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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Tiogue Elementary School from January 15-January18, 2008. Tiogue School was chosen as the first school to host a pilot visit testing a set of redesigned 4-day visit protocols. The 4-day Collaborative SALT Visit tested the modification and redesign of 5-day visit SALT protocols. One purpose of the redesigned process is to help the school, and the team, choose areas on which to focus; thus enabling the school and an outside group (the SALT team) to gather evidence and make a more focused, elaborate judgement about how well learning, teaching and school support are going at the school. Tiogue School chose Problem Solving and Writing as its foci. The SALT team also reported findings on the quality of students as learners, the quality of the teaching, and the quality of overall school support for learning and teaching.  

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed in the areas of problem solving and writing were:

How well do students learn at Tiogue Elementary School?

How well does the teaching at Tiogue Elementary School affect learning?

How well does Tiogue Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Tiogue Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the four days in the life of the school that the team observed and considered. It is not based on what the school plans to do in the future or on what it has done in the past.

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of more than 70.5 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 23 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 24 hours in team meetings spanning the four days of the visit. This does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Tiogue Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to begin the process. With support from the Coventry School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning and teaching and within the school and how it can amend its School Improvement Plan to reflect these decisions.

The Coventry school district, RIDE and the public should consider what the report says or implies about how they can best support Tiogue Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. Self-portrait OF Tiogue Elementary School

Problem Solving 

Student Learning

Tiogue School currently has three hundred eighty-nine students living in a suburban town, comprised of many residences, commercial businesses and rural areas.  The ethnic make-up of Tiogue School is predominantly Caucasian.  Of 389 students, 3 are Native American, 5 are Asian, 7 are African American and 9% are Hispanic/Latino.  94% of Tiogue students are considered White/Caucasian.

There are two students who currently receive support for Limited English Proficiency and 14% (54 students) currently receive special education from our Unified Learning Services personnel.  Students who currently qualify for free/reduced lunch total 21% (81 students).

The major shift in population at Tiogue School occurred in the year 2004 when the state- mandated age level for entering kindergarten went into effect.  It impacted grade one resulting in about a 25% increase in the population for that year.  Also, approximately four years ago, the Coventry School District moved sixth graders to a second Middle School which was opened to accommodate this change.  This changed the elementary population to a K – 5 make up.

In 2006/07, sixth graders were moved back into elementary schools due to budgetary constraints that closed Flat River Middle School. This consequently changed the elementary make-up once again to K – 6.

Currently, the Coventry School District has once again placed the sixth grade back at Alan Shawn Feinstein Middle School, resulting in another change in elementary population and grade levels.

Teaching for Learning

In 2003, Tiogue’s faculty began to participate in ongoing professional development in Exemplars, a problem solving program developed by the Vermont Institute.  In addition to the Exemplars Program, teachers supplement problem solvers from a variety of resources, such as Approach and Connect, The Problem Solver by Creative Publications, and additional tasks written by the Vermont Institute. These tasks are used to guide students in the problem solving process. They are grade specific and are aligned to the Grade Level Expectations (GLEs). Problem solving instruction focuses on student knowledge and use of the problem solving procedure and rubric throughout independent work and instruction. Teachers instruct students to refer back to their procedure chart during the entire problem solving task.  Upon completion of a task, students are encouraged to score their work using the rubric. The tasks are then scored by the teacher using the same rubric. In the last 2 years, an additional instructional change was implemented by creating two collaborative classrooms in grades two and four to assist students with problem solving and other instructional needs.
Prior to 2003, teachers used basic word problems from Merrill Math, the Approach and Connect series, and The Problem Solver as sources of instruction. As teachers were trained in the Exemplars Program, instruction focused on using the more challenging problems and rubrics provided with that program.  When the GLEs were adopted by the state, we found the Exemplars program addressed all GLEs effectively.  

Student progress is now assessed using a primary (K-2) and an intermediate (3-5) rubric, which were developed by our Math Committee. After using the rubrics for a period of time, the Math Committee developed a stamp for scoring purposes. This scoring stamp matches criteria presented in the intermediate rubric. Over the last two years, teachers have developed ongoing problem solving portfolios to communicate assessment results and showcase student work. The Math Committee developed benchmark tasks for each grade level given on a trimester basis. The results are then documented on a Problem Solving Performance Assessment sheet which is housed in the student’s traveling portfolio from grade level to grade. Teachers utilize these benchmark tasks to drive the problem solving instruction for the current and following year.

