpret, and analyze. However, some students do not read as well. They struggle to decode words, have gaps in their vocabulary, and often lack basic reading skills. This leads them to have difficulty understanding what they read. While they are taught reading strategies, they either do not use them or do not understand how to use them independently. As a result, these students become frustrated with reading and often avoid reading due to their lack of success. (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing classroom textbooks, reviewing NECAP assessment results, reviewing school and district report cards) 
Many students problem solve well. These students effectively use multiple strategies such as eliminating unnecessary information, using manipulatives and varied resources, creating charts and tables, and revising their plans for solving problems. They do this in all subject areas, individually or with their peers. Although some of these students need support and direction from their teachers, with help, they understand and utilize multiple ways to arrive at a solution. These successful problem solvers appreciate diverse tasks that allow them to make choices and capitalize on their strengths. Students say this type of challenging learning is “cool and makes you think.” However, some students are not as effective at solving problems. Some lack persistence, focus, and motivation. Others lack basic and analytical skills to break down problems and apply the strategies they are learning in their classes. Still others do not often know how to begin to solve problems and are unwilling to take risks without significant prompting and support. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards) 
Students are proud of this school and appreciate what the faculty and staff does for them. They are polite and respectful. Students enjoy coming to this school and being with their peers. They are friendly and behave quite well towards adults and each other. They care for their school and overwhelmingly say that they feel safe here. Students also say they feel comfortable turning to at least one adult in their school with their concerns and issues. The students’ positive attitude towards their school and its faculty and staff contributes to, and helps develop, a productive and successful learning environment. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with students, teachers, and school administrators)  
Most students come to school willing and eager to learn. They are attentive and consistently engage in classroom activities. They enjoy and learn from discussing topics, working together in groups, and participating in hands-on learning experiences. They also excel in creative projects that allow them to use and build upon their individual strengths. While most students are eager to learn, some lack motivation and confidence to learn and are not as successful as they might be. Some students lack basic skills and organization. Others make poor choices that prevent them from being successful. When asked, most students say they do well in school and receive good grades. However, a review of student work does not support this consistently high self-assessment. Furthermore, student work that receives high scores does not consistently demonstrate high quality work. As such, overall student success is limited by this confusion about what constitutes quality work. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards)  
Important Thematic Findings in Student Learning

· Students like their school, and most are eager to learn. 

· Many students read and problem solve well. 
· Successful students know and effectively use multiple strategies.

· Some students have difficulty applying reading, writing, and problem solving strategies consistently and independently. 

· Some students lack basic skills for reading, writing, and problem solving. 

5. FINDINGS ON Teaching for Learning

Conclusions

All teachers assign writing, and some teach it effectively. Those who teach it effectively display and discuss writing strategies, provide clear expectations for student performance, and explicitly teach their students how to write well. They support their students through the writing process, require peer editing, revision and multiple drafts, and use student work as teaching tools for student success. Many teachers however, do not use these practices consistently or effectively. They routinely assign writing assignments without providing necessary supports. They often fail to provide models of accomplished work, give unclear directions or assessment criteria, or do not explicitly teach students how to write in all subject areas. Importantly, these teachers do not communicate common and high expectations for quality written work to their students. As a result, students are not effectively supported or held accountable for quality work. These findings are supported by the Burrillville Middle School self-study that states an “inconsistency in all classes using the writing process” and a need for “continuing professional development in the area of writing/literacy.” (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students, teachers, parents, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development, reviewing district and school policies and practices, reviewing Burrillville Middle School Self-study) 
Most teachers teach students to read well across all subject areas. They effectively teach students a variety of strategies to help them before, during, and after they read such as predicting, activating their prior knowledge, and visualizing. As a result, students are becoming active readers. Teachers provide their students with tools to assist them during reading such as graphic organizers, highlighting, written strategy sheets, and reminders. They help students make connections between what they read, their lives, and their environment. This strengthens students’ reading comprehension and helps them develop their ability to analyze, synthesize, and evaluate information. These teachers require students to read often, which builds their reading skills, content knowledge, and enthusiasm for learning. The Burrillville Middle School Self-Study states that the “school is full of reading.” The SALT team concurs that reading is an embedded and important part of this school’s culture. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom textbooks, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development, reviewing district and school policies and practices, reviewing Burrillville Middle School Self-study)   
Teachers teach students to problem solve across all subject areas with varying degrees of success. Many teach problem solving fairly well and support their students to problem solve effectively. They use guiding and probing questions, refer students to specific strategies, and require them to justify their solutions. To develop students’ interest in and persistence at problem solving, they design tasks that are relevant and offer students a choice in both process and product. These teachers recognize the importance of integrating problem solving into all subject areas, and they design activities that require research, application, and critical thinking. However, while many other teachers incorporate this practice into their instruction, their teaching does not consistently produce effective or independent problem solvers. These teachers do not routinely and explicitly teach students how to solve problems, how to recognize problems, and how to apply appropriate strategies. Rather than allow students to take risks and struggle with problems, they too readily provide or lead students to the solutions. Furthermore, their problem solving activities too often lack challenge and relevance. The SALT team concurs with the Burrillville Middle School Self-study that identifies a continued need for professional development in problem solving as well as further efforts to “incorporate problem solving approaches more fully throughout content areas.” (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing district and school policies and practices, reviewing district strategic plan, reviewing Burrillville Middle School Self-study)   
Teachers at Burrillville Middle School like their school and their students. They care for and respect their students and take personal interest in their lives. They are proud of what they do and respect and support one another and the administrators. They invest significant amounts of their personal funds to provide the resources they need for teaching and learning. Identified as ‘risk-takers’ by their administrators, these teachers are open to change and are willing to try new strategies and programs for the sake of improving their school and better serving their students. These positive traits contribute to an emerging professional learning community at this school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 Information Works!, 2005 SALT Survey report)   
Most teachers are dedicated to and supportive of their students’ learning. They work hard to provide instruction to help all students learn. This is particularly true with the numerous new initiatives and programs designed to meet the needs of all students. Many participate in extensive professional development to enhance their practice. They are learning to collaborate in their co-teaching partnerships. However, many teachers rely primarily on traditional, teacher-directed lessons as the preferred method of instruction. This limits students’ engagement in learning and provides only one way for students to learn. Many lessons lack rigor and require students to think at only the literal level. Further, many teachers communicate unclear or mixed expectations through their choices of rubric criteria, work samples, and/or grading. These choices do not consistently guide and support students to produce high quality work. (following students, observing classes, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, reviewing classroom assessments, discussing student work with teachers, reviewing records of professional development, reviewing district and school policies and practices)   
Commendations for Burrillville Middle School

