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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Thornton Elementary School from January 8--January 12, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Thornton Elementary School?

How well does the teaching at Thornton Elementary School affect learning?

How well does Thornton Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Thornton Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 83 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 24 hours.
The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Thornton Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Johnston School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Johnston School District, RIDE and the public should consider what the report says or implies about how they can best support Thornton Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Thornton Elementary School
Thornton School is an urban ring elementary school located in Johnston, RI. Nearly a century old, it is located at 4 School Street. It is one of six elementary schools within the Johnston Public Schools. It borders Providence and Cranston, both metropolitan cities. 

The school serves 207 students in grades 1-5. Of these, 85% are Caucasian, 1.46%-Asian, 5.37%-African-American, 8.29%-Hispanic and .49% Native American. Thirty-five percent of the students receive free or reduced price lunch. A full breakfast program is also offered on a daily basis. The percentage of targeted assistance provides the school with Title I services in grades 1-3. Thirty-one percent of the student population receives special education services, and currently 1 student has a 504 plan. 
The Thornton Elementary School faculty is composed of one principal, general education teachers who hold advanced degrees—One is National Board Certified—four specialist teachers who hold advanced degrees, one full-time speech and language therapist, and one full-time school nurse teacher who spearheads numerous community wellness programs. Thornton has four half-time specialist teachers in art, music, physical education and library/media. The following support special education staff members work on a part-time basis: a school psychologist, a social worker, a guidance counselor, a DPT, an occupational therapist and an adaptive physical education teacher. In addition, there is a full-time literacy coach, who is housed at the school and who works with the students on a daily basis. A full-time lead literacy coach provides support and monitors and trains her. There is also a part-time Title I literacy teacher who assists the literacy coach. In addition, a full-time math coach works collaboratively with the staff on a monthly basis to enhance student learning. Recently, the school received a new half time Title I math teacher who will plan and model lessons within the classroom. The newly appointed town Elementary and Middle school science lead teacher is beginning to coordinate the science initiatives and series while providing resources for the faculty to service the school’s population more effectively. In The non-certified staff includes a school secretary, five educational assistants, a half-time technology specialist, one full-time and one half-time custodian, and one nutritional supporter. 

Performance-based learning models correlated to a standards-based curriculum support student learning. Curricula objectives are correlated with the GLE’s. This has been accomplished by teachers at professional forums and through the work of curriculum task forces. This year math and science are a focus in the District Professional Development Institute.

3. PORTRAIT OF Thornton Elementary School AT THE TIME OF THE VISIT

Thornton Elementary School is nestled in a quiet neighborhood in Johnston, RI. Despite its urban ring setting, it preserves a small, neighborhood feel. With a blink of an eye, it could easily be overlooked or bypassed. Ironically, the teachers here share that as one of the concerns they have for this gem of a school. Upon entering the front door, visitors pass the school’s beauty mark, a memorial garden of a lost and beloved student. Thornton School, plagued by an unfair reputation in the community, exhibits a weathered appearance that people see when standing from afar. Yet, this impression does not reflect the pride, dedication and expertise within these walls that the staff and students alike feel. A daily pledge of respect is just one form of this dedication to learning at Thornton School. The teachers here respect their students and one another, and a caring, thoughtful leader seems to have come at just the right time. There have been thirteen principals here in sixteen years. Yet, the new principal feels “at home” and chose this school as her place to grow. The teachers here are at the cusp of excellence, but as a group, they are not there yet. A few remarkable teacher leaders have the ability to help their colleagues advance. A statement written by a student in this school, “I have a dream to be a teacher at Thornton Elementary School,” summarizes how all students really feel about this school. Teachers may smile as they read this, since they don’t leave this school once they are here. They need to open the doors of Thornton and spread what exists here, so that Thornton, once a high-performing school, may be an enduring pride for the town of Johnston.

