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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Barrington High School from October 16 – 20, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Barrington High School?

How well does the teaching at Barrington High School affect learning?

How well does Barrington High School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Barrington High School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 166.25 hours in direct classroom observation. Most of this time was spent observing complete or partial lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 70.5 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 32 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Barrington High School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Barrington School Department District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Barrington School Department, RIDE and the public should consider what the report says or implies about how they can best support Barrington High School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Barrington High School 

Barrington High School was built in 1952. A major addition to the school in 1964 doubled the size of the original building. In 1984 the library was expanded and the art and science rooms were renovated. In 1999 a $14.25 million dollar expansion and renovation project was completed, which included a new eleven-classroom wing, new administration and guidance offices, new music classrooms, a renovated auditorium, and additional expansions and renovations throughout the rest of the building. At this time, technology upgrades were also made including equipping each classroom with a computer and internet access. Currently, the building houses six computer labs, and the library also has computers available for on-line research. A new listening lab was recently installed to support the teaching of world languages. The building lies on a campus of more than 28 acres with an athletic complex that is used by both the school and the community. 

Barrington High school serves 1122 students in grades nine through twelve. Of these, 1068 (95%) are white, 36 (3%) are Asian, 10 (1%) are African-American, 7 (.6%) are Hispanic, and 1 (.4%) is Native American. Currently, 148 (13%) students have an IEP, 23 (2%) have a 504 Plan, and 48 (4%) have a Personal Literacy Plan. Three students are identified as Limited English Proficient (LEP) Learners. Thirty-seven students (3%) receive either free or reduced-price lunch. Approximately 93% of the students spend their entire high school career at Barrington High School. The school reports that approximately 90% of Barrington High School graduates annually enroll in post-secondary education. To demonstrate proficiency for graduation, the school requires students to pass end-of-course examinations and complete a Senior Project. Beginning in September 2006, ninth and tenth grade students will develop Individual Learning Plans designed to support their academic, social, and emotional growth. 

Barrington High School and the Barrington School District have developed and implemented many programs and strategies in an effort to provide support to students so that they have the skills and knowledge to meet proficiency requirements for graduation. Among these efforts are school-wide rubrics, curricula aligned with graduation requirements, and a Senior Project steering committee. Additionally, the school has hired an additional literacy teacher, initiated personalization efforts including assigning administrators and guidance counselors to the incoming ninth grade class and implementing advisory periods, as well as providing comprehensive guidance services to all students. 

A principal, two assistant principals, and a full-time director of athletics and student activities lead the high school. There are eighty-four general education and special education teachers. The support staff consists of five guidance counselors, a librarian, a school nurse, two reading specialists, a technology specialist, a part-time social worker, a part-time ESL teacher, a student assistance counselor, and two psychologists, one of whom is assigned to the ALP program. The non-certified staff includes seven clerical staff, three in the administration office, two in guidance, one in special education, and one who splits her time among athletics, guidance, and the Senior Project. In addition, the staff includes a library aide, a teacher aide, and seven teacher assistants. Seven custodians—including three district-wide maintenance workers—are supervised by a district-wide maintenance director to maintain the building. The building is organized by academic departments and most departments are led by either a department chair (9-12) or a department head (K-12). Each of the assistant principals is assigned to two grades (9 and 11 or 10 and 12). They remain with those classes throughout the four years of high school to monitor student progress. Likewise, guidance counselors are assigned to a specific number of students in each class and stay with those students for four years.

Various supports are also available to the staff at Barrington High School. The School and District provide a comprehensive program of professional development for the faculty. These include seven professional development days, as part of the annual teacher calendar. They also support professional development opportunities that go beyond the school day. The School and District use a “professional growth” teacher evaluation program designed to align with Rhode Island’s I-Plan program. While the school acknowledges that common planning time has been a challenge to implement, it currently uses common departmental offices and meeting times to provide opportunities for teachers to collaborate and plan. Additionally, the school has engaged in several ongoing professional development efforts with the Institute for Learning, the East Bay Collaborative, and other service providers. A current priority for the school is working to ensure that it aligns its curricula and practices to support implementation of Rhode Island’s proficiency-based graduation requirements.

Barrington High School is identified as a National Blue Ribbon School of Excellence and a High Performing and Sustaining school by the Rhode Island Department of Education. The Siemens Foundation recently recognized the school for its AP Calculus and Biology programs. Barrington High School also received the School of the Year Award from the Rhode Island Association of Athletic Administrators (RIAAA) for its athletic programs. Various teachers and administrators have been nominated and/or received individual honors and awards. 