· Caring, dedicated, and respectful faculty and staff
· Effective teaching of reading 

· Reading embedded in the school culture 

· Recognition of the need for continued improvement

· Willingness to take risks and open to change

· Emerging professional learning community

Recommendations for Burrillville Middle School

· Continue to teach reading effectively, and keep it as a central part of your school culture. 

· Continue to take risks, and be open to change to strengthen the emerging professional learning community.

· Continue to participate in professional development in the area of writing, literacy, and problem solving to improve classroom instruction. 
· Continue and expand the use of the school-wide problem solving and writing processes to help students become independent critical thinkers and writers. 

· Continue to develop, expand, and refine the collaborative teaching model to support all students and their learning.

· Develop, communicate, and implement common and high expectations for quality work. Hold students accountable to these expectations. 

· Use varied instructional strategies in all classes beyond traditional, teacher-directed lessons as the primary and preferred method of instruction. 

· Design and deliver instruction to ensure that all students are independent, active, and persistent learners. 
Recommendations for Burrillville School Department 
· Work with Burrillville Middle School to provide further professional development to enhance classroom instruction.

· Work with Burrillville Middle School to expand common and high expectations for all students. 
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

A positive culture permeates Burrillville Middle School. There is a sense of excitement for learning and growth. Everyone is friendly, caring, pleasant, and respectful. Students, faculty, the entire staff, and the administrators work well together, and everyone contributes to this emerging learning community. The facility reflects the pride of the community. Walls teem with artwork created by past and present members of the school community. This safe, clean school is bright, cheery, and extremely well-maintained. All of these elements combine to help establish an environment that enhances teaching and learning. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators) 
The administrative team is a valuable asset to the school. The principal and assistant principal provide direction, vision, opportunities for innovation, and support for teaching and learning. They are respected and valued because they value and respect all members of the school community. They listen and respond to others and work to build and sustain a collaborative learning community. Called an “exceptional leader,” the principal has made it her mission to provide the structures, resources, and training the staff requires to meet the needs of the students. The assistant principal is an integral part of this work, while ensuring an orderly atmosphere for learning. Together they agree, “If we do the same thing we have always done, we can predict we will get the same results!” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, reviewing Burrillville Middle School Document Binder)   