School Support for Learning and Teaching

Our principal, Denise Richtarik, has been very supportive in our quest to increase student performance in the area of problem solving.  Her commitment to expanding student learning in problem solving was the driving force to independently contract Deb Armitage from The Vermont Institute to guide our focus in problem solving.  The district eliminated the Merrill Math Series and began implementing the Everyday Math Program in grades K-5. Grade 5 also implements the Connected Math Series, which bridges the transition to middle school, where that series is used on a daily basis. 

Over the past 4 years teachers at Tiogue School were trained by Deb Armitage in Exemplars Problem Solving Instruction. This was a Tiogue School, rather than a district-wide, initiative. We continue to modify, improve, and assess our instruction based on student need, improvement in instruction, and the implementation of the GLEs. Three years ago, Tiogue and another elementary school in our district attended a professional development session, again with Ms. Armitage, to reinforce strategies and to train teachers in Exemplars who were new to our school. Beginning in 2007-2008, professional development was eliminated from our contract. However, some teachers at Tiogue School have taken the opportunity to expand their problem solving instruction by participating in a summer institute in which Exemplars and other problems from the Vermont Institute are explored. Teachers may also utilize a weekly period of common planning time to collaborate, study student work, and plan instruction.


Within our building, the math committee is empowered to make changes; however, we are always mindful of the parameters of our district initiatives. Any professional development activities need pre-approval by both building administrator and our district assistant superintendent. Through our weekly bulletins and Coventry Teacher’s Alliance (CTA), we are informed of upcoming professional development activities and/or workshops that are being made available. We are encouraged to partake in any that are of interest to us. Article 13 monies are allocated for substitute teachers. Our district monitors our professional development via a Conference/Visitation Request Form to recognize our professional development and best practice. The district and CTA provide us compensation in the form of advanced increments for staff members who pursue advance training and meet eligibility criteria. We also track our weekly common planning time meetings on a common planning sheet. 

Next Steps

Currently, the math committee is focusing on an alignment of the updated GLEs with our Everyday Math and Problem Solving components. This document will assist teachers with pacing and sequence of math instruction throughout the year. 

Another visit from Ms. Armitage is currently in the works for early 2008.  She will teach problem solving lessons to students, and teachers will be able to observe these lessons to gain further strategies and procedures in problem solving. 

Writing

Teaching for Learning

As part of our self-study, it came to our attention that teachers in our building use many different approaches for writing instruction. While there were some similarities with programs and approaches, there were also many differences both across and within grade levels. Noting these differences, we developed a questionnaire last winter. Some of the information requested included:  How much time per day is spent on formal writing instruction?  What types of rubrics do you use to assess student writing?  Please list what types of writing your students do on a daily basis (journals, process writing, reading response, etc.)  

There have been many shifts in our instruction over the past year. One change is the implementation of the new schedule that allows for a longer ELA block at each grade level. With this in place, we were better able to disperse our support staff as well. Another change made was the refinement of our ELA committee into separate reading and writing committees. Our Writing Committee has also developed 3 common rubrics for grades K, 1-2 and 3-5.  We found we had to change this rubric at all grade levels after several months of using it. It is our intent that these rubrics will provide common language and expectations through each grade level. The committee has also put together an editing checklist with specific skills to be mastered at each level and common graphic organizers will be uniformly used across grade levels. A timetable of teaching tasks has been developed to be implemented in each classroom throughout the year.  It is broken down into trimesters, each with specific writing tasks for that time frame with the intention that Tiogue’s students be provided with opportunities to write both narrative and expository pieces throughout the year. All teachers in our school now have interactive word walls in their rooms. They have been designed to increase student’s vocabulary and word choice in their writing. Another way to increase student’s vocabulary is through a program we call “Word of the Week.” Each week a new word is introduced by the principal.  Throughout the week, it is shared over the intercom along with its meaning and a sample sentence. Teachers reinforce the use and meaning of these words in their classrooms. Also, our two reading teachers have allowed time in their schedule to model instruction at every grade level. Additionally, the reading teacher is collaborating with the third grade teachers for writing instruction.

