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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Pocasset Elementary School from March 5-March 9, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Pocasset Elementary School?

How well does the teaching at Pocasset Elementary School affect learning?

How well does Pocasset Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Pocasset Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at 
 HYPERLINK "http://www.Catalpa.org" 

www.Catalpa.org
. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 85 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 31 hours.
The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Pocasset Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Tiverton School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Tiverton, RIDE and the public should consider what the report says or implies about how they can best support Pocasset Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Pocasset Elementary School
Pocasset Elementary School is one of three elementary schools in the Tiverton School District. The school was built in 1952, and an addition was constructed in 1972. Plans are underway to renovate Pocasset at the end of this school year. 
The school serves 301 students from kindergarten through grade four. Ninety-eight percent of the students are white, and two percent are black. Thirty-one percent of the students receive Title I support. Twenty-seven percent benefit from free or reduced price breakfast and lunch. Twenty-seven percent receive special education services, ranging from intensive resource support to pull-out and in-class resource services. There are two intensive resource classrooms—one serving kindergarten and the first and second grade, the other serving third and fourth grade. Special needs students also receive speech and language therapy, physical therapy, and occupational therapy. Additionally reading recovery, remedial math, and Title I literacy/remedial reading support services are available as additional supports for students. 
Fourteen classroom teachers, two intensive resource teachers, a full-time nurse, a guidance counselor, a Title I literacy teacher, a part-time remedial math teacher, a part-time speech/language pathologist, two part-time resource teachers, and two part-time Reading Recovery teachers serve Pocasset School, as well as a full-time health and physical education teacher, a part-time librarian, a part-time art teacher, a part-time music teacher, and four part-time classroom/lunch aides. These teacher assistants work primarily in the kindergarten classrooms and supervise lunch and recess.

Pocasset Elementary School, a Feinstein School, is active in a variety of activities and initiatives. In addition to the Harcourt Brace Signatures Reading Series, classroom teachers use literature circles and guided reading to help their students develop reading strategies and skills. Teachers in the early elementary grades use the Bradley Reading and Language Arts Program and the Fountas and Pinnell Phonics program as supplemental materials to aid students in learning phonics. There is a model second grade classroom. Teachers are also trained to use the KITES Science Kits and the Six Traits of Writing. Third and fourth grade teachers are piloting a program for an integrated curriculum. A pilot program, based on Mel Levine’s Schools Attuned, is also underway to focus on the Response to Intervention Legislation. Pocasset Elementary is the only elementary school in Rhode Island that has a student government for grades two through four. A “Catch ‘Em Being Good” program acknowledges students’ positive behaviors. Students share their accomplishments with the school community each month at a Student Shine Showcase. A school song has been written, and all students sing it. There is also a science lab, where students can extend their learning beyond the classroom and learn about fish, reptiles, and amphibians. Pocasset has a foster grandparents program, whereby older community members work within the classrooms to assist teachers and students. An Arts Express program focuses on a variety of creative arts embedded with literacy. To date, eighty-nine percent of the students have participated in at least one session of this program. Other important initiatives include the staff’s commitment to training and implementing grade level expectations, rubrics, guided reading, the KITES Science program, and the University of Chicago’s Everyday Math program.  

3. PORTRAIT OF Pocasset Elementary School AT THE TIME OF THE VISIT

Pocasset Elementary School sits prominently on busy Main Road in Tiverton, Rhode Island. Located in a quiet suburban town, this school seems like an urban ring school. Walking through the door of the older brick building, one is welcomed by the child-friendly artwork on the lobby windows. These drawings—inspired and advocated by the school’s remarkable principal—aren’t only decoration. They are a foreshadowing of what goes on inside the school. While the building may be old, there is a vibrant, brilliant child-friendly environment inside—contrary to what one may expect. 