3. PORTRAIT OF Barrington High SCHOOL AT THE TIME OF THE VISIT

The school’s ‘Mission and Expectations for Student Learning’ is posted throughout the classrooms, offices, and halls of Barrington High School. These expectations include “students will think critically …write effectively …read with understanding …demonstrate an understanding of the world community …act responsibly and respectfully …(and) contribute to society as a responsible and skilled citizen.” Commendably, Barrington High School plans for and delivers a solid education specifically designed to empower its students to meet and exceed these laudable and appropriate goals. 

This successful educational and community institution is home to more than 1100 proud and focused students. Most are engaged and active learners, who love their school, their teachers, and administrators. These students work hard to acquire the necessary knowledge, skills, and dispositions they understand are necessary for their success. Furthermore, they accept and rise to challenges that the school places before them and find enjoyment in both learning and growing.

Identified as the “strength of the school,” the teachers of Barrington High School are passionate about and dedicated to their students’ learning. This passion and dedication resonate throughout classrooms in which teachers provide effective lessons that inspire students to learn and achieve. The teachers and staff set high expectations for themselves, work hard to deliver quality instruction and support, and collaborate as professionals to continuously improve their craft. 

The strong leadership of Barrington High School serves as a cohesive bond that focuses the school community on its common mission, as well as on the foundation for its success. Respected by all, the leadership team has established student learning and achievement as the school’s highest priority. Through active and effective leadership this team works collaboratively with the staff to do whatever is necessary to deliver the quality education demanded by the entire community. 

Significant and successful efforts mark the ongoing path of improvement at Barrington High School. The Senior Project initiative significantly prepares students to personalize their learning while developing the skills of life-long learners. Common assessments, rubrics, and instructional practices allow the staff to refine their teaching and better support their students. Programs and opportunities such as the Alternative Learning Program, I-Parent, and teacher-selected and initiated professional development are specific and effective responses to identified needs. 

Most notably, Barrington High School does not rest on its accomplishments; instead, it deliberately considers its performance and recognizes many “works in progress” to move forward. These include continuing curriculum revision, strengthening the student advisory program, and resolving the issue of common planning time. Additional challenges include continuing support for all teachers to provide increasingly effective instruction, engaging all students in active and effective learning, and maintaining its focus on student learning, excellence, and continuous improvement. 

4. FINDINGS ON STUDENT LEARNing

Conclusions

Students are strategic, active, and effective readers. They score very well on the 2006 New Standards References Examination: 79% meet or exceed the standard on both the sub-tests for reading for basic understanding subtest and for reading analysis and interpretation. Students know that reading is important. They know how to analyze, interpret, and synthesize their reading to extract meaning and draw conclusions from a variety of texts. They make insightful connections between what they read and their lives, other texts, and real-world issues. Students defend and debate their positions successfully citing specific evidence from texts. Students demonstrate their understanding through individual oral and written communication, as well as in group and whole-class discussions. They use skills such as skimming, summarizing, and note-taking to develop their understanding. Notably, students use their knowledge from reading successfully to complete tasks, problem solve, apply their learning, and reach conclusions. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, classroom textbooks, 2006 New Standards Reference Examination School Summaries, reviewing district and school policies and practices, reviewing records of professional development)

Most students write effectively, often, and in a variety of ways throughout the school. These students write reasoned pieces that have definite focus and clearly developed ideas that support their theses with appropriate detail and evidence. They understand that they are expected to write often and well. As a result, they routinely practice, refine, and improve their writing as they progress through high school. They effectively use tools such as rubrics, reflections, and other writing strategies to revise, critique, and improve their work. Besides working to become better writers, students say they also work hard to be successful with Senior Project. This effective student writing is consistent with the 2006 scores on the writing effectiveness sub-test of the New Standards Reference Examination in which 78% meet or exceed the standard. However, some students, who are not as skilled, struggle to develop their ideas, make appropriate word choices, and/or provide their own voice in their writing. (following students, observing classes, talking with students and teachers, meeting with students and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 New Standards Reference Examination School Summaries, reviewing records of professional development, reviewing district and school policies and practices) 