We have begun to formalize our writing curriculum over the past year. Previously teachers utilized a variety of writing techniques in their classroom, thus lacking one uniform, structured program. Many used the Signatures writing component from our reading series while others used Six Traits or Empowering Writers. We are now in the process of implementing a school-wide framework to make our writing instruction more cohesive. 

One major change the assessment of student progress is through the development of common rubrics for grades K, 1-2 and 3-5. Also, teachers are requiring students in every classroom at every grade level to use writing folders in their daily instruction. Students each have a reading response folder/notebook that they work in. Samples of student writing are placed in their writing portfolios to see growth and monitor progress. Our goal is to have one sample chosen each trimester.

School Support for Learning and Teaching

The Coventry School district has supported our instructional programs over the past several years. Many staff members have been trained in the Empowering Writers program by Dea Paoletta Auray and Barbara Mariconda. The most recent change has taken place in the primary grades. This change includes the adoption of Fundations, which is a multi-sensory approach to phonics. Upon implementation, the program consultant Constance Donnelly provided our faculty with support which included classroom visits, literature, and modeled lessons.  Another change that the district has made is the formation of two collaborative classrooms in our building. It is the district’s intent that by integrating students of varying levels of ability, student learning will be increased.  

Writing in the content areas was an area of need.  Our plan is to introduce science notebooks in our classrooms.  A workshop given by Maria Lawrence is scheduled in March, 2008 for all staff regarding science notebooks. Many teachers in our building have also taken advantage of a graduate course provided by Rhode Island College as part of a new state initiative incorporating science notebooks. Since professional development was eliminated from our contract this school year, teachers have had to utilize a weekly period of common planning time to collaborate. During this time teachers study student work and also plan instruction.  At faculty meetings, new information is disseminated to the staff.

Since writing is an area that we have identified as a need, we are currently in the process of shaping protocols. Within our building, the Writing Committee is empowered to make changes; however, we are always mindful of the parameters of our district initiatives. Any professional development activities need pre-approval by both the building administrator and our district assistant superintendent. Through our weekly bulletins and Coventry Teachers Alliance (CTA), we are informed of upcoming professional development activities and/or workshops that are being made available. We are encouraged to partake in any that are of interest to us.  Article 31 monies are allocated for substitute teachers and professional development. Our district monitors our professional development via a Conference/Visitation Request Form. To recognize our professional development and best practice, our district and CTA provide us compensation in the form of advanced increments for staff members who pursue advance training and meet eligibility criteria. We also track our weekly common planning time meetings on a planning sheet. As stated by the authors of On Common Ground: the Power of Professional Learning Communities, we have adopted the following philosophy:

It starts with a group of teachers who meet regularly as a team to identify essential and valued student learning, to develop common formative assessments, to analyze current levels of achievement against a set of Grade Level Expectations, to set achievement goals, to share strategies, and then create lessons to improve upon those levels.

Next Steps


The Writing Committee and the building administrator, will continue to meet and oversee the quality of student learning at Tiogue. We will monitor writing instruction and student written responses. The committee will be responsible for keeping track of the use of common language through rubrics and graphic organizers taken from Empowering Writers. It is the role of the Writing Committee to also see the trimester timetable is implemented.


Our plans are to take our second revision of the rubric and put it into poster form. We will explain the revisions to the students and begin to implement them as a part of our daily writing. Since one of our weaknesses involved responding to literature, the Writing Committee will also oversee that improvement in this area takes place.


Formalizing our writing curriculum will also be a part of our next steps for improving learning and teaching in our building.  We will continue to research and identify a structured program to fit the needs of Tiogue School. In the meantime, we will continue to implement our school-wide framework.

3. team-PORTRAIT OF Tiogue Elementary School AT THE TIME OF THE VISIT

Tucked off busy Tiogue Avenue in Coventry, Rhode Island, an excellent community sits within itself—Tiogue School. Children and adults leave their homes every day of the week to spend the day at this ‘other home.’ At Tiogue School, everyone is “family.” There is mutual respect for everyone.

