[image: image9.png]



West Kingston Elementary School
South Kingstown

The SALT Visit Team Report

March 14, 2008

[image: image2.jpg]= g

—
Sazgartand

Schaal Interpentian

Repert .

Nigat

[sALT]




School Accountability for Learning and Teaching (SALT)

The school accountability program of the Rhode Island Department of Education

Rhode Island Board of Regents 
for Elementary and Secondary Education

Robert Flanders, Chairman

Patrick A. Guida, Vice Chairman

Colleen Callahan, Secretary

Angus Davis

Amy Beretta 

Robert Camara

Frank Caprio

Karin Forbes

Gary E. Grove

Rhode Island Department of Elementary and Secondary Education

Peter McWalters, Commissioner

The Board of Regents does not discriminate on the basis of age, color, sex, sexual orientation, race, religion, national origin, or disability.

For information about SALT, please contact:
Rick Richards 

(401) 222-8401

rick.richards@ride.ri.gov
CONTENTS

11.
introduction

The Purpose and Limits of This Report
1
Sources of Evidence
2
Using the Report
2
2.
PROFILE OF West Kingston Elementary School
4
3.
PORTRAIT OF West Kingston Elementary School AT THE TIME OF THE VISIT
6
4.
FINDINGS ON STUDENT LEARNing
7
Conclusions
7
Important Thematic Findings in Student Learning
8
5.
FINDINGS ON Teaching for Learning
9
Conclusions
9
Commendations for West Kingston Elementary School
10
Recommendations for West Kingston Elementary School
10
6.
FINDINGS ON SCHOOL support for learning and teaching
11
Conclusions
11
Commendations for West Kingston Elementary School
12
Recommendations for West Kingston Elementary School
12
Recommendations for South Kingstown School Department
12
7.
Final Advice to WEST KINGSTON ELEMENTARY SCHOOL
13
Endorsement of SALT Visit Team Report
13
report appendix
15
Sources of Evidence for This Report
15
State Assessment Results for West Kingston Elementary School
18
The West Kingston Elementary School Improvement Team
22
Members of the SALT Visit Team
23
Code of Conduct for Members of Visit Team
24


introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited West Kingston Elementary School from March 10- 14, 2008. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at West Kingston Elementary School?

How well does the teaching at West Kingston Elementary School affect learning?

How well does West Kingston Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes West Kingston Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 87 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 30 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 33 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how West Kingston Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the South Kingstown School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The South Kingstown school district, RIDE and the public should consider what the report says or implies about how they can best support West Kingston Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
PROFILE OF West Kingston Elementary School

West Kingston Elementary School, one of four elementary schools in the South Kingstown School District, is located in the Village of West Kingston, Rhode Island. The school currently serves 344 students from kindergarten through fifth grade. This one story school is arranged in three classroom wings. The original school, consisting of the office area, cafetorium, gym and library with eight classrooms opened in 1975. New classroom wings were added, as classroom space was required—the primary wing in 1987, the fifth grade wing in 1990. 

The student population at West Kingston Elementary School is 8.4% Native American, 2.3% black, 3.5% Asian/Pacific Islander, 4.1% Hispanic and 81.7% white. Currently, 11% of the students receive special education services, which include resource academic educational services, speech and language, occupational therapy, physical therapy, and adaptive physical education. Eighteen percent of the students have Personal Literacy Plans (PLPs) to address their reading needs. Of the total students, 3.7% are English Language Learners (ELLs). All elementary students in the South Kingstown School District who require ELL services attend West Kingston Elementary School. 
The socio economic population of this school changed considerably when South Road Elementary School was closed three years ago, resulting in a number of students from a low income housing development being redistricted to attend West Kingston. Currently, 16.8% of the students receive free and reduced price lunch, compared to 8% in 2005. This year, for the first time, West Kingston Elementary School was designated as one of two Title 1 schools in the South Kingstown School District. Thirty-nine students in kindergarten through third grade have been identified as Title 1 students, because their reading scores were below grade level. 

The West Kingston School staff consists of a principal, 17 full-time classroom teachers, a half-time classroom teacher, two full-time literacy teachers—one who is also the Title I teacher—a .6-time literacy teacher, a .4 time math coach, two resource teachers, two self contained teachers, and a full-time English Language Learner (ELL) teacher. There is also an administrative assistant, an office clerk, a full-time nurse based at the school, a full-time speech and language pathologist, two part-time occupational therapists, a half-time social worker, a half-time school psychologist, three part-time teacher assistants, 13 full-time teacher assistants, and three custodians—two full-time and one part-time. The school also shares a library teacher, two music teachers (band, orchestra, and chorus), two physical education teachers, and an art teacher with other South Kingstown schools. The school hired a Title 1 Family Outreach Coordinator in January, 2008, to coordinate efforts between its staff and the Title I families. 