Many “shining stars”—printed with the names and faces of staff and faculty members—hang on a bulletin board immediately outside the principal’s office, and shining stars they are—a group that clearly puts the needs of children first. Pocasset faculty and staff always consider improving the quality of education for all students at the school as their next move. Teamwork is apparent among teachers, students in physical education classes, and parents. This school has embarked on a thematic approach to instruction that proves to be a way to coordinate an already cohesive group of educators and support staff.
In the classrooms, enthusiastic, skilled readers apply the newest thinking “strategies” their teachers taught them. The quality of their learning is fully supported in this way, but it is less supported for writing and problem solving. Problems with budgetary constraints and a lack of physical resources—both cited by the school, as well as by the district—aren’t noticed. However, the ability to be organized, prepared, and poised to learn is seen throughout this school, where the energy of the human resources is priceless. 
The charismatic principal exudes an enthusiastic “roll up your shirt sleeves” attitude that has brought every constituent group in this school to its feet. It is hard for those around him not to follow his enthusiasm and well-thought-out ideas—and they do. Zero tolerance for bullying, a creative science lab, and innovative mathematics Cuisenaire Rods are a few items that exemplify his on-going perseverance to find ways to enhance student learning and the school climate. He thinks and acts tirelessly and follows through for every teacher and every student. His accomplishments are noticed by everyone who is affected by his leadership. 

A small group of teachers exhibits superb leadership capacity. Their outstanding efforts and accomplishments toward the state’s newer “Response to Intervention” initiative are evidence of their mindful work towards researching better ways to help all children based on their individual needs and differences. However, their data-driven work does not detract from the students who are at the center of their endeavors. The school’s next step should be putting the same type of effort into improving the quality of student writing and increasing the rigor in the problems teachers give their students to solve. As they move toward distinction in teaching and learning practice, the school staff and leadership understand that there is work for them to do in order for all students to reach their potential.

4. FINDINGS ON STUDENT LEARNing

Conclusions

The students at Pocasset Elementary School read very well. They know and apply many strategies like finding “chunks” in words, using pictures, and re-reading for meaning. They choose and understand the “just right” books to read. Students make connections, predict outcomes, and create “mental images.” They read a variety of genres and respond with understanding. Even readers who struggle with basic reading skills know and apply strategies to advance their reading levels. These students say their teachers give them strategies to use while they read. Students at Pocasset Elementary are skilled readers who feel successful and who possess the means to further their reading ability. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school administrator, and parents, 2006 New England Common Reading Assessment results ) 
Most Pocasset students enjoy writing and are familiar with the stages of the writing process. However, they often write underdeveloped pieces that lack rich detail and voice. These students understand how to develop pieces with a beginning, a middle, and an end, but they write with little vigor. Students produce redundant sentences with repetitive word choices and ideas. While they don’t do it often enough, these students say they like to “free write” because it “gets their imagination going.” Fortunately, some students are more proficient writers, who use interesting detail when they describe familiar experiences and settings in their stories. Their writing is more interesting because it is creative; it has voice; and they are aware of the reader. These students begin their writing with original topic sentences and end it with exciting closing statements. In addition, students who write about science experiments—predicting what will happen in their experiments and concluding what they have learned—are developing writing skills that are also reciprocal for effective readers and scientists. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, 2006 New England Common Assessment Writing results)
Many students at Pocasset School are independent, capable math students. They are aware of the resources and tools available in their classrooms and use them, as needed, such as when they access clocks, chips, cubes, or number grids to solve math problems on their own. These students are willing cooperatively to help one another without their teachers’ prompting. They successfully demonstrate their ability to solve problems in their Everyday Mathematics journals and then represent their solutions with number models, words, and illustrations. Some students, however, are less able to grasp the concepts in Everyday Mathematics. Even though they access the necessary tools that will help them understand the math, they do not understand the concepts, and they defend their answers with faulty reasoning. This false sense of understanding prevents them from figuring out the next step. (following students, observing classes, observing the school outside of the classroom, reviewing completed and ongoing student work, meeting with students and parents, talking with students, teachers, and school administrator)
Pocasset students solve basic academic problems in math that require little higher level thinking. They lack the skills or experience to solve them effectively and do not know alternative strategies for solving problems well. However, they perform science experiments using observations and predictions to draw their conclusions. This develops their problem solving ability. These students have a better understanding of science concepts and literacy skills. Students problem solve in their physical education classes by using teamwork to improve their game performance. They regroup and plan a better way to play the game. Despite this, they lack knowledge about how to solve complex problems. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers) 
Students at Poccasset Elementary are amenable, and they listen well. They are considerate, polite, and respectful. Although they take few risks in their learning, most are acquiring knowledge well. Their strong basis in reading gives them an edge in everything they learn. However, they seldom encounter enough challenges in other academic areas to grow as the learners they have the potential to be. Since their behavior and attitude toward learning and reading is so well developed, they are ready to accelerate their learning. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school administrator)
Important Thematic Findings in Student Learning