4. FINDINGS ON STUDENT LEARNing

Conclusions

Students at Thornton Elementary School read with varying degrees of success. Those who are most successful understand what it takes to advance their reading skills. Those who are less successful tend to be passive and seldom challenge themselves to improve. The students who are advancing their reading skills are spread across several classrooms. They focus on their reading and can demonstrate their understanding orally. Importantly, they are beginning to analyze and interpret text to make critical judgments about characters and themes. They also connect the text to their own lives, and they clearly understand the expectations their teachers set and are natural at applying the appropriate reading strategies. These students describe themselves as fluent readers, and therefore they understand what they read. Others are unable to explain the strategies a good reader uses. Most students at Thornton say they value reading. However, they rarely go beyond the literal or basic skill level to read more analytically. Some of these students are off task and at times avoid reading during silent sustained reading time without consequence. While the students are amazing decoders, can read words fluently in context, and say they like reading, most do not know the necessary strategies to figure out the meaning of text. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students and parents, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan)
Most Thornton students grasp basic and initial mathematical thinking. However, the majority are not yet extending their thinking beyond the concrete level. Students across grade levels learn and practice math skills during their daily routines, which include working with calendars, attending morning meeting and sharing literature. Students in some classrooms solve problems step-by-step and use strategies methodically to find the solutions. These strategies include highlighting key words, using manipulatives, diagramming their thinking and using mnemonics. In addition to classroom resources, they also use math language and show their solutions in multiple ways. They say they understand the processes, rather than just complete the computational tasks. These students understand generalizations in mathematics that help them successfully and confidently reach conclusions. However, students in other classrooms solve problems that do not advance their thinking in mathematics. They seldom go beyond the concrete level of thinking and do not work on problems for long enough periods of time. These students do not practice math often enough. Parents report, and the SALT team agrees, that these children do not master the necessary skills or concepts before going on to new ones. These findings may explain why Thornton students met only fifty-nine percent of the possible points on the 2005 New England Common Assessment Mathematics subtopic. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005 New England Common Assessment Program Results School Summary)
Students at Thornton know how to use conventions well. Almost ninety percent of possible points were met by the fifth grade students on the Structures of Language and Writing Conventions subtest of the New England Common Assessment. Students write for a variety of purposes. Yet, the writing of only a few students includes good writing traits such as strong leads, details, organization and voice. Teachers report that students have difficulty transferring their thoughts into written ideas. Students see themselves as competent writers because they can spell correctly and write neatly and their paragraphs have the required number of sentences. Most students are unaware that good writing goes beyond conventions and contains elements such as interesting leads, developed ideas, effective word choice and solid conclusions. This lack of awareness prevents them from improving the craft and depth of their writing. Therefore, they seldom write pieces that have many or all of these elements. Importantly, students are beginning to record their thinking, observations and their learning in their science journals. Their expository writing is at the very novice stages of development. When Thornton students write in their science journals, they are beginning to develop writing skills such as predicting, citing evidence and drawing conclusions that are also reciprocal skills for good readers. (following students, observing classes, meeting with students, talking with students and teachers, reviewing completed and ongoing student work, 2005 New England Common Writing Assessment Summary Report Results, discussing student work with teachers, reviewing classroom assessments, reviewing classroom textbooks)
Most students at Thornton School solve problems in math and science. Yet, the problems they solve seldom require them to develop skills that would make them independent problem solvers. Additionally, students infrequently practice solving these problems and therefore have difficulty persevering and going beyond the expectations. Some students solve problems in science when they face an interesting focus question. They predict outcomes and carry out experiments to reach conclusions. These students are developing the required thought processes to become effective, independent problem solvers. Nevertheless, these students have difficulty transferring these habits on their own. In addition to academic problem solving, a few students at Thornton model outstanding problem solving skills regarding conflict resolution and everyday life situations. Successful problem solvers take the proper steps to consider the problem, decide on a solution and carry it out. These students can be heard saying, “I accept your apology, but it is not ok that you did that.” These students can problem solve independently. Yet, most students solve problems throughout the day with moderate success. Some fourth and fifth graders participate in the “Chat Room,” which they report is a useful resource for solving problems and which they can frequently and confidentially access. Less successful students rely on adult guidance to solve their problems and have yet to develop independence in solving conflicts. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers and school administrator, reviewing completed and ongoing student work, discussing student work with teachers, reviewing school improvement plan, reviewing classroom assessments, reviewing Johnston Public Schools Report Cards) 
While students at Thornton are eager and want to be given greater learning challenges, they seldom go beyond their initial inquiries. They work well cooperatively and independently for the most part. However, they lack the necessary skills to apply their learning in challenging ways. Students generally carry out tasks in simple steps, yet they struggle to extend their thinking. Aside from a few students, most seldom persevere or value the struggles of learning. This was clearly evident in their written responses and their lack of critical reading analysis. The students at Thornton have tremendous capacity. Aside from the few that are challenged, most are waiting for a learning challenge that matches their potential. (following students, observing classes, meeting with school improvement team and students, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers)
Important Thematic Findings in Student Learning