West Kingston Elementary School houses three full-day kindergarten classes, three first grade classes, three second grades, two third grade classes, two fourth grade classes, a third/fourth grade split class and three fifth grade classes. The split class has a full-time teacher and a part-time teacher—who teaches only the fourth grade students for part of the day. This class is an inclusion class with the self contained teacher involved in classroom instruction much of the day.

The three fifth grade teachers team up to teach social studies, science and health, thus providing students with the experience of rotating between three classrooms for these subjects. Each year the fifth grade students with direction from the art teacher identify, develop and complete a mural that becomes a permanent part of the school. These murals are located throughout the school and by the front door. West Kingston Elementary School students, in cooperation with South Kingstown High School students, created an additional mural that is located on a nearby bike path. 
Special education students from both the resource and self-contained programs are included in the regular education classrooms with the support of the special education teachers, teaching assistants, the speech and language pathologist and occupational therapists. Additionally, some students receive individual and small group services. Literacy support teachers and math coaches work with teachers and students in the regular classrooms, whenever possible. 

The Response to Intervention (RTI) team at West Kingston School meets every week to address the concerns of teachers about meeting the needs of particular students. They discuss strategies to address each student’s needs and evaluate their effectiveness to design educational programs that help every student perform to the fullest potential. The RTI process, along with monitoring students with PLPs, enables staff to address specific student needs and move these children more quickly toward success.

West Kingston has been a Regent’s Commended school and continually earns the designation of a high performing school. The school uses district adopted programs, materials and strategies to improve student learning. West Kingston employs the Principles of Learning as outlined by in the district adopted Institute for Learning (IFL) guiding ideology. Teachers use the Every Day Math program for mathematics, the Harcourt series for reading and GEMS NET science kits for science. They receive ongoing embedded professional development on writing strategies and this year, some of them are piloting the Lucy Calkins Units for Writing. 

In an effort to promote a safe school and a positive school climate, West Kingston recently adopted the Positive Behavior Intervention Supports (PBIS) program. Each month the school recognizes students for their strengths and accomplishments at “Student Recognition Assemblies.” Sometime during the year every child is recognized by his or her teacher at the assembly and given a personalized award that describes that child’s accomplishment. 

The Parent Teacher organization (PTO) organizes and supports many opportunities throughout the year for families to be involved in the school through both social and fundraising events. The PTO also organizes after-school activities for students, such as art club, karate and foreign language. Scholarships are available for students who need financial assistance.

PORTRAIT OF West Kingston Elementary School AT THE TIME OF THE VISIT

West Kingston Elementary is a K-5 school situated on a scenic road in rural Rhode Island. Upon entering this single story school, you cannot help but notice the beautiful mosaics, murals and quilts that are both complex and colorful.

This high performing school is brimming with potential. The students are caring, respectful and responsible, and they strive to do their best. The principal, faculty and staff are dedicated professionals who care about their students. However, some teachers over rely on guided practice which makes many lessons lack-luster, without the rigor necessary to engage or challenge students effectively. These methods do not afford students with enough opportunities to grapple with problems or self-reflect on, edit and revise their work independently. Furthermore, although the inclusion classroom model is working well, only some teachers in the regular education classrooms modify their instruction to meet the needs of diverse learners.

The biggest obstacle that plagues the climate at West Kingston is the need for an open and honest conversation among the faculty, staff and principal regarding a shared vision for this learning community. While the newly implemented Positive Behavior Intervention Supports (PBIS) program sets clear behavioral expectations for students, there is still some frustration about student discipline. Also, too few teachers embrace opportunities to become actively involved in decision making and school leadership. Overall, the members of this school community believe that diversity is their greatest strength, as well as their biggest challenge. They are still reeling from the closure of one school three years ago, which changed the demographics of this school. 