Students:

· have a positive attitude toward learning

· are proficient readers
· are ready for greater academic challenges

5. FINDINGS ON Teaching for Learning

Conclusions

Across grades and within grade levels, teachers teach reading with consistency, confidence, and expertise. They teach their students strategies that are appropriate to their developmental levels. Teachers in the lower grades maintain their focus on phonemic awareness and general strategies for decoding and reading for meaning—such as chunking and using context clues. Importantly, teachers in all grades teach their students to think while they read. They model and ask their students to make “mental images,” predict, make connections, wonder, and determine importance. They are increasing the level at which their students can analyze and interpret what they read. They are also helping their students develop healthy, positive attitudes about reading. They make a variety of literature available, and they ask their students to read often throughout the day at their appropriate levels. They go above and beyond the district expectations by assessing their students’ reading skills often. These teachers use the results of their ongoing assessments to instruct their students with more individual focus. The teachers at Pocasset become are “reading partners” with their students. They are skilled practitioners in the instruction of reading who have instilled a love for reading in their students. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school administrator, reviewing classroom assessments, discussing student work with teachers, reviewing completed and ongoing student work, reviewing school improvement plan)
Teachers at Pocasset Elementary school teach the process and mechanics of writing well. Yet, most teachers seldom require their students to expand or advance their writing by using strong voice and rich, descriptive detail. Few teachers model mini-lessons that demonstrate the traits of high quality descriptive writing. As a result, students produce mediocre work that fails to capture the readers’ interest. The criteria teachers set and the feedback they provide most often focuses on the structure of writing, rather than on its content or originality. The quality of their feedback is over-complimentary and rushed. They set undemanding standards for reader reactions. Thus, their students have a false sense of what good writing is like. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 New England Common Writing Assessment results)
Teachers at Pocasset Elementary consistently use Everyday Mathematics as an effective vehicle to teach their students how to understand mathematics. They also use a repertoire of resources, strategies, and tools. However, some do not adequately support their students when they are struggling to learn the concepts. Those who are successful tend to use additional resources and strategies like Cuisenaire rods, math games, and flexible grouping to enhance their students learning. At times, a few teachers are not aware that some students are struggling. Despite the fact the program “spirals” so struggling students will develop the skills or concepts when they are ready, teachers do not now have enough immediate strategies on hand to help them. Thus, students are less able to develop the skills, and there is less chance that they will secure them later. (following students, observing classes, observing the school outside of the classroom, meeting with students, school administrator, and parents, talking with students, teachers, and school administrator, reviewing classroom assessments, reviewing completed and ongoing student work)  
Teachers at Pocasset School give their students basic problems to solve in math and more inquiry-based problems to solve in science. Yet, they rarely ask their students to solve rigorous academic problems in other areas, nor do they teach their students a repertoire of strategies and talk formats that would help them solve problems. They seldom model accountable talk or ask questions that probe and stretch the thinking of their students. This causes their students to work parallel to them, instead of learning from one another. Further, some teachers post criteria for solving problems, but their students rarely access these as tools. A few teachers report that their students need more experience using such tools. Teachers refer to diagrams and strategies from their Everyday Mathematics program that help their students solve the basic problems. However, the strategies they teach are limited, causing their students to have little at hand to use when they problem solve. Fortunately, teachers teach better problem solving techniques in science. They ask their students to perform inquiry-based experiments and then to support their claims with evidence drawn from their observations and prior knowledge. They are teaching their students to use inquiry, resources, and strategies to solve real problems in science. (following students, observing classes, observing the school outside of the classroom, meeting with students and school administrators, talking with students and teachers, reviewing completed and ongoing student work)
Pocasset Elementary School teachers communicate and collaborate in both their teaching and planning, which results in consistency across many of their practices. They establish strong rituals and routines in their classrooms resulting in their students being on-task, organized, and ready to learn. They voluntarily lengthen their school day to incorporate a common planning time to plan and reflect on their “thematic units” and other programs. They report these meetings have helped them increase their communication with specialists, the co-curricular teachers, and the classroom teachers. Some master teachers of reading are less effective in teaching writing and problem solving. However, they are dedicated to making continual improvement. Pocasset teachers are capable of improving their students’ learning in writing and problem solving. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school administrator, reviewing school improvement plan)
Commendations for Pocasset Elementary School
Enthusiastic, dedicated teachers

Superb instruction of reading

Excellent school-wide and classroom management of students, rituals, and routines

A common vision of a child-centered learning environment that  is a product of consistent collaboration.
Recommendations for Pocasset Elementary School
Focus your mini-lessons in writing on teaching the students the traits that mark more creative, original writing.