Students:

· Are capable, yet under-challenged 
· Are cooperative, compliant and respectful

· Are on the verge of reaching a much higher level of achievement

· Generally lack understanding of what makes a successful learner

5. FINDINGS ON Teaching for Learning

Conclusions

Teachers teach reading with varying degrees of success. Some employ successful reading instruction. In these classrooms they differentiate reading for their students by structuring guided reading groups where students read on appropriate levels. As a result, these students are fluent readers who comprehend what they read. Most primary teachers regularly implement systematic phonics instruction with daily repetition. Teachers also require their students to apply “good reader strategies” such as sounding out, looking for familiar word parts, and using context clues. However, the SALT team thinks that the instruction of reading at Thornton School lacks sufficient delivery of comprehension strategies such as questioning, visualizing, analyzing and inferring to respond to literature. Teachers report that their students lack a sufficient knowledge of vocabulary which compromises their comprehension. All teachers have the resources in their newly acquired science program and in the thematic units of study that are being delivered by the literacy coaches. A few teachers do model and teach these strategies—such as using “accountable talk,” clear expectations, inferential thinking and anticipation guides to predict—enabling students to strengthen their literacy and higher order thinking skills. However, some teachers infrequently provide rigorous reading instruction to challenge their students to read beyond the basic level. Moreover, some teachers do not make appropriate use of students’ “Drop Everything and Read” time, since it is not monitored appropriately or valued as part of a balanced literacy program. (following students, observing classes, meeting with school improvement team, students, school and district administrators and parents, talking with students, teachers and school administrator, reviewing classroom textbooks, reviewing school improvement plan)
Teachers are confused, hesitant and frustrated about how to implement the mathematics curriculum. They report that there is a lack of communication and leadership about how to deliver the new Investigations program well. They take individual routes to supplement their math instruction with problems from the “Problem Solver” and the past math curriculum. Some teachers who are beginning to use Investigations report that students new to the school who are already familiar with the program are able to think about math critically and know multiple ways to solve a problem. Regardless of the challenges they face, these teachers are more motivated than others to embrace the new curriculum. Generally, teachers lack the embedded professional development and prior preparation that they say they need to instruct students adequately in the area of mathematics. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, reviewing classroom textbooks, reviewing records of professional development activities) 
Most teachers are not consistent in how they teach writing; they lack specific methods for helping their students move beyond a focus on conventions. Teachers do not focus sharply enough on how their students can improve their writing. A few teachers are beginning explicitly to teach their students the traits that mark quality writing. These teachers model—and expect their students to use—“rich” word choice, elaborate sentences and voice. All teachers post expectations and rubrics, but many rubrics lack quality criteria such as voice, organization and purpose. Moreover, rubrics are not consistent across the classrooms. The SALT team feels there is insufficient evidence of quality student writing in the student portfolios to observe. There is also a lack of teacher-directed lessons and teacher feedback for supporting the implementation of the writing process. The teachers report that their students have difficulty transferring their thoughts into writing. Despite reports that writing lessons are being modeled, the SALT team feels that there is not enough emphasis placed on developing the depth and craft of student writing. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments)
Most teachers teach their students to problem solve in math or science. However, only some teachers spend ample time teaching their students the appropriate strategies to become independent problem solvers. These teachers allow their students to make their thinking public, show their answers in a variety of ways and struggle to justify solutions. They also encourage their students to honor one another’s path to the solution. On the other hand, many fall short of helping their students persevere to solve problems independently. Although the teachers grade with a rubric, they give students little constructive feedback beyond the basic levels to advance student inquiry. Teachers using the new science program give their students a focus question and opportunities to solve a problem through experimentation, and then ask students to provide the evidence for their solutions. These teachers are allowing their students to develop the necessary skills to become independent problem solvers. In addition, everyday problems are solved effectively in classrooms that focus on conflict resolution. There is evidence of deliberate instruction on how to resolve conflicts in child-friendly ways that students exhibit outside of the classroom, as well. This instruction allows Thornton students to become remarkable problem solvers. Also, the school nurse teacher successfully facilitates a problem solving program called “Chat Room.” Students report, and the SALT team agrees, that this is an effective method of improving students’ problem solving skills. (following students, observing classes, observing the school outside of the classroom, meeting with school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom textbooks)
Teachers are the strength of Thornton Elementary School. There is superb talent in the teachers and respect for it well exists among them. They have persevered through the many changes in both the central office and the school administration. They demonstrate camaraderie and dedication, and they put the needs of their students first. Although they are strongly committed to their teaching, their instructional practices lack cohesion across grade levels. They are generally unwilling to trust the changes that are put forth. They report frustration due to lack of support and communication. The teachers at Thornton School have an amazing capacity that has yet to be achieved. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators and parents, talking with students and teachers, discussing student work with teachers)
Commendations for Thornton Elementary School
Dedicated, professional, enthusiastic teachers