FINDINGS ON STUDENT LEARNing

Conclusions

Students write well when writing science observations, journal entries, responses to prompts and short answer responses in workbooks. However, many are marginal writers when they write longer, more complex pieces such as narratives, speeches, stories and letters. Some students’ writing is organized, but it is not polished. When working independently, many students do not use proper conventions. When prompted, many are able to use rubrics, checklists and teacher feedback to evaluate their writing. Yet, too few have the opportunities to write in more challenging and interesting ways. In fact, students say they want more time to free write and be creative. (following students, observing classes, observing the school outside of the classroom, reviewing completed and ongoing student work, discussing student work with teachers, meeting with school improvement team, students and school and district administrators, reviewing classroom assessments, talking with students and teachers, 2007 NECAP Summary Reports, reviewing school improvement plan).
The majority of students read fluently and expressively, automatically tackling words they do not know. Students show that they have an excellent understanding of what they read by how successfully they summarize and make predictions from text. Furthermore, many students deepen their understanding of what they read by making insightful connections to the text and skillfully infer meaning from it. Conversely, some students struggle with reading. They fail to use reading strategies successfully and to decode words independently. Therefore, they do not fully understand what they read. (following students, observing classes, talking with students and teachers, observing the school outside of the classroom, reviewing completed and ongoing student work, discussing student work with teachers, 2007 NECAP Summary Reports, meeting with students, reviewing classroom textbooks, reviewing school improvement plan)
Most students successfully apply basic computational skills in their daily work across disciplines. They adeptly identify place values and make use of the relationships between part and whole, fractions and percents, and geometric shapes and patterns. Student performance on the 2007-2008 NECAP mathematics assessment, in which 80% achieved or exceeded proficiency, shows their high level of accomplishment in mathematics. In addition, when prompted, some students effectively apply their basic skills to more challenging mathematical situations to infer and draw conclusions from data. (following students, observing classes, 2007 NECAP Summary Reports, reviewing completed and ongoing student work, discussing student work with teachers, meeting with school improvement team, students and school and district administrators, talking with students and teachers, observing the school outside of the classroom, reviewing school improvement plan) 
Most students solve mathematical and scientific problems with ease when working in small groups or as a class. In some science activities, students observe, make predictions, hypothesize and test theories to solve problems connected to real-life, such as identifying organisms and building dams. When solving problems, most do well when asked to explain their thinking, follow a process and justify their answers. However, too few students routinely solve rigorous, multi-step problems independently. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team and school and district administrators, talking with students and teachers, 2007 NECAP Summary Reports, reviewing school improvement plan)  

Students at West Kingston Elementary School are enthusiastic and pleasant. They enjoy coming to school; they are eager to share their learning with others; and they relish their success. Some students say they are good learners because they work hard, do their best, do well on their report cards and are recognized for their good behavior. However, many students are ready for greater challenges in their daily work and across content areas. (following students, observing classes, meeting with school improvement team, students, school and district administrators and parents, talking with students and teachers)
Important Thematic Findings in Student Learning

Students at West Kingston Elementary School:

· Exhibit pride in their positive behavior

· Competently use basic mathematical skills

· Need to utilize available tools and strategies to foster their independence

· Are ready for greater challenges

· Desire more opportunities to write 

FINDINGS ON Teaching for Learning

Conclusions

While many teachers at West Kingston Elementary School provide their students with numerous opportunities to write short answer responses, too few effectively teach and foster independent application of skills, especially in extended writing pieces. Some provide their students with the resources and opportunities to brainstorm their ideas, use graphic organizers and construct rough drafts. However, just as many do not empower students to use rubrics or checklists to reflect upon, edit and revise their own work to meet or exceed the standard. (following students, observing classes, meeting with school improvement team, reviewing completed and ongoing student work, discussing student work with teachers, reviewing school improvement plan, reviewing school self-study documents)

The majority of teachers rely too heavily on whole group instruction to teach reading. While some effectively expand upon workbook activities that deal with word identification, vocabulary and reading comprehension, others limit themselves by over-relying on only the material in the workbook. A few are beginning to implement more thoughtful, personalized instruction based on their ongoing assessments of students’ reading levels to better meet the needs of diverse learners. These teachers expertly guide their students in small group leveled reading. (following students, observing classes, discussing student work with teachers, meeting with school improvement team and students, talking with students and teachers, reviewing classroom textbooks, reviewing completed and ongoing student work, 2007 NECAP Summary Reports, reviewing school self-study documents).