Provide students with more meaningful feedback during discussions and conferences with them about their work and help them think more critically about how they can improve their work.
Use your common planning time to look at student work together, especially your students’ writing pieces and problem solving tasks.
Use the math specialist and your common planning time to design and model lessons and strategies to teach common problem solving techniques to your students.

Increase the rigor in the math problems you give the students.

Continue your excellent instruction in reading, and apply some of the models to establish more rigor in problem solving and more creativity in writing.

Help students who are struggling in mathematics more deliberately when they are not developing an appropriate understanding of the skills and concepts. Consider ways you can cultivate those skills that are “beginning”, “developing”, and “secure” when struggling students are progressing through those developmental stages.

Recommendations for the Tiverton School Department
Locate opportunities through East Bay Collaborative that would enable teachers to enhance their delivery of writing and problem solving instruction.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The principal is a driving force for Pocasset Elementary. His enthusiasm, combined with his former experience, creates an environment and culture conducive to learning and school improvement. He has created a “can-do” attitude for the faculty, staff, students, and parents, whom he affectionately calls a family. He is a “teaching principal,” who is visible to all constituent groups in the school. Further, he advocates for his teachers, students, and parents. District administrators report his advocacy never comes without a well-thought-out plan. The principal has high expectations of students and staff that he bases on his knowledge of student needs, school data, and educational research. A creative problem solver, he addresses problems within this school community in a timely, effective manner. This has resulted in the formation of a learning community in which there are few discipline and behavior issues—which existed here before his tenure. The Pocasset community truly benefits from every aspect of his leadership. He motivates teachers to assume leadership for new initiatives that excite them. An identifiable group of teachers show tremendous leadership capacity. District and school administrators call their work phenomenal. Teachers and parents report that they feel the district under-funds and under-supplies basic school materials and resources—like books. As a result, they depend on other sources for the essential tools of learning. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and district administrators)
Pocasset School offers a high level of extra support to meet the needs every learner. The continuum of services ranges from reading recovery, remedial math, resource, and self-contained special education from kindergarten through fourth grade. Although the resource services are primarily scheduled as a “pull-out” model, common planning time for the “thematic units” allows frequent communication between classroom teachers and special educators. This helps students receive the instruction they need to be successful. Students receive modified one-on-one and small group instruction, and everyone uses the same programs and materials throughout the school. The resource teacher, who facilitates such intervention, is capable and resourceful and maintains a high level of respect from the classroom teachers. This further facilitates the successful implementation of modifications for resource students within the regular classroom. All Pocasset special educators are considered “the best in the state” by their principal. Moreover, the parents report a high level of satisfaction with the special educators’ efforts to meet their children’s needs. Overall support services for students with special needs at Pocasset School are exceptional. (following students, observing classes, talking with teachers, parents, and school administrator, meeting with the students, school administrator, and parents) 

Limited technology is available for students and staff at Pocasset School. The available technology is unreliable and old; the access to the network and Internet is undependable. This prevents teachers from incorporating technology into their lessons. Because students have limited exposure to using computers for learning, they have little experience with basic keyboarding or research skills. This is an inadequate environment for them to learn about current technology. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, reviewing school improvement plan) 