Students at Tiogue School share a common purpose demonstrated by the common language they use in their classrooms, the strategies teachers use across the grades and their overall focus on learning and quality instruction. After focusing long on improving problem solving instruction, the school shines in its ability to help children solve difficult mathematics problems. The next step is undoubtedly to integrate problem solving across other areas of the curriculum to help students learn content in areas outside of math.

Tiogue School recognizes the children’s need to improve their writing skills. The work of the writing committee easily permeates the school. Well-established shared decision-making has enabled the faculty to develop common rubrics, pacing guidelines and a deliberate, structured way for students to learn writing and for teachers to make sure that happens. In their daily learning, students are prepared to make writing as automatic as problem solving. They are beginning to use writing as a tool to learn, as evidenced in how well they learn math through writing.

Without exception, all constituent groups attribute the success and progressive learning culture at Tiogue to the school’s exceptional principal. The faculty and staff easily meet her expectations. The cohesion of instruction and the shared responsibility send a message to students that they, too, contribute to the family. Even though “BRAVE” rules, and the subsequent rewards, seem extrinsic in nature, the children at Tiogue are intrinsically motivated to do their best. 

Special Education delivery models make it possible for all Tiogue students to learn together with the amazing assistance of a highly collaborative staff that keeps the needs of all students in mind and that seems unaware of their differences. It seems hopeful that these models will close the equity gaps among the various subgroups of Tiogue students on the state testing results. 

The use of technology to enhance students’ learning in all areas is absent in most classrooms. However, the teachers at Tiogue are open to change. 

It is clear to everyone who enters this school that Tiogue is a place where “Everybody is Somebody”—to learn and to be valued and respected. 

4. Section 1—Students as Learners: student learning, teaching for learning and school support for teaching and learning

Conclusions

The active, engaged Tiogue students have ownership of their learning. They value learning as a process and respect their teachers and peers. This creates a learning climate that makes them feel comfortable taking risks. They readily accept constructive criticism from their classmates, which spurs them to do better. Many Tiogue students are reflective, when they self-assess their writing or problem solving, and they are analytical, when they break difficult problems down into their parts. This enables them to further synthesize and form conclusions about the content in their classes. They have high expectations of themselves, as they strive for the “Expert” status. The students at Tiogue School build skills and learning strategies that prepare them to be independent and successful when they face increasingly sophisticated tasks. (following students, observing classes, talking with students, teachers and students, meeting with school improvement team, district administrators and parents, reviewing completed and ongoing student work, discussing student work with teachers) 
Tiogue teachers are distinguished by their mutual respect and acceptance. Their generosity toward one another, their students and visitors extends beyond the classroom. Teachers are dedicated and self-reflective educators, who welcome change. Their self-reflection helps them refine their instruction and shape their students to become better learners. They collaborate through common planning time, sharing information and modeling lessons for one another. They deliberately teach their students how to access resources and tools to become better learners. The proactive nature of Tiogue teachers allows them to embrace new programs and teaching methods that add to the learning and social culture of this school. However, a few teachers have yet fully to realize the school’s mission of being a child-centered learning environment. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers and volunteers, meeting with school improvement team, students, school and district administrators and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing SALT Team Room Binders, reviewing school improvement plan )
There is amazing support for all staff, families and students at Tiogue School. Everyone reports that this is a great place to be. The feel of “family” is evident and pervasive. The commitment to every community member is evident—beginning with the principal. Site-based decision making has facilitated strong job-embedded professional development, effective special education models and a respectful, celebratory, collaborative culture. However, despite the forward thinking in this school, technology needs have been left behind. The lack of, and discomfort with, technology limits student learning in this Information Age. Still, Tiogue School emulates an “all students” and an “our students” mindset. “Everybody is Somebody” at Tiogue School means that individual needs are met by the whole school community. (following students, observing the school outside of the classroom, observing classes, 2007 Results for the New England Common Assessment, discussing student work with teachers, 2007 SALT Survey results, meeting with school improvement team, students, school and district administrators and parents, talking with students, teachers and volunteers, reviewing records of professional development activities, reviewing SALT Team Room Binders, 2007 Infoworks!)