There are a variety of instructional programs and systems designed to provide consistent and effective instruction throughout the school. A number of faculty and staff participate in various professional development opportunities to improve their practice. A consultant is training some members of the faculty to work effectively in the collaborative teaching model. This is part of an emerging expectation for faculty and staff to differentiate their instruction. The Rhode Island Writing Project Embedded Institute is another emerging step and is training some faculty and staff to develop a common understanding of quality writing and effective writing instruction. The school’s curriculum is based on the Burrillville School Department’s Essential Learnings. Created in 2000, the Essential Learnings identifies “the ten most important areas of knowledge and application in each content area at each grade level.” This curriculum, while visible throughout the school, is inconsistently implemented by the faculty resulting in students receiving differing learning experiences. The school divides itself into seven student-based teams to attempt to organize itself and coordinate its instruction. While the majority of teams have common planning time and similar schedules, their roles are unclear. Common planning time does not yet appear to be used effectively to improve instruction. Placing students and teachers across teams further limits their cohesiveness and effectiveness. Although not fully developed, each of these programs and systems represents a step in the right direction to improve teaching and learning and warrants continued examination and implementation. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, reviewing classroom assessments, discussing student work with teachers, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, reviewing Burrillville School Department Essential Learnings September 2000 Binder)

The school offers students a variety of learning experiences beyond the core subject areas. These include art, band, chorus, content literacy, fitness, music, technology, numeracy, literacy, reading, science explorations, Spanish, web design, and wellness. Some of these are required, some are elective, and most are assigned. Collectively, these classes are designed to expose students to a wide and varied curriculum or to provide additional academic instruction and support. The literacy classes vary greatly in content, structure, and effectiveness. Teachers say this is due in part to limited training and experience in teaching literacy. Students appreciate many of these classes, particularly those which provide relevance and choice, active learning, and/or needed support. Most of these classes are effective at engaging students and delivering instruction. While students enjoy most of these courses, they express concerns that they have little choice in selecting courses; they may not get to take some courses at all; or they may be required to take the same courses more than once. Furthermore, students are often placed in courses due to scheduling constraints rather than their interest or need. Despite these limitations, these courses have the potential to provide rich and varied learning experiences for all students. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan) 
Many supports are available at this school for students with special needs. Most special needs students receive instruction in all subject areas in newly designed and expanded collaborative classrooms. These co-taught classes are a positive support for all students. These students receive grade appropriate instruction in the least restrictive environment with the support of at least two adults. The success and effectiveness of this collaboration varies in part according to teaching styles, familiarity and comfort, level of training, and experience. Notably, the school maintains a special educator for each team. This practice allows each team to designate a ‘student-support block’ that is available to all students on the team. Students in the developmental classes receive intensive instruction designed to meet their needs while also allowing them to participate in most general education classes. The developmental classes, also co-taught by a special educator and content-specialist, serve the students well. The life skills program provides necessary and effective supports to “cognitively disabled students.” This program is successfully designed and implemented to meet the students’ academic, social/emotional, and career awareness needs. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing district and school policies and practices, reviewing Burrillville Middle School: The SALT Subcommittee on Supports for Student Learning)  
The Slater team is identified as an intervention to prevent students from ultimately dropping out of school. Students are placed on this alternative team due to a history of repeated failures and other at-risk behaviors. Students on this team and many staff see some initial academic and social/emotional progress. This program also serves to limit retention and is an attempt to provide grade appropriate instruction. The school evaluates the success of this program, makes changes as needed, and plans to expand it to include an eighth grade team next year. This program is in its infancy, yet it is showing some initial signs of success. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing Burrillville Middle School: The SALT Subcommittee on Supports for Student Learning)  

This school lacks adequate resources to support teaching and learning. While the school and district have maintained appropriate and necessary staffing levels, funding for books, classroom supplies and technology are sorely lacking. Faculty and staff must invest significant amounts of their personal funds and dedicate extensive professional and personal time to fundraising activities to compensate for inadequate resources. The limited school budget negatively impacts the effectiveness of this school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing classroom textbooks, reviewing district and school policies and practices) 

Commendations for Burrillville Middle School

· Positive culture for learning
· Safe, clean school facility

· Strong administrators who respect and value students and staff

· Emerging efforts to deliver student-centered programs and instruction 
· Rich and varied learning experiences 

· Effective supports for students with special needs 
Recommendations for Burrillville Middle School

· Continue to strengthen the positive culture for learning that permeates the school.
· Continue to provide exceptional leadership to further develop this collaborative learning community.

· Continue the professional development efforts for differentiated instruction, collaborative teaching, and effective writing instruction. Extend this learning to all faculty members. 
· Work with the Burrillville School Department to examine the current curriculum and revise it, as necessary. Consistently implement the curriculum in all classes to ensure students have common learning experiences.

· Clarify the purpose of teaming, maximize the use of common planning time, and explore ways to minimize cross-team scheduling for teachers and students. 

· Continue to provide rich and varied learning experiences for students while finding ways to provide more equitable access to these courses. 
· Develop and implement a common curriculum for all literacy classes, and provide training for literacy teachers. 