Teachers frequently and effectively incorporate numeracy across content areas. They embed mathematical concepts such as identifying place value, graphing and patterning into the daily routine, and creating a true school-wide culture of numeracy. Many expertly guide their students through activities in which they must successfully analyze and predict numerical outcomes. Overall, classroom teachers consistently and successfully implement the Everyday Mathematics Program so that students have a good foundation in numeracy. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school administrators and parents, 2007 NECAP Summary Reports, reviewing school self-study documents) 

Many teachers overly use guided practice when they have students solve problems, and they do not gradually release the responsibility of learning to the learner. This works for learning steps in a process, but it does not foster the development of intrinsic problem solving skills. Furthermore, many teachers are just beginning to incorporate more rigorous, multi-step problems into their instruction. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, meeting with school improvement team, students and school and district administrators, reviewing classroom assessments, reviewing school improvement plan, 2007 NECAP Summary Reports)  
Teachers at West Kingston Elementary School are dedicated professionals who care about their students. Although many students score at proficient or above on the NECAP tests, instruction is unfortunately often too flat and does not stimulate or challenge all of them enough. Many teachers fail to extend their lessons beyond the scripted instructional workbooks and worksheets that the district-adopted Everyday Mathematics and Harcourt Series provide. Conversely, pockets of passionate and animated teachers successfully motivate and challenge their students and, overall, make learning fun and engaging. These teachers have a pulse on the whole class, extend their conversations beyond the prescribed text and workbooks, incorporate a variety of instructional practices such as small group and individualized instruction, and supplement and modify materials to meet the needs of diverse learners. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, observing the school outside of the classroom, reviewing classroom textbooks, 2007 NECAP Summary Reports, reviewing district and school policies and practices) 

Commendations for West Kingston Elementary School

Outstanding incorporation of numeracy across content areas

Recommendations for West Kingston Elementary School

Strive to meet the needs of all learners in reading, writing and problem solving.

Empower students to self-reflect on, edit and revise their own work.

Provide students with more opportunities to write creative and extended pieces.

Incorporate more individualized and small group instruction in the classroom.

Expand upon the use of informal assessments by classroom teachers to drive reading instruction. 
FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The inclusion models at West Kingston Elementary School celebrate collaboration and differentiation at its best. The special education staff whole-heartedly and enthusiastically serves the population of special education students with a variety of programs, materials and teaching strategies. West Kingston Elementary School offers a continuum of services to meet the needs of these students. However, many special education students are left behind in the general education classrooms. Some classroom teachers do not feel responsible for teaching special education students and do not appropriately modify their instruction and work for them. They say that the special education teachers are responsible for delivering instruction to these students. Fortunately, some teachers welcome the challenge and make appropriate modifications in their classrooms to support the academic growth and achievement of these students. (following students, observing classes, talking with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, discussing student work with teachers) 
The needs of English Language Learners (ELL’s) at West Kingston Elementary School are not being fully met. In classrooms, these students successfully follow the daily routine, but they do not always receive the supports they need to be actively engaged. Some get lost during lessons and copy the work of their peers to appear “on task.” Also, because they receive pull-out services, there are missed opportunities for them to be immersed in language with their peers while receiving support within the classroom. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers)
At West Kingston, there are excellent opportunities for embedded professional growth, such as observing the problem solving instruction of the math coach, observing and participating in lab classrooms, and receiving Crisis Prevention and Intervention training. However, many teachers miss the mark by either not participating in these offerings or by failing to embed what they have learned from these sessions to improve their own teaching. Moreover, teachers say they need more training in how to better differentiate their instruction to meet the needs of their diverse student population. This is apparent in many classrooms where teachers fail to make proper modifications to assist struggling students, as well as of those who are ready for greater challenges. Furthermore, while some teachers collaborate on instructional practices, the majority are content to do their own thing and, therefore, miss opportunities to learn from one another. (talking with teachers, observing classes, reviewing records of professional development activities, reviewing school improvement plan) 
The overall climate at West Kingston Elementary School is complex. On the one hand, there is an atmosphere of respect among adults and students alike. Students feel safe here and take pride in their school. The newly implemented Positive Behavior Intervention Supports (PBIS) program sets clear behavioral expectations for students, and West Kingston does an excellent job of reinforcing these by recognizing and celebrating positive behavior school wide. On the other hand, there is a very blatant need for the principal, faculty and staff to engage in an open and honest conversation regarding a shared vision for this learning community. Not all of the faculty and staff embrace PBIS, and a few are frustrated by how the administrator addresses disciplinary infractions. In addition, although the principal encourages teachers to take part in leadership and decision making, too few embrace the opportunity. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators and parents, talking with students and teachers, reviewing school improvement plan, reviewing records of professional development activities, reviewing staff profiles)

Commendations for West Kingston Elementary School

Caring and nurturing special education faculty and staff

Implementation of Positive Behavior Intervention Strategies (PBIS) program

Excellent professional development opportunities 

Recommendations for West Kingston Elementary School

Engage in an open and honest conversation regarding a shared vision.

Further support English Language Learners in the classrooms.

Expand upon collaboration among faculty and staff.

Use strategies in the classroom that are learned in professional development activities.

Collectively take on more active roles in decision making and leadership.