Commendations for Tiogue Elementary School

Exceptional educational leadership and respectful management style of the principal

Collegial, respectful culture that promotes high levels of students learning

Strong compassionate community that focuses on the whole child

Collaborative special education models and supports for students 

Teachers’ willingness to improve instruction collaboratively

Recommendations for Tiogue Elementary School

Use technology as a teaching tool, and integrate it into the curriculum. Utilize the human and technological resources within the school to support this effort.

Ensure that the methods of delivering instruction are child-centered in every classroom. Vary methods of instruction to empower students in their own learning and address their different learning styles.
Recommendations for Coventry School Department

Provide professional development for the use of the technology that Tiogue currently has. Explore ways to bring more technology to Tiogue School.

5. FINDINGS ON First School-Selected Focus Area: problem solving

Conclusions
Most Tiogue School students solve problems very well, using a common process and mathematical language that helps them effectively learn and internalize new concepts. These students think critically when they break problems down into their parts, and they know what they “need to find out.” They use more than one way to solve problems; they verify and communicate their solutions; and they are comfortable using multiple strategies. Students show their resourcefulness and effective use of their learning environment when they make use of helpful tools such as tasks they previously have completed, models and rubrics. Yet, while children choose appropriate strategies to solve problems, the SALT team rarely observed students using manipulatives to internalize math concepts or solving problems outside of math. Still, they exhibit an increasingly sophisticated approach to solving problems confidently as they progress through the grades. (following students, observing classes, talking with students, reviewing completed and ongoing student work, reviewing school improvement plan) 

Most teachers at Tiogue School have a firm grasp of how to teach problem solving systematically and effectively. They teach their students common terminology and use a consistent procedure that allows their students to internalize a process in order to solve complex problems. Teachers provide the common language that allows students to spend their time focusing on the content of the problem. Most teach their students to use multiple resources and tools such as model problems, rubrics, strategies and skills. Yet, the team did not see evidence of many teachers providing students access to manipulatives that would further enhance the exploration and inquiry of students who need them. Teachers understand problem solving as a way to learn math. Yet, they seldom ask their students to solve problems outside of math. This limits their students’ ability to expand their strong problem solving skills to other areas. Overall, teachers have made problem solving a powerful component of the learning in math at Tiogue School. They are ready to expand problem solving to other areas of learning. (following students, observing classes, observing the school outside of the classroom, reviewing classroom assessments, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development activities) 
Tiogue School has successfully focused on problem solving for improving teaching and learning in math. The faculty and leadership recognize changes that are necessary, based on data results in rigorous problem solving. On-going professional development for teaching problem solving, combined with site-based expertise and outside consultation, contributes to the cohesion of the faculty. However, the narrow focus of problem solving on mathematics results is excluding problem solving from other content and specialized areas. (following students, observing classes, meeting with school improvement team, students, school and district administrators and parents, talking with teachers and students, discussing student work with teachers, reviewing completed and ongoing student work, reviewing school improvement plan, 2007 New England Common Assessment Mathematics Subtest results, reviewing records of professional development activities)

Commendations for Tiogue Elementary School

Strong leadership and sustained focus and commitment of faculty on problem solving

Excellent development and use of common language and rubrics across grade levels

Students’ understanding and demonstration of problem solving processes at high levels.

Strong data-driven decision making

Recommendations for Tiogue Elementary School

Implement the use of problem solving in all content areas across the curriculum.

Seek professional development to further expand the implementation in problem solving across other disciplines.

Include all faculty in professional development opportunities on problem solving.

Make better use of manipulatives in the teaching of problem solving.

