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1. INTRODUCTION

The Purpose and Limits of This Report

This is the report of the SALT team that visited Westerly Middle School from October29-November2, 2007. The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Westerly Middle School?

How well does the teaching at Westerly Middle School affect learning?

How well does Westerly Middle School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Westerly Middle School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that the team observed and considered. It is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry® (Catalpa Ltd.). 

The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at  HYPERLINK "http://www.Catalpa.org" www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. 

To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of more than 135hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 87 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31hours in team meetings spanning the five days of the visit. This does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Westerly Middle School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to begin the process. With support from the Westerly School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning and teaching and within the school and how it can amend its School Improvement Plan to reflect these decisions.

The Westerly school district, RIDE and the public should consider what the report says or implies about how they can best support Westerly Middle School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF WESTERLY MIDDLE SCHOOL

Westerly Middle School opened its doors in September 2005 to 870 middle school students in grades 6-8.The school previously was housed in Babcock Hall in the center of town, but it is now located on Sandy Hill Road, about five miles away. Designed specifically for middle school students, the school’s physical layout consists of nine individual team areas for students and staff. In addition, there is a cafeteria, a gymnasium, a media center and an auditorium. There also is a full suite of offices for the administrators and specialists. Specialized areas such as four technology labs, a foods room and a full fitness lab that is part of the physical education program also serve the students. The entire building is climate controlled and contains a security system.
Currently, there are almost 800 students in the school. The largest class, comprising 281 students, is grade 7. Minority students comprise 11%of the student population. There is a small concentration of ELL students, and approximately 27% of the students receive free and reduced price lunch. Approximately 17% of the school population is special education students. There is a principal and two assistant principals, two guidance counselors, 75 teachers, a school resource officer, a student assistance counselor, two English as a Second Language teachers, a school psychologist, a social worker and three reading teachers, along with 30 support staff. Classes are heterogeneously grouped with the exception of some eighth grade algebra classes.

As a result of the most recent 2006 NECAP, the school is designated as a high performing school. There is one National Board Certified Teacher. Many Westerly Middle School teachers have received individual recognition awards and grants for their work at the school and in the community. The school eliminated the entire world language department this year due to budget constraints.

The School Improvement Team consists of five parents, a community representative, three administrators and six teachers. The school leadership structure also includes Team Leaders and Instructional Coordinators, who meet together as a group each month with the school administration.

3. PORTRAIT OF WESTERLY MIDDLE SCHOOL AT THE TIME OF THE VISIT

The new building of the city’s middle school has rightfully generated considerable community pride in Westerly, Rhode Island, the state’s most western seaside community. The building’s thoughtful, research-based design, expansive size, and welcoming spaces immediately impress those who enter the school. It is designed with the needs of today’s pre-adolescent students in mind and uses state of the art technology. 

The fortunate students of Westerly Middle School pass through flowing passageways into comfortable learning environments that promote cooperation among them and their teachers. The amazing building supports effective security and the management of discipline. It also support the structure of nine “schools within a school”—each with its own team or pod. All are named to reflect the location of this seaside town .

Talented teachers by and large work well to ensure good education for their students. They make plans for job-embedded professional development possible. They integrate numeracy skills into most classes in ways that help students use mathematics as a way to learn, think and exhibit. However, children are far less effective in using writing to show what they know. Furthermore, their surface level reading skills mask their potential for deeper, more analytical thinking. The schedule for common planning time, which includes departmental, grade level and leadership meetings, will make it easier for good discussion and communication among the different groups within the organization.  

However, these good practices are not consistent for all team and grade levels. While most teaching activities are aligned with GLEs to support good practice and foster academic success, reading expectations and learning outcomes are inconsistent across teams and grade levels. 
Students, parents, faculty and staff laud their highly respected administrators who set comfortable and calm tones that permeate the entire school. Central office leaders set a standard that is realized by the leaders at Westerly Middle School. Although the school has not yet attained practices such as differentiation, its leadership maintains a position of “whatever it takes” to make heterogeneous grouping a successful practice in meeting the needs of the diverse learners at Westerly Middle School.