Most students are confident, effective, and active problem solvers. This is consistent with scores on the problem-solving subtest of the New Standards Reference Examination in which 66% of students meet or exceed the standard and the analysis and interpretation subtest scores in which 79% of students meet or exceed the standard. These students think about their actions, recognize the importance of problem solving, and enjoy the benefits of knowing how to learn on their own. Students say that this active learning allows them to practice and better see the relevance of what they learn. They problem solve successfully across the curriculum and know how to respond effectively to challenging written exercises, critical reading discussions, and opportunities to apply their learning in performance and project-based learning. To solve problems successfully, they skillfully use their prior knowledge, tools, techniques, and strategies to arrive at solutions individually or in groups. Some students are even able to teach these skills to others. However, all students do not actively participate in or show this high level of success in problem solving. Some students choose not to engage themselves. They sit passively and appear disinterested in learning. Other students wait to be led by their peers or teachers towards solutions and do not make the effort necessary to succeed. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, classroom textbooks, 2006 New Standards Reference Examination School Summaries, reviewing records of professional development)  

The vast majority of students are confident, enthusiastic, and motivated learners who frequently seek challenging coursework to meet their future goals. Although students may experience varying degrees of success, they have high expectations for themselves and their futures. Most students see direct connections between what they do in school and their post-high school endeavors. However, all students do not share this attitude toward learning. Some students are passive, avoid engaging in learning, and do not hold themselves accountable at all times. Other students simply choose to take less challenging courses or do not put in the effort to succeed. While students recognize the importance of learning, some also acknowledge “stress and pressure” due to the real or perceived need to compete, achieve, and succeed. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school administrators, and parents, talking with students, teachers, and parents, reviewing completed and ongoing student work, discussing student work with teachers) 
Students appreciate the support the school provides them to grow and develop socially and emotionally, as well as academically. They participate in and benefit from the many co-curricula activities including athletics, visual and performing arts, and academic and social clubs that enrich students and the entire community. Students also say that, while there are differences among them, “everyone has a place” at Barrington High School. Students feel safe at this school. However, they state that smoking is a problem in some restrooms. Parents, staff, and students also express concerns about student use of alcohol and drugs. (following students, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, 2005 Information Works!, reviewing district and school policies and practices, reviewing records of professional development) 

Students are mature, polite, respectful, and outgoing. They like their school, teachers, administrators, and staff. A climate of cooperation and mutual respect is evident throughout the school. Students say that the adults in the school know them and that they are comfortable going to at least one adult with their concerns and problems. These strong relationships serve as a foundation that supports and strengthens the culture of learning that exists here. This helps to create an atmosphere of family and community that is cited by all members of the school community as an important characteristic of Barrington High School. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators)

Important Thematic Findings in Student Learning

· Students are motivated, active, and effective learners.

· Students understand the purposes for learning.

· Students skillfully use tools, strategies, and prior knowledge to think and perform at high levels.

· Students think about and take responsibility for their actions.

· Some students are passive and choose not to engage in learning. 

5. FINDINGS ON Teaching for Learning

Conclusions

Most teachers are highly effective at teaching reading across the curricula. They deliberately teach students to read using a variety of texts and strategies to extract meaning, make connections, and draw conclusions. They motivate their students to read, and they hold them accountable. They convey to their students that reading is an important part of learning, and they provide them with necessary skills and strategies to read, understand, and apply material from text. They establish dynamic classroom discussions based on student reading that focus on meaning, understanding, and connections to the students and their lives. Some teachers go even further and provide expert instruction to help their students improve their reading skills. These teachers create a culture that reflects a love for reading and that cultivates thoughtful, life-long readers. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, 2006 New Standards Reference Examination School Summaries, reviewing district and school policies and practices, reviewing records of professional development, classroom textbooks) 

Across all curricula, teachers give students the tools and opportunities to be effective writers. They provide creative and purposeful writing assignments. Teachers expect and require students to write regularly throughout their high school careers and encourage and support them to write well. They effectively teach strategies for writing such as using graphic organizers, common rubrics, peer and self-editing, revision, and reflection. Teachers skillfully incorporate and teach students how to use resources such as the Media Center, technology, primary sources, and their own personal experiences to strengthen their writing. Teachers say that students need to write well to communicate clearly and effectively, as well as to succeed on the Senior Project. While all teachers provide students opportunities to write, some teachers are not as effective as others at teaching students to write well within their disciplines. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, classroom textbooks, 2006 New Standards Reference Examination School Summaries, reviewing district and school policies and practices, reviewing records of professional development)  