6. FINDINGS ON Second School-selected focus area: writing

Conclusions

Students at Tiogue School are developing the skills necessary to become versatile, competent writers. Most can write for multiple purposes, audiences and across content areas. For example, students produce expository writing in science notebooks, reports, essays and problem solving, which builds their confidence and improves their ability to think about and understand what they learn. Further, they understand and use rubrics to evaluate, reflect upon and improve their writing and the writing of their peers. Tiogue students use basic phonics, grammar and writing conventions well. Consequently, they can focus more on the quality and content of their work, contributing to the ease with which they produce written pieces. More importantly, when they respectfully discuss and critique one another’s work with accountable language, they are developing a community of writers in their classrooms. (following students, observing classes, talking with students, teachers, parents and school and district administrators, meeting with school improvement team, district administrators and parents, discussing student work with teachers, reviewing completed and ongoing student work, reviewing school improvement plan, 2007 New England Common Assessment Results) 
Teachers at Tiogue School are well on their way to implementing a systematic, effective approach to teaching writing. They have a reflective, open dialogue that enables them to improve their practice. Teachers candidly report that their teaching of writing is a work in progress. Like their students, they aren’t afraid to take risks, as shown by their willingness to make changes in their writing rubric shortly before the SALT visit. Teachers use common terminology that teaches students a process of writing, and they use common rubrics to help their students improve their writing, which becomes more refined through the grades. Moreover, they are beginning to teach students to write in an expository style in science, which helps their students use writing to learn. The SALT team observed students’ great ability to write as mathematicians. Yet, teachers’ modeling of good writing is limited. Overall, despite being in the early stages of implementation, teachers are making remarkable progress in achieving their goals in the teaching of writing. (following students, observing classes, observing the school outside of the classroom, reviewing completed and ongoing student work, discussing student work with teachers, reviewing school improvement plan, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents) 

Mutual respect among the district, the principal and the faculty allows the school to adopt successful programs and approaches to writing. The writing committee is a respected driving force that is appreciated and valued by all faculty. It has provided a framework for writing that enables a cohesive approach across classrooms. The reading consultants, support specialists, parent volunteers and retired teachers provide effective support. The school’s decision to focus on writing has unified and prioritized writing instruction. Yet, teachers need professional development to support their efforts in continuing to teach good writing. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators and parents, talking with students, teachers, volunteers and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development activities)
Commendations for Tiogue Elementary School

Amazing start to a new initiative attributed to the dedicated faculty

Successful impact of the writing committee on the cohesiveness of writing initiatives

Systematic framework for writing that includes a common language and approaches 

Recommendations for Tiogue Elementary School

Seek professional development for teaching writing, and continue the job-embedded professional development.

Strengthen the use of the science notebooks. Incorporate more expository writing into other content areas. 

report appendix

Sources of Evidence for This Report

In order to write this report, the team examined test scores, student work and other documents related to this school. The school improvement plan for Tiogue Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Tiogue Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 8 students for a half day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Tiogue Elementary School
district strategic plan 
2007 SALT Survey report
classroom textbooks 
2007 Information Works!
2007 New Standards Reference Examination School Summaries

2007 NECAP Results
School and District Report Cards
State Assessment Results for Tiogue Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 
in relation to the school’s district and to the state (NECAP results).

Information Works! data for Tiogue Elementary School is available at /www.infoworks.ride.uri.edu/2006/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net . Using the 2007 form of the NECAP exam, Tiogue School is classified as High Performing.

Table 1. 2006-07 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2007 Report Card shows the performance of Tiogue School compared to the school’s annual measurable objectives (AMO). This report card describes Tiogue School as a school that is High Performing.

Table 2 2006-2007 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Tiogue Elementary School compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2006-07 NECAP Sub-Topic Results
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Mathematics
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Writing
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The Tiogue Elementary School Improvement Team

Members of the SALT Visit Team

Jeannine K. Magliocco NBCT, M.Ed.

SALT Fellow

On leave from the Middletown School Department

Fourth Grade Teacher
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Warwick
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Title I Reading Consultant

Paul Cuffee School

Providence
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Reading Specialist/Consultant

Meadowbrook Farms Elementary School

East Greenwich

Jessica Macedo

Classroom Teacher

B.F Norton Elementary School

Cumberland

Joan Eldredge-Mouradjian

Library Media Specialist

Howard Hathaway Elementary School

Portsmouth

Cheri Sacco

Interim Principal

Eden Park Elementary School

Literacy Specialist

Edgewood Highland School

Cranston
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