This school has in place what it needs to make several necessary changes in instruction so that it can realize its vision—to make this the best middle school in the state.

4. FINDINGS ON STUDENT LEARNING

Conclusions

Many students at Westerly Middle School are competent readers. They successfully indicate a higher level of understanding when they talk about what they read, citing evidence from text during their class discussions. These students understand what they read well enough to make inferences about elements such as mood and character in the books they read. They extrapolate and apply information from text. Some read only what their teachers ask them to read. Others do not understand what they read, nor do they use reading as a tool to learn. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 New England Common Assessment Results)

Students build a skillful knowledge base of numeracy concepts, and they effectively apply them to accomplish a variety of tasks. Within many classes, they measure, graph, calculate and interpret data, and design projects that foster learning of the content in their various classes. Additionally, many students use data to make predictions and draw conclusions. Importantly, many students apply their numeracy skills beyond the confines of the classroom such as Boogie Woogie Café, Team Economy and the WARM Shelter Community Project. (following students, observing classes, observing the school outside of the classroom, talking with students, reviewing completed and ongoing student work, reviewing school improvement plan, meeting with school and district administrators, discussing student work with teachers)
Most students do not naturally apply their writing skills as well as they apply their numeracy skills. Many report that they are not good writers. Although they write across the curricular areas, the pieces they produce are often weak and lack substance. When left to their own devices, they write with little attention to conventions, grammar, editing or revising. Most students compose only short responses that lack details directly connected to a content area. They do not fully understand how to apply writing strategies to a variety of assignments. Yet some students are beginning to write with focus and purpose. They commit to the process of writing, producing essays and writing responses that are organized and detailed, indicating their understanding of the subjects. Overall, Westerly Middle School students are just beginning to develop some of the skills of good writers. (following students, observing classes, meeting with school improvement team, students and school administrators, talking with students, discussing student work with teachers, reviewing completed and ongoing student work, reviewing school improvement plan, Westerly Middle School Self Study)
Some students problem solve well in a variety of their classes. They use different strategies to draw conclusions. These students examine evidence, persevere and take risks to arrive at solutions. They effectively use communication and collaboration to justify their responses. However, most students are not proficient problem solvers, because they do not frequently enough practice solving rigorous problems. (following students, observing classes, discussing student work with teachers, reviewing ongoing student work, talking with teachers and students)
Westerly Middle School students are a community of respectful, eager learners, who are proud of their “awesome” school. The strong connections they form within their learning teams build confidence and enable them to take risks. Each team has its own identity, which contributes to a collegial and congenial school culture. Students are kind and supportive of one another, and their opinions and differences. Students proudly report that this school enables them to become citizens with quality character. They say they “love this school.” (following students, observing classes, observing the school outside of the classroom, talking with students, teachers and support staff, meeting with school improvement team, students, school and district administrators and parents, reviewing school improvement plan, discussing student work with teachers)
Important Thematic Findings in Student Learning

Students:

Connect to their teams and school

Exhibit their learning well in various content areas with the use of mathematical concepts 

Aren’t reading and writing well enough. 

5. FINDINGS ON TEACHING FOR LEARNING

Conclusions

The quality of reading instruction varies significantly across classrooms. While most teachers provide reading time, few provide instruction in acquiring and using effective reading strategies. A few teachers guide their students to infer meaning from text, cite evidence, make connections and challenge one another’s interpretations and perspectives. Yet, most teachers teach their students only to “scratch the surface.” They place too much emphasis on students acquiring word acquisition, decoding skills, basic answers and literary elements at the expense of their acquiring a deeper interpretation of the text. (following students, observing classes, observing the school outside of the classroom, discussing student work with teachers, reviewing completed and ongoing student work, talking with students and teachers, meeting with students, school and district administrators and parents, 2006 New England Common Assessment reading subtest)
Teachers effectively, competently and easily integrate numeracy into their lessons and activities.  They provide opportunities for all students to connect mathematics to their other subjects. Teachers across content areas ask students to make predictions, collect and analyze data, display results on charts and graphs, and draw inferences. This enables students to learn the content in their classes better and choose mathematical options to demonstrate their understanding. (following students, observing classes, observing the school outside of the classroom, discussing student work with teachers, reviewing completed and ongoing student work, talking with students and teachers, meeting with students, district administrators and parents, reviewing school improvement plan) 