The culture and climate at Pocasset School is collaborative, warm, and inviting. It is a true learning community where the principal, staff, parents, and students work together to enhance their educational experiences. The strong feeling of belonging is evident in the students’ assumption of responsibilities around the school. They volunteer as office helpers, lunch monitors, and “cage custodians” for the science lab animals. Parents turn out at night to learn about literacy practices and math instruction or to enjoy “Arts Express” performances. PTO volunteers are ready and willing to support the school in any way the staff requests. Notably, the PTO played a substantial role in the preparation for the SALT visit. In addition, parents cover classes, raise funds for books and supplies, and plan special events like the community Memorial Day Celebration. The district administrators applaud the stability and improved climate that has moved Pocasset School from low performing to commended status. The SALT team is amazed by the principal’s success in bringing every constituent group in this direction during his five-year tenure; thus creating a culture and climate that supports school improvement. (following students, observing the school outside of the classroom, meeting with students, school and district administrators, and parents)
The staff at Pocasset School has limited opportunities for professional development. Yet, they have taken advantage of opportunities that prove to be effective. Many teachers express a desire and need for professional development. They report that district-wide professional development often does not support the specific needs of this school. Their requests to attend conferences and workshops are frequently denied. However, when given the rare opportunity to attend professional development, all teachers say they benefit because the information and best practices gained there are shared among the faculty. Additionally, there is potential of embedded professional development in the school’s “thematic unit” planning, where frequent collaboration and exchange of teaching practices take place. Importantly, the district’s affiliation and professional development with the East Bay Educational Collaborative is marked by the superb delivery of reading and science instruction. (talking with teachers and school and district administrators, meeting with school improvement team and school and district administrators, reviewing school improvement plan)
Commendations for Pocasset Elementary School
The principal’s superb leadership  
Motivated and dedicated teachers

Supportive volunteers 

Recommendations for Pocasset Elementary School
Continue common planning time for consistent communication.
Integrate technology into the curriculum.

Recommendations for the Tiverton School Department
Adequately fund and maintain the technology in this school.
Support school level professional development. 
7. Final Advice to POCASSET ELEMENTARY SCHOOL
Teachers at Pocasset should be proud of the team leadership throughout the school. Continue working together with a clear vision of child-centered learning. Maintain the consistent rituals and routines that create good listeners and learners at your school. Just as you have instilled good reading strategies in your students, move forward to develop strong writers and problem solvers. Challenge your students to greater achievement by giving them more useful and thoughtful feedback on their work. Take your student writers beyond the writing process, and teach them to let their voices be loud and clear! 
Strive to integrate problem solving across the curriculum. Given the necessary tools, your students will rise to meet the demands of solving rigorous problems. Their problem solving in science is going well. Consider what students do in science as a place to start to develop their inquiry and problem solving abilities.
The communication and collaboration among the staff strongly supports student learning. It is clear that every student is considered a member of the “Pocasset family.” Continue to be active team members at Pocasset School. Although professional development opportunities are few; consider yourselves to be your own best resources—continue to share and learn from one another. 
Endorsement of SALT Visit Team Report

Pocasset Elementary School
March 9, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Pocasset Elementary School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

March 28, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Pocasset Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Pocasset Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Pocasset Elementary School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 NECAP Results
State Assessment Results for Pocasset Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Pocasset Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at 
 HYPERLINK "http://www.ridoe.net/" 
http://www.ridoe.net
. Using the 2006 from the NECAP exam, Pocasset Elementary School is classified as a high performing and commended school.

Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of Pocasset Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Pocasset Elementary School as a high performing and commended school (2005).
Table 2  2006-2007 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Pocasset Elementary School compare to the district and to the state across the different sub-topics of the NECAP tests.
Table 3  2006-07 NECAP Sub-Topic Results
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MATH
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The Pocasset Elementary School Improvement Team

Edwin Fava—principal

Amy Codega—grade 4 teacher

Andrea Garry—special educator

Kelly Levesque--parent

Susan Niazy—Speech (chairperson)

Selena Velarde (special educator)

 Members of the SALT Visit Team

Jeannine K. Magliocco, NBCT, M.Ed.

Grade 4 Teacher

Aquidneck Elementary School

Middletown

On leave to

Rhode Island Department of Education

Office of Progressive Support and Intervention

Cynthia Cherney

Classroom Teacher and Dean of Students

Jamestown Lawn Avenue School

Jamestown

Nicole Gallipeau

Library Media Specialist

Guiteras School

Bristol-Warren

Diana Grinnell

Grade 1 teacher

Howard Hathaway Elementary School

Portsmouth

Cindy Kendall

Grade 1 Teacher

Frenchtown Elementary School

East Greenwich

Tara McCauliffe

Principal

Meadowbrook Farms School

East Greenwich
Beth-Anne Rafanelli

Grade 5 teacher

Rhodes Elementary School

Warwick

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