Teachers teach their students to become confident and effective problem solvers. These teachers identify problem solving as an essential learning strategy and deliberately incorporate it into their instruction. They teach their students many skills and strategies to successfully inquire and reach valid conclusions. Teachers monitor students while they problem solve and encourage them to critically question their findings. Teachers also require students to dig deeper and learn more by explaining and justifying their thinking. They formally and informally model and facilitate effective problem solving strategies such as questioning, self-assessing, using varied resources, and learning collaboratively. Teachers inspire students to problem solve with relevant and accessible applications and hands-on experiences. However, not all teachers engage all students in problem solving, and they allow some students to be passive. A few focus on just the actively engaged students, allow off-task behavior, or do not hold all students accountable for learning. (following students, observing classes, talking with students and teachers, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, 2006 New Standards Reference Examination School Summaries, classroom textbooks, reviewing records of professional development, reviewing district and school policies and practices) 
Teachers at Barrington High School are consummate professionals. Most have a passion for the craft of teaching and focus on student learning as the goal of their efforts. They create student-centered classrooms and dynamic learning environments to bring their disciplines to life. They work hard to accommodate their learners and use best practices to try to reach all students. They effectively organize their instruction around essential questions to motivate and guide their students to learn. They work diligently to coordinate practices and curricula, learn from common assessments, and encourage student inquiry that leads to successful life-long learning. Teachers and staff say that the school and their students expect and demand nothing less. A few teachers and parents voice concern about the impact on student learning of tardiness and absences from classes. While most teachers are intuitive and responsive to teachable moments, not all have yet reached this level of expertise. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005 Information Works!, reviewing records of professional development, reviewing school improvement plan, reviewing district and school policies and practices)  

The teachers at Barrington High School are characterized by their collegiality and self-improvement. They respect and support each other. Teachers share ideas, lessons, resources, and professional insights. They support the school mission of continuous improvement and make it part of their work. To further their growth as educators, they seek out and pursue additional professional development opportunities. Lacking an established common planning time, they use unassigned and personal time to collaborate. This voluntary collaboration enhances their professional growth and furthers student learning. (following students, observing classes, observing the school outside of the classroom meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing classroom assessments, reviewing records of professional development, reviewing district and school policies and practices)

Teachers are dedicated to students and Barrington High School. They enjoy teaching here and take pride in their school, their teaching, and their students’ successes. Teachers take a personal interest in the well being of their students. They also recognize and act on their responsibility to help all students prepare for graduation and beyond. Teachers make themselves available to students before, during, and after school hours. Parents, students, and administrators say that the teachers are the strength of this community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 Information Works!)

Commendations for Barrington High School 

· Effective teaching of reading, writing, and problem solving 

· Inspirational teachers who foster and support student success

· Dedicated, collaborative teachers who take pride in their practice 

· Teachers who convey the importance of learning. 

· Teachers who hold students to high expectations

Recommendations for Barrington High School 

· Engage all students in active learning, and develop strategies to motivate reluctant learners. 

· Continue and seek out further professional development opportunities to focus on engaging all learners. 

· Improve writing instruction to reach all students across all disciplines. 

· Continue your efforts at informal collaborative common planning time, and work with the school and district to establish formal common planning time. 

· Continue to use common rubrics, instructional practices, and assessments, and expand these throughout the school. 

· Continue to provide expert reading instruction, and make these practices consistent throughout the school. 

· Maintain the extraordinary level of dedication to teaching and learning evident throughout the school.  

Recommendations for Barrington School Department 

· Work with the teachers and school community to provide formal common planning time. 

· Continue to support professional development opportunities to focus on engaging all learners. 

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The strong leadership of Barrington High School serves as a cohesive bond that focuses the school community on its common mission as well as the foundation for its success. The principal is described by all members of the school community as a “visionary leader” who guides his staff and has the same passion for student learning, as do the teachers. The SALT Team observed that the focus and passion for student learning and achievement begins in the principal’s office and emanates throughout the school. The principal establishes an expectation for excellence and works with the rest of the administrative team to anticipate problems and proactively find and implement solutions. The administrators empower the entire faculty and staff to be equal partners in promoting student success. They know their staff and their students, and they create a level of communication and personalization that establishes a culture of cooperation, learning, and achievement. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing district and school policies and practices, BHS Self-Study) 

Barrington High School is a highly successful learning community. The culture of this school is collaborative, collegial, and respectful. It is focused on excellence and achievement. This school is an integral part of the community, and administrators, teachers, staff, and students want to be here. This school takes seriously its responsibility to “provide an academically rigorous curriculum, diverse co-curricula opportunities, and innovative instructional strategies which challenge all students to reach their highest levels of achievement.” While the school recognizes that not all students yet meet these expectations, it is working to improve its programs, services, and school-wide instruction. Importantly, this school recognizes the necessity for continuous growth and actively strives for improvement. The entire school community is justifiably proud of this school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing district and school policies and practices) 