Teachers inconsistently teach writing across their classes. They ask students to write, but few deliberately coach the craft of good writing. A few instruct writing to the content, helping their students produce quality expository writing and other genres. These teachers expect their students to write well, in addition to mastering content. Others provide students with limited feedback on how they can improve their writing. They demand less and accept less than they should, often setting low expectations. Further, although the school has a holistic writing rubric, teachers are just beginning to discuss how they will incorporate its use into writing instruction across the school. (following students, observing classes, observing the school outside of the classroom, discussing student work with teachers, reviewing completed and ongoing student work, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, reviewing school improvement plan)
Some Westerly Middle School teachers effectively guide their students to problem solve. They engage students in identifying and clarifying problems. These teachers activate prior knowledge and require students to gather tools, data and information. They coach students to organize and sequence their thoughts enabling them to synthesize quality solutions. They require students to exhibit their work, collaborate with their peers, refine their understanding and self-assess. However, some teachers neglect to include problem solving in their classes. Others do not give students the time to struggle with a problem and persevere to a solution. As a result, their students are less equipped with the skills to analyze and think critically. (following students, observing classes, discussing student work with teachers, reviewing completed and ongoing student work, talking with teachers and students, reviewing classroom assessments, reviewing classroom textbooks)
The teachers at Westerly Middle School are talented and creative. They are motivated, innovative and collegial. Most teachers develop interesting standards-based lessons and activities that are connected to real-world applications. They teach with a student-centered focus through cooperative, active, hands-on learning. Although they collaborate on a regular basis, all teachers do not always share their best practice to create consistent and common expectations across classrooms. Some teachers are attempting to meet the needs of diverse learners. They give their students a choice in projects and exhibitions. They use multiple levels of text; they use student work to drive their instruction; and they conference with students. However, they do not fully practice the school philosophy of diversifying their teaching within heterogeneous groups. Teachers regroup students on some teams by their ability. In these cases, students are aware of whether or not they are in the “good” class. Teachers do not effectively maintain the school’s vision of heterogeneous grouping. (following students, observing classes, meeting with school improvement team, students, school and district administrators and parents, Westerly Middle School Self Study, talking with students, teachers and principal, reviewing school improvement plan, reviewing district and school policies and practices)
Commendations for Westerly Middle School

Creative, innovative, compassionate teachers

Collaborative, collegial teachers

A safe and nurturing learning environment

Teachers open to change and improvement

Natural integration of numeracy across the curriculum
Recommendations for Westerly Middle School

Communicate and implement a common language and expectations across all disciplines for teaching writing, reading and problem solving.

Focus more on reading comprehension strategies to deepen students’ understanding of text.

Believe in and work toward the realization of meeting the needs of diverse learners in heterogeneously grouped classes. 

Recommendations for Westerly School Department

Focus resources and monitoring efforts on teachers’ implementation of differentiated instruction.

Mandate minimum reading requirements with accountability.
6. FINDINGS ON SCHOOL SUPPORT FOR LEARNING AND TEACHING 

Conclusions

Synergy exists among all levels of the school leadership. The partnership among administrators and the members of the bargaining unit at all levels of decision making creates cohesion and respect with a clearly articulated vision. This rare leadership structure promotes the teaching staff to develop its professional expertise and autonomy. The school administrators are highly professional, visible and responsive, setting the tone for a positive and hospitable climate. Together, the school leadership lays the groundwork for educational excellence that will “make it happen.” (following students, meeting with school improvement team, students, school and district administrators and parents, reviewing district and school policies and practices, reviewing records of professional development activities)

The Westerly Middle School Self Study is an honest description of the school’s current strengths and weaknesses. It is an accurate, thoughtful consideration of where this school is in regard to numeracy, writing, and establishing a safe and healthy environment. As evidenced by the ambitious School Improvement Plan, it is clear that the teachers and staff are focused on improving teaching and learning. Yet, the plan fails to address deficiencies in the reading programs and the delivery of reading instruction. The Westerly Middle School self study states, “[O]ur classes are heterogeneous, although there is some grouping done in grade 8 math to include algebra.” However, parents, students, teachers and staff report, and the SALT team concurs, that students are regrouped by ability on some teams by other than mathematics. (Westerly Middle School self-study, reviewing school improvement plan, meeting with school improvement team, school and district administrators, parents and students, following students, talking with students, teachers and support staff, 2006 NECAP results)

WMS is wired for the technological age. Although, many resources are available including interactive whiteboards, graphing calculators, LCD projectors and mobile labs, some teachers and students underutilize them outside of technology-based classes. Some students are given the option of creating computer-based projects such as PowerPoint presentations. Others report that the interactive Smart Boards are motivating and helping them understand new concepts in their math classes. However, only some students have the opportunity to use technology to demonstrate their proficiency or to learn. (following students, observing classes, observing the school outside of the classroom, reviewing completed and ongoing student work, discussing student work with teachers, talking with students and teachers)

The Westerly Middle School community is reeling from the impact of the elimination of the World Language program. Parents voice concern about their children’s preparedness for high school World Language programs. Teachers and administrators report that the loss of the World Language program and reduction in staff creates a void in the schedule that has been accommodated by extra classes in the Allied Arts (physical Education, Family & Consumer Science, Art, Music, Health, Pre-engineering, Robotics, Band or Chorus). On any given day, students may attend the same “special” twice. However, some of those students attend other classes such as chorus, band or reading on a “pull-out” basis. This practice impedes the development of continuity and the depth of instruction. The Allied Arts teachers report that they do not have the opportunity to collaborate with other teachers in the school. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents)       

Westerly Middle School has effective support personnel who identify and address students’ academic, social and emotional needs. The school even considers the choice of pods for each group in regard to support programs, such as special education, behavioral support programs, English Language Learners and the Alternative Learning Program. In addition, a group of specialists form an integral student support network. This group readily helps the students with unique needs—those who encounter academic, social or emotional challenges. These specialists work well together to provide a variety of services and programs including conflict resolution, mediation, mentoring, counseling and transition. In turn, students feel supported in school and come to class more ready to learn. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators and parents, talking with students, teachers, teacher assistants and support staff, reviewing school improvement plan, reviewing district and school policies and practices)
The Westerly Middle School guidance program is understaffed. Given the myriad duties that guidance counselors are expected to do, it is not clear how the department will be able to effectively provide leadership in the introduction of the Individual Learning Plans. (talking with guidance counselors and principal, meeting parents, observing the school outside of the classroom, reviewing district and school policies and practices )

Westerly Middle School is a welcoming learning environment specifically designed for children at this developmental level. The principal reports that he looks forward to “the students’ smiling faces as they arrive each morning and leave each afternoon.” It is evident that the entire school community is proud of this school and happy to be here. Morning quotes and community service activities challenge students to make good choices and strengthen their character. Once inside the “pods,” students and teachers form small communities of unique team cultures. Although some students and teachers report that this inhibits their interaction with other members of the school community, school leaders say the pod structure decreases the potential for bullying and other disruptive behaviors. Teachers report that they “love coming to work every day,” and students say they “love their school.” (following students, observing classes, observing the school outside of the classroom, talking with students, parents, teachers, support staff and school administrators, meeting with school improvement team, students, school and district administrators and parents, reviewing school improvement plan, Westerly Middle School Self Study) 

Commendations for Westerly Middle School

Superbly designed facility catered to the needs of the middle school child, resulting in many positive outcomes

Strong, effective leadership structure

Many support systems for students with various needs

Quality preparation for SALT visit

Recommendations for Westerly Middle School

Maximize the integration of the technology you have.

Explore the schedule options for teachers of the Allied Arts. 

Incorporate reading goals into your school improvement plan

Differentiate instruction across your classrooms.

Recommendations for Westerly School Department
Clarify the roles of the guidance department and others who supply supports for students in the implementation of Individual Learning Plans. 