Excellent thematic units of study in language arts devised and modeled by literacy coaches to utilize best practice in teaching reading

Good start by some teachers in the new inquiry-based Science Program

Teachers value, respect, and go to great lengths for their students 

Effective “Conflict Resolution” and “Chat Room” program
Recommendations for Thornton Elementary School
Implement explicit writing instruction across grade levels that help students improve the craft and depth of their writing.
Unify meaningful, useful criteria on rubrics that are common in each grade level and that have similar elements across the grades.
Better utilize the expertise and resources that exist here, such as the new science program, coaches and teacher leaders.

Be open to the new math program. Seek professional development in whatever form to support your implementation of the new Investigations Program.

Increase the rigor, questioning and feedback strategies in the problems you pose to students to push their inquiry beyond basic levels.

Incorporate and monitor Sustained Silent Reading more effectively by holding students accountable and matching them with books that are appropriate to each reader.

Consider using the thematic units of study for all students at Thornton, as they comprise exemplary, model teaching practices. 

Have conferences with the students during reading and writing to advance their learning at their own differentiated levels. 

Embrace the new science program because it promotes strong inquiry and thinking skills and enhances both reading and writing. 

Recommendations for Johnston School Department
Improve communication and leadership regarding new programs before expected implementation.

Consider the Thematic Units of Study for use in all classrooms at Thornton Elementary School.