· Continue to provide varied and effective supports for students with special needs and further training in co-taught collaborative classrooms. 
· Continue to implement, revise, and study the Slater team. Provide time for the Slater team teachers to meet. 

· Work with the Burrillville School Department and the Burrillville community to secure necessary and additional funding for teaching and learning. 

Recommendations for Burrillville School Department
· Work with the Burrillville Middle School to examine the current curriculum and revise it as necessary. Support the faculty and staff to consistently implement the curriculum in all classes to ensure students have common learning experiences.

· Work with the Burrillville Middle School, the Burrillville community, and other funding agencies to secure necessary and additional funding for teaching and learning. 

· Continue to support the many new and important teaching and learning initiatives at Burrillville Middle School.
7. Final Advice to BURRILLVILLE MIDDLE SCHOOL

Capitalize on the positive culture of the school to support one another, and continue to grow as a professional learning community. Develop a common understanding of what constitutes quality work. Communicate these consistent and rigorous expectations. Continue to take risks to improve your practice and your school to ensure student success.  
Work together to improve the quality of your instruction. Do this through involvement in professional development opportunities and meaningful team meetings. Harness the expertise among yourselves to enhance your teaching methods and to strengthen your emerging learning community. Use a variety of instructional strategies that are effective and that require a learning stretch. 

Expand appropriately challenging opportunities for students to read, write, and problem solve in all subject areas. Continue to support students with special needs and those that are at risk. Hold all students to rigorous expectations so they can maximize their potential.

Capitalize on the positive attitudes in evidence throughout the school to assist in these endeavors. Continue to work on developing and sustaining the culture of learning at Burrillville Middle School. Continue to care about what is best for your students. Continue to try something different if what you are doing is not working. 
Endorsement of SALT Visit Team Report

Burrillville Middle School

December 1, 2006

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Burrillville Middle School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

December 21, 2006



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Burrillville Middle School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Burrillville Middle School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 8 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Burrillville Middle School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 New Standards Reference Examination School Summaries

2006 NECAP Results
School and District Report Cards

Burrillville Middle School: Student Work – Problem Solving 

Burrillville Middle School: Student Work – Reading Binder

Burrillville Middle School: Student Work – Writing Binder

Burrillville Middle School SALT Sub-Committee on Instructional Practices 

Burrillville Middle School: The SALT Subcommittee on Student Learning Binder

Burrillville Middle School: The SALT Subcommittee on School Improvement Plan

Burrillville Middle School: The SALT Subcommittee on Supports for Student Learning 

Burrillville Middle School: Document Binder
Burrillville School Department Essential Learnings September 2000 Binder

Burrillville School Department Policy Manual 
Burrillville School Department: Special Education Procedural Manual 
Burrillville School Department: Performance Tasks

Burrillville School Department: Performance Task Rubrics 
State Assessment Results for Burrillville Middle School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Burrillville Middle School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. 
Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of Burrillville Middle School compared to the school’s annual measurable objectives (AMO). This report card describes Burrillville Middle School as a high performing and commended school. 
Table 2  2005-2006 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Burrillville Middle School compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2005-06 NECAP Sub-Topic Results
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The Burrillville Middle School Improvement Team

Sandra Antonelli

Louise Boucher

Margaret Bowers

Sharon D'Antuono

Christopher Desjardins

Christine Duhamel

Pam Fracareta

Barbara Hudon

Mary Keable

Pat Kelley

Amy Lapierre

Cindy Leoncavallo

Joanne Mansolf

Linda Michaelman

Jim Murphy

Sharon Ponce

Lois Short

Members of the SALT Visit Team

Andre Audette NBCT, Ed. D.  

Standards Coach

Pawtucket School Department

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Michael T. DiBiasio 

Mathematics Teacher

John F. Deering Middle School

West Warwick School Department

West Warwick, Rhode Island 

Michelle L. Diaz

English Teacher/Instructional Coordinator 
Westerly Middle School

Westerly School Department

Westerly, Rhode Island 

Stephen T. Marnik

Mathematics Teacher/Team Leader 
Dr. Edward A. Ricci Middle School

North Providence School Department

North Providence, Rhode Island 

Alexis L. Meyer

Assistant Principal Intern 

Archie R. Cole Middle School

East Greenwich School Department

East Greenwich, Rhode Island 

Kathleen J. Mort Ed. D.
Principal

Wickford Middle School

North Kingstown School Department

North Kingstown, Rhode Island 

Kristine P. O'Connor

Mathematics Teacher 

Knotty Oak Middle School

Coventry School Department

Coventry, Rhode Island 

Susan K. Reavey 

Social Studies Teacher/Literacy Team 
Riverside Middle School

East Providence School Department

East Providence, Rhode Island 

Code of Conduct for Members of Visit Team
INSERT HERE
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� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)
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