7. FINAL ADVICE TO WESTERLY MIDDLE SCHOOL

You are poised to accomplish your goal—“becoming the best middle school in Rhode Island.” 

Increase your perseverance toward consistency in practice and expectations.” Hold yourselves accountable, and develop a consistent language and clear expectations across the areas of reading, writing and problem solving. 

Use the strength of your relationships to engage in an active “Bulldog” discussion as you begin to move forward. Integrate technology into all classes, continue your quest for an advisory program, and examine scheduling to make sure the needs of many students are met and teachers in the Allied Arts become true teaching partners. 

Revisit the school improvement plan to accommodate the needs of your student readers, and ensure that teachers are implementing true heterogeneous grouping. 

Continue to instill a sense of community and character in your students. Don’t ever neglect to do “whatever it takes.”

ENDORSEMENT OF SALT VISIT TEAM REPORT

Westerly Middle School

November 2, 2007

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Westerly Middle School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

November 14, 2007



REPORT APPENDIX

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work and other documents related to this school. The school improvement plan for Westerly Middle School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Westerly Middle School.

The visit team collected its evidence from the following sources of evidence:

observing classes directly

observing the school outside of the classroom

following 12 students for a full day

observing the work of teachers and staff for a full day 

meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

talking with students, teachers, staff, guidance counselors, teacher assistants and school administrators

reviewing completed and ongoing student work

interviewing teachers about the work of their students

analyzing state assessment results as reported in Information Works! 

reviewing the following documents:

district and school policies and practices 

records of professional development activities

classroom assessments

school improvement plan for Westerly Middle School

district strategic plan 

2006 SALT Survey report

classroom textbooks 

2006 Information Works!

2006 New Standards Reference Examination School Summaries

2006 NECAP Results

Westerly Middle School Self Study

School and District Report Cards

State Assessment Results for Westerly Middle School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

over time. (FOR HS ONLY)

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Westerly Middle School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

RESULTS IN RELATION TO PERFORMANCE STANDARDS

The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 

Table 1. 2006-07 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2007 Report Card shows the performance of Westerly Middle School compared to the school’s annual measurable objectives (AMO). This report card describes Westerly Middle School as a high performing school .

Table 2 2006-2007 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Westerly Middle School on compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2006-07 NECAP Sub-Topic Results

Reading
[image: image6.png]! Adobe Reader - [SchReTest363610308[1].pdf]

J Fle Edt Vew Document Toos Window Hep BEE)
2 Esmeacr & w - ® | B3| @ren- v Adobe Reader 758
»
Fall 2006 - Beginning of Grade 8 NECAP Tests School: Westerly Middle Sehool
Grade 8 Students in 2006-2007 District: Westerly
Reading R It State:  Rhode Island
eading Results Code:  36-36103
Profcient with Disiction (Level ) ol | Wispproved | Wiother | tered e scled
Studentspefomance demonsntes an abily T T I R N o] seore
1o read and comprehend grade-appoprit ext i i i i
scrooL I I I I
Studnt i bl o analyze and itrprt eary ol I N | w | e
and nformatons ex. Sudentoters il | voeny | s |2 | e | i -la P
obsevatonsasertions that r vell spported 00708
by refirnces tothe . Sudentwsesmngeof | comove | s | s | 1 | se | s ]ow s | | s ]| s o e
ocabulary stegies and breadth ofvocabulry | Tal | | | | | | |
Knawldg to ead and comprebend  vide varety | st i i i i i i i
ot wsos | |2 | o2 | oms |l |wmlelela|lylel
wew | om | s | 7 | m | mla|wl a0 nlele| s
Profcent (Level3) 070
Studntspefomance demonsrtes an il Gmiie | sg | s |3 | oss | oo |welse |m w0 e
to read and comprehend grade-appropriate text. Total | | | | | | |
Studnt i bl o analyze and itrprtlcrar and | SATE
informational txt. Studen makesamd suppors | 20505 | usn fow | @ | onxs s o sl s || v |20sf v | e
elevintacerions by refrencing et Stogem s | 200607 | ass |2 | w0 | e [ vl w0 [sen| s 30| 2 |ren| w | ew
vocabulry strategies and breadth of vocabulary 2007-08 ! ! ! ! | | |
om0 o i comprehen . e I T O T e R i e R e
Pardaly Proficient (Level 2
Studentspefomance demonsrtes an nconsistnt ercentof ot Pt ot
abily t ead nd comprehend grade-spropriae subopc
fext. Student attempis to analyze and interpret [
Herary and informationn text. Student may -
ke ndlor support serions by eRIRCIE | o ovocabal s R 1]
et Students vosabury knonede and v o [ A P A
of strtegis may b iited and may mpact he [ A
iyt ead nd comprebend et ot Tt R EEEE
Subsiantaly Bl Proficen (Love ) A 2
Sont peromaes demonsites il ey = EL A o
f abily to drive contrct meaningfrom grde- C ] el * s
H proprae txt. Student maybe bl 0 recognize [ B [ L <R — Gendad
3 sty clements and e s, Stdent imited [ A S A o ar
3 Socabulary knowledge and e ofssegies O T A A IO O
i impacts the abily 10 rad and comprebend txt. | Leve of omprehenson HEE RN
[
Initial Understanding 3 P o]
[ R I O B
inalyis & Interpretation & | [
o s LA
T
g5 I4 4| 38 |b PI| O (U H





Math

[image: image7.png]! Adobe Reader - [SchReTest363610308[1].pdf]
JiFie Edt Vew Document Tooks Window Help

2 Blsweacw

107% ® D3

@rer~

Downiosd New fea

X

ﬂ

fiow
>
Fall 2006 - Beginning of Grade 8 NECAP Tests . -
g g 3 School: Westerly Middle School
Grade 8 Students in 2006-2007 District: Westerly
h - I State: Rhode Island
Mathematics Results Code: 3636103
Proficient with Distnction (Level 4) Eovolled | WiApproved | Wother | tested Leveld iean scaled
Student's problem sfving demonstates logicsl v T v T w v % ~ Score
S o and proper el noaion. | <4001 | | | |
rds and prop atical notaion. 200506 [ A B R IETR AN (IR Y o
Students work exhibits a bighlevel of acewsey. | smer | s | 4 L o | o | mlelmln el
efctive use of a variety of stategie, and an Sooros
understanding of mathematical concepts within e T T s laste [wla|wlal| s
and scross grade levl expectaions. Student o ! ! ! ! ! ! !
demonstrates the abilty to move from concrete 0 oisraicy
abstract epreseniations 200505 w2 2 | s 00 [0 w | e | a |l &8
wsor | | & o1 L am || | nus|as | s sl | se
Proficient (Level ) 200708
Student's problem sfving demonstrutes logical amiaie| sz |6 |3 | 5w nie fasa fvela | wla| e
reasoning with appropriate explanations that Total | | | | | | |
include boh words and proper mathematical STE
notation. Student uses a variety of strategies that 200506 12533 i n i 7 i 12351 1300 11 4519, 37 [2623; 21 |3909; 32 838
e sy it Computtrinal s do 0607 | ase | 1e | me | tiess [uasa| m |aase| 37 |232] 19 [ssm0] 3 | ww
Y o | | | | | | |
not interfere with communicating understanding. 2007-08 ! ! ! | | | |
Student demeonstrates conceptual understanding of ;:I';“m‘" a8 i 5 i 189 i 2345 2593 i | 8908 i 3| asss i 0 | 7Ee 32 a8
most aspects o the grade level expectations
Partially Proficient (Level 2) Percent of Total Possible Points. 1
Student’s problem slving demonstrates logical subtopic
teasoning and conceptual understanding in T S S
some, but notal, aspects o the grade evel e —
expectations. Many problems are started correctl. [— . IR
but computational errors may gt n the way of I et O A
complting some sspectsof the problen. Student ol el
uses some effective strategies. Student’s work (Geometry & Measurement 0 1 1 i | 1 1 1 1 1
Sttt b ar e seerly rner el ® il
“with concrete than absrse situtions SR
[E—— P [ e < B A A oaia
. Substantially Below Proficient (Level 1) . “‘ P * s
% Student's problen soving i often incomplete, oot st . [ — Sendnd
3 s, Statsts, & by 2 Lo I Standar
: lacks logical reasoning and sccuracy, and shows e i Bar
2 litle conceptual undersanding in most aspects of A
= the grade level expectations. Smdent s able to start [/ T A
some problemns bt computatonal errorsand lack N O O N
of conceptual understanding interfere with solving, [/ T A A
problems scsestuly [ R A A
b
i i i i i i i i i
[ R
Fages ol
o o Id 4[ sos [ b b | © [0 = o





Writing

[image: image8.png]! Adobe Reader - [SchReTest363610308[1].pdf]
JiFie Edt Vew Document Tooks Window Help

W | T select gl T 3 e~
P sewen || )| T et figi % - ® | D3 @ren ¥
= Fall 2006 - Beginning of Grade 8 NECAP Tests . -
9 9 School: Westerly Middle School
Grade 8 Students in 2006-2007 District: Westerly
Writi R It State: Rhode Island
riting Resuits Code:  36-36103
Proficient with on (Level ) Eovolled | WiApproved | Wother | tested Leveiz iean scaled
Student's writng demonstrates an abiliy to v T v T w v % [ nlw Score
respond topromputask withcarity and insight oo i i t T T T
Focus s wall el and mamand oo | G505 w2 o om e o ls [alo|
response. Response demonstrates use of strong oo S S 4 el nlxls]
onganizstional strucures. A variety of lborsion | 200708
strategies is evident. Sentence structures and Cumulative s | s | 2 [ 2 BT (YA BPUI IRT NE  B V 841
language choices are varied and used effectively. Total | | | | | | |
Response demonstates control of comventions: | pisraicy T T T T T ] ]
200508 w2 | 2| e wls |mla|a|s|a]ns| =
weor | w3 o2 | o |m | n || ws]m|w]0| se
Proficient (Level ) 200708
Student’s witing demonstaes an ability torespond | Cmite | s L5 [ 4 | 5w oo ol [mls [ wla| w
to prompt/task. Focus is clear and maintained Total I I I I il i i
{hroughoutthe response. Response isorganized | STATE
with a beginming, middle and cnd with appropriste | 200596 | 1255 | s | w6 | a7 | o6 |swry e |aoo) % |26 16 | oms
Tanstions Dot ar suffeiontly elbormed o aweor | s | e | oan | omes (wm] s [ser| » [aws| s (| 2 | e
support focus. Sentence structures and language 2007-08 ! ! ! | | | |
d. R de I of Cumulative 24789 i 384 i 307 i 24,008 18471 8 [90641 38 (82581 34 |49291 20 838
useare vared. Response demonstrates controlof | U1 | | | |
conventions: rrors may occur butdo no ntefere
‘with meaning
pecentofTotal Possible oits
Partally Proficint (Level 2) Subtopic
Student’ writing demonstrates an attempt to [
respond to prompuask Focus may be present ——
but not mainained. Organizational structurs is R ]
Sucures of Lingusge & Wt Comentions 0 I I |
inconsisent with imited use of transitons. Detls s of Lnguage & rng Conve [ T O B G, o
may be lited and ack elaboration. Sentence I D
Steuctures and language use are unsophisticated Short hesprses I N o
and may be repetitive. Response demonstrates. | T G R ® School
inconsistent control of conventions. | | | | | | | |
[ s [ A < A A it
. Substantially Below Proficient (Level 1) I ‘i ] * s L]
% Student's witng demonstrates a minima response [ T T — Sendnd
: o prompttask. Focus s unclar o lacking Litle [/ T A i Bar
3 or o organizations structue i evident. Detils [
= are minimal and/o random, Sentence structures [/ T A
and language use are minimal o absent Frequent N O O N
errors in conventions may interfere it meaning. [/ T A A
b
i i i i i i i i i
[ R
Fage ol
o o I4 4 708 | b P | © OJ=






THE WESTERLY MIDDLE SCHOOL IMPROVEMENT TEAM
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 Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.

�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)