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

In her second year of tenure at Thornton, the principal is an experienced leader who is well-matched to this school. She values her teachers and recognizes that they are the strength of this school. She wants to put Thornton “on the map” and make it a “showcase for education.” She chose this school as her place to grow professionally and is a true advocate for the students and teachers here. She communicates with her staff. She successfully introduced “vertical articulation” between grade levels to facilitate conversation to align the curriculum. Teachers report that this was also a highly effective strategy to increase communication. Although the children in this school are generally well-behaved, the principal’s good nature can, at times, hinder the delivery of appropriate discipline. Nonetheless, her stability, experience and nurturing approach make her an asset for the future of Thornton School. Additionally, the expertise of the central office and lead district coaches is impressive. They are well-suited to push this school forward in all aspects of the curricula. Strong examples of this exist in the development of the Thematic Units of Study and the deliberate, thoughtful choice of the new science program. The choice of how to plan, accommodate and implement new programs can confuse and frustrate teachers. They report that they do not often have an equal opportunity to access the provided “focused” professional development for the new programs. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, school and district administrators and parents, talking with students and teachers, reviewing district and school policies and practices, reviewing records of professional development activities) 
The culture at Thornton School is respectful, celebratory and cooperative. Parents also report that it is a warm and welcoming place. Meaningful and enjoyable after school programs exist, and the students love them. The teachers support one another, and the principal recognizes the accomplishments of both the students and teachers alike. Teachers report that they can depend on one another, even in the most tragic situations. They also share ideas on an informal basis. Yet, consistent, deliberate collaboration that is focused on improving student learning and coordinating instructional practice is lacking among teachers. They do report however that they appreciated the communication and collaboration that using “vertical articulation” provided them. Teachers also feel that the culture here lacks constancy, and they hope the current principal can create the stability that has been needed for years. The SALT team concurs that permanence in leadership will continue to improve the culture at this school. The culture in place at Thornton has the ability to springboard school improvement due to the positive climate the students, teachers and principal create. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators and parents, talking with students and teachers) 
Thornton School utilizes technology reasonably well. A part-time computer technology assistant enthusiastically collaborates with a portion of grade level classes. Students in some classrooms have weekly opportunities to research topics of study, learn and apply word processing skills, publish writing pieces and gather additional research as a whole class using an LCD projector. A lab houses 31 working computers that offer an array of programs, which have the ability to meet the diverse learning needs of the students, if they are presented with opportunities to use them. Some teachers incorporate additional forms of technology to enhance skills or concepts of study and produce creative examples of student work. Although there are computers in every classroom, students to not usually use them in their daily routines. The students at Thornton School benefit from the use of technology when the teachers make an effort to integrate them into their instruction. (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students and teachers, reviewing completed and ongoing student work)
The Special Education staff differentiates instruction for each child with special needs in a thoughtful, focused and exemplary manner. However, the success of the program is hindered by the disruptive scheduling of special education students, when they attend special subjects and related services. Some of these students are inconveniently placed in too many different homerooms. Also, three grade levels of students are housed in two special education classrooms. The SALT team thinks that, although there are an adequate number of children in the special education classes, there is a significant lack of coordination of their schedules. As a result, there is a great deal of lost instructional time in general and special education classrooms that causes their learning to be disjointed. In addition, the special education resource teachers work harmoniously with the grade level teachers to meet the needs of general and special education students. These teachers are already implementing tenets of “Response to Intervention,” which creates a safety net for general education students. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers, and school and district administrators reviewing completed and ongoing student work, reviewing completed and ongoing student work, discussing student work with teachers)
The School Improvement Team is well-led by the chairperson and well-represented by teachers in the school. They are a unified body that has written a focused, detailed plan to improve student learning in the school. Teachers are just beginning to implement the strategies that are outlined to facilitate student learning. The embedded strategies in the Units of Study for grades 4 and 5 are an example of teachers beginning to carry out meaningful, effective classroom instruction outlined in the plan. However, more coordination of instruction is still needed. Although much of the classroom instruction outlined in the math tactic is evident in the classrooms, it is not focused on what is really needed to improve the teaching of math, since the coordination of math instruction is a significant need at this school. The plan needs refinement. Further, a lack of coordination of instruction hinders the consistency of the plan’s implementation. (following students, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan)
The professional development of the teachers and paraprofessionals of Thornton School appears to be well supported by the Professional Development Institute of Johnston Public Schools. There are offerings for training in the Investigations Math program, the new Scott Foresman science program and the Six-Trait model of writing—in addition to other topics. However, the teachers report that there is a lack of space or availability in these offerings, and they are frustrated with the depth of the offerings due to the limited time frames when they are available. Teachers also report that trainings have been cancelled due to a lack of funding and payment to trainers. Further, special education teachers are not included in general in-service trainings. The results of the 2005-2006 SALT Survey report that 100 percent of the responding teachers say there is inadequate professional development offerings and opportunities. The school district has offered five math courses and two science courses this school year. However, there is insufficient evidence that Thornton School teachers attended them. The SALT team agrees that the Thornton School Improvement Team’s action plan needs to refine its professional development plans, even if creative in-house ideas are needed to supplement the offerings at the district level. (reviewing school improvement plan, reviewing records of professional development activities, talking with teachers, meeting with school improvement team and school and district administrators) 
Commendations for Thornton Elementary School
Effective use of computer lab

Welcoming, nurturing. cooperative climate

Outstanding Special Educators and related Service Providers

Effective use of “Vertical Articulation” by the principal in an attempt to coordinate instruction

Effective beginning to a “Response to Intervention” model by special educators

Superb Thematic Units of Study that comprise exemplary practices

Attentive, intentional selection of excellent new Science Program by the district 

Admirable expertise of lead district coaches 

Recommendations for Thornton Elementary School
Develop a time effective master schedule for special and related services. Coordinate inclusionary general education classrooms.

Continue your efforts to implement an effective Response to Intervention model school-wide.

Continue to advance the use of technology in everyday instruction.

Provide more assertive and consistent school-wide disciplinary action.

Monitor all professional development for the course offerings so that there is consistency among grade level instruction.