Provide embedded professional development in differentiated instruction.

Recommendations for South Kingstown School Department

Provide and support professional development opportunities in differentiated instruction.

Support the administration in addressing the complexities of the school climate.

Final Advice to WEST KINGSTON ELEMENTARY SCHOOL

West Kingston Elementary School is poised to be a great learning community. In order to realize this goal, it is imperative that the principal, faculty and staff first come together and engage in open and honest conversation regarding a shared vision for the school. Continue to recognize students for their positive behavior, and build upon your school-wide implementation of the Positive Behavior Intervention Supports (PBIS) program that is working so well. Also, teachers need to take a more active role in decision making and school leadership in order to embrace the school’s improvement efforts and feel ownership of them.

While the school should celebrate the students’ performance on the NECAP—especially in the area of mathematics—do not become complacent in your efforts to ensure that all students receive challenging and engaging educational experiences. Expand upon your current instructional practices to include more small group and individualized instruction. Truly empower your students to be more self-reliant in their learning. Provide them with clear expectations for their assignments and allow them time to self-reflect on, edit and revise their own work. Let them wrestle with problems to see if they can use strategies to solve them independently.

Continue to provide teachers with excellent professional growth opportunities such as observing the math coach and participating in the lab classrooms. However, just as teachers need to foster students’ self-reliance by letting them grapple with problems independently, so must they take what they have learned and incorporate it into their own instructional practices. Furthermore, teachers here must receive professional development in how to differentiate their instruction effectively to meet the needs of all learners. Do not allow yourselves to slip into the mindset that special education teachers are the only ones who are responsible for making modifications for special education students. Moreover, find creative ways to challenge those students who are ready to excel.

It is time for West Kingston Elementary School to deal with the true nature of its diversity. Students are somewhat more diverse on economic measures than they use to be. However, be careful not to use this change in demographics as an excuse. Instead, come together as a cohesive school and accept the charge to educate all students by challenging and supporting them to reach their greatest potential. 

Endorsement of SALT Visit Team Report

West Kingston Elementary School

March 14, 2008

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were:

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the West Kingston Elementary School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

April 7, 2008



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for West Kingston Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at West Kingston Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for West Kingston Elementary School
district strategic plan 
2007 SALT Survey report
classroom textbooks 
2007 Information Works!
2007 New Standards Reference Examination School Summaries

2007 NECAP Results
School and District Report Cards

Student work and benchmark assessments

Newsletters

PBIS program guide

Student Work benchmarks

Art program binder

School leadership team (PBIS)

Common Planning Time binder

Self study documents

Staff profiles
State Assessment Results for West Kingston Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for West Kingston Elementary School is available at /www.infoworks.ride.uri.edu/2006/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net . Using the 2007 form of the NECAP exam, West Kingston Elementary School is classified as (refer to the school’s 2006-2007 report card for correct description).

Table 1. 2007-08 Student Results on Rhode Island State Assessments
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Results across NECAP Sub-Topics

This chart shows how the performance of students at West Kingston Elementary School compares to the district and to the state across the different sub-topics of the NECAP tests.

Table 3 2007-08 NECAP Sub-Topic Results

Reading
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Mathematics
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Writing
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Report Card for West Kingston Elementary School

The 2007 Report Card shows the performance of West Kingston Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes West Kingston Elementary School as a high performing school.
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The West Kingston Elementary School Improvement Team

Karen McCurdey

Parent

SALT Team Chair

Leslie Perrin

Parent

Linda Forrester

Parent

Nancy Nettik

Principal

Kim Mather

Math Coach

Melissa Berenberg

Reading Teacher

Laura Iverson

Special Education Teacher

Kathy Takata

Occupational Therapist

Members of the SALT Visit Team

Cynthia Scheller, Ed. D

Choral Director

Aldrich Junior High School

Warwick, Rhode Island

Regents SALT Fellow
Office of Progressive Support and Intervention

Rhode Island Department of Education

Team Chair

Nancy Connors

Grade 5 Teacher

Sherman Elementary School

Warwick, Rhode Island

Valerie Curley

Grade 2 Teacher

Community Elementary School

Cumberland, Rhode Island

Celeste DiFazio

Special Education Teacher

Dunn’s Corner Elementary School

Westerly, Rhode Island

Audrey Faubert

Principal

Tower Street Elementary School

Westerly, Rhode Island

Leslie Gilman

Special Education/Resource Teacher

Aquidneck Elementary School

Middletown, Rhode Island

Cynthia Wilson

School Nurse Teacher

George Hanaford Elementary School

East Greenwich, Rhode Island

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