Barrington High School is in various stages of implementing several of the proficiency-based graduation requirements. The scaffolded literacy program is well designed and effectively implemented to meet the needs of students who read below grade level. Advisories have been established for students in grades nine and ten to move towards more personalized learning for students. Students, parents, and teachers report improvements in advisories from last year, while also acknowledging needed additional improvements to make them more effective and systematic. Although common planning time has not yet been formalized, the school recognizes the need for designated times. Initial efforts include altering the daily schedule, providing departmental offices, setting commonly scheduled lunch periods, reducing non-teaching duties, and providing additional opportunities for teachers to collaborate. Teachers and administrators report a commitment to common planning time but acknowledge it as an ongoing challenge. Similarly, the school has just begun to develop and implement individual learning plans to further personalize instruction and ensure success for each student. The school appropriately identifies each of these efforts as “works in progress.” The SALT Team concurs with its assessment that the next step is further refinement and improved implementation. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, BHS Self-Study) 

The Senior Project is an integral part, a driving force, and the culmination of the Barrington High School experience. Through their Senior Projects students demonstrate the application and mastery of skills and abilities they have developed while in high school. It is designed so that all students will be supported and successful. This multi-disciplinary effort connects the students to the community and the community to the school. Senior Project also links instruction between the middle school and high school. It promotes effective and consistent teaching, as well as the use of common rubrics and assessments. Administrators, faculty, parents, and students say that Senior Project has raised the bar for expectations for teaching, learning, and achievement. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing district and school policies and practices, BHS Self-Study, BHS Senior Project Handbook) 

The school makes a concerted and effective effort to communicate with parents and students regarding transition to high school, class and school expectations, student progress, course opportunities, co-curricula activities, graduation requirements, and post-secondary endeavors. Parents report that the faculty and administration are highly accessible and responsive to their inquiries and concerns. Furthermore, I-parent is a particularly effective vehicle for students and parents alike to access and monitor student performance. Teachers, parents, and students say that I Parent motivates students to increase their efforts to do well. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, BHS Self-Study, reviewing school improvement plan, reviewing district and school policies and practices) 

The school engages in several initiatives to improve the quality of instruction. The lab classrooms are an emerging effort to spread best practices and staff expertise. The completed English curriculum is an effective model for other disciplines to follow. This curriculum links GSEs and state and national content standards, and it is tied to the school expectations for learning. The curriculum is implemented in the classrooms and is helping students to learn and achieve. Other curricula areas have yet either to begin or complete this process. Additionally, the school and district provide relevant and extensive professional development that promotes continuous staff learning. A key feature of this program is its options for teacher-selected and initiated professional learning and collaboration. This honors the professionalism of teachers and mirrors the school’s focus on self-directed learning. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, school and district administrators, and parents, talking with teachers and school administrators, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, BHS Self-Study.  
Barrington High School is effectively supporting students with special needs. Programs such as ALP, and inclusionary, co-taught, self-contained, and resource classes provide necessary accommodations and services so that students can achieve the high expectations of this school. The modified curriculum is designed to parallel the general education curriculum enabling students to succeed and complete common assessments with appropriate accommodations. Across each of these programs, the social, emotional, and educational needs of the students are successfully met through individualized services, counseling, and/or community integration. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with students, teachers, and school administrators , discussing student work with teachers, reviewing classroom assessments, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing district and school policies and practices, reviewing records of professional development, BHS Self-Study).
The Guidance Department provides effective support to students throughout their high school career. Guidance counselors are responsive to student and parent needs. They know their students, take a personal interest in them, and advocate for their success. They also provide significant and timely support to students and their families throughout the college application process. Additionally, the student services staff provides students with ongoing effective individual and group support. (following students, observing the school outside of the classroom, meeting with school improvement team, students, and school administrators, and parents, talking with students, and teachers, reviewing school improvement plan, BHS Self-Study, reviewing district and school policies and practices)   

Commendations for Barrington High School 

· Strong and visionary leadership

· Culture of collaboration, collegiality, support, and respect 

· Active pursuit of continuous growth, improvement, and excellence

· Senior Project as a rigorous culminating experience

· Communication among all members of the school community

Recommendations for Barrington High School 

· Continue your efforts to work with the entire school and district to establish formal common planning time. 

· Continue to work with all academic departments to further develop, align, and implement effective curricula using the completed English curriculum as a guide.

· Continue to support and make better use of the lab classrooms and expert practitioners to increase the overall quality of instruction. 

· Continue to develop the advisory program, and extend its scope to encompass all students and all grade levels.

· Continue to provide and encourage participation in relevant and extensive professional development options. 

· Continue to implement the exemplary