Make better use of school personnel who can support teachers in their instruction.

Find creative ways to coordinate and promote math instruction in the school for the Investigations Program.

Refine the School Improvement Plan to better prepare teachers for implementing the new math program. 
Add professional development to the school support section of your math tactic.

Continue to use vertical articulation as a means to improve communication and coordination of curricula.

Consider the Units of Study to be a model of best practice for all teachers.

Roll out the new science program, and monitor its use by all teachers as it has the ability to help teachers with the instruction of reading, writing and problem solving, in addition to science.

Value the expertise of the lead district coaches as they are well-suited to move the school forward.
Recommendations for the Johnston School Department
Find creative ways to support the training of all Thornton teachers in new programs, despite limitations of funding and space in course offerings.
7. Final Advice to THORNTON ELEMENTARY SCHOOL
Remember that your dedication is at the heart of every learning opportunity you create for Thornton students. Strive to be a high-performing school, and your students will rise to the challenge. Learn from the wealth of knowledge surrounding you in your remarkable teacher leaders. Focus on implementing the new Investigations program, regardless of your hesitations about this change or the current lack of resources and support. Utilize the math coaches the best you can as a guide to move forward. Be creative! This creativity must extend itself for all of your professional development so the lack of support or availability for course offerings doesn’t become your crutch that hinders school improvement at Thornton. You must, or you are at risk that your math instruction will become even more disjointed. In every area, you have all the tools necessary to once again become a high-performing school. Your tools are just not yet in order. Your new science program and the Units of Study are a strong start. Coordinate the schedules to utilize the personnel in the school fully, especially for the benefit of the special needs students. Continue to lean on one another for support, and reach beyond to help your students go past the ordinary and mundane. 
Endorsement of SALT Visit Team Report

Thornton Elementary School
January 12, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of two portions of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Thornton Elementary School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

March 6, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Thornton Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Thornton Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents: 

Science Curriculum K-12

Math School Improvement Plan 

Thornton School: 1997-1998, 2003-2004, 2004-2005 academic years SALT initiative

Math GLEs

Johnston Public Schools Technology Plan 2006-2008

Cross-Discipline Scope and Sequence

Cross-Discipline Curriculum Guides

Improving Academic Achievement Through Social and Emotional Development

Thornton Elementary School Spelling Bee December 2005
Wellness Plan and Policy for Johnston Public Schools June 2006

Faculty and class evaluation forms
Classroom Literacy Reference Notebook

Thornton School Testing 2005-2006

Contractual Agreement between the Johnston School Committee and Johnston Federation of Teachers Local 1702

Professional Development offerings 06-07

                                    RI Pre-K through 12 Literacy Policy
school improvement plan for Thornton Elementary School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2005 NECAP Results
School and District Report Cards
State Assessment Results for Thornton Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Thornton Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. Using the most recent data from the NECAP exam, Thornton Elementary School is classified as a moderately performing school with caution.
Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of Thornton Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Thornton Elementary School as a moderately performing school with caution.
Table 2 2005-2006 Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Thornton Elementary School on compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2005-06 NECAP Sub-Topic Results
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MATH
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WRITING
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The Thornton Elementary School Improvement Team

Kelly Cerbo

Rayna Ciano
Paula Creamer—chairperson

Lisa Fillipelli

Deborah Gannon

Colleen Muller

Karin Peters

Bonnie Renfrew

Colleen Muller

Emily White—Principal

Members of the SALT Visit Team

Jeannine K. Magliocco NBCT, M.Ed.
Grade 4 Teacher

Aquidneck Elementary School on leave to the
Rhode Island Department of Education

Regents SALT Fellow and Team Chair

Steven Clarke

Physical Education Teacher

Principal Intern

Elizabeth Baldwin School

Pawtucket

Russell Forgue
Physical Education Teacher

Melville Elementary School

Portsmouth

Marlene Gamba, M.Ed.
Principal

Edgewood Highland School

Cranston

Dana Gambardella, M.Ed.
Literacy Specialist

Marieville Elementary School

North Providence

Tami Gonnelli, MAT
Classroom Teacher

Citizens Memorial School

Woonsocket

Donna Rundlett, MAT
Classroom Teacher

Potter-Burns School

Pawtucket

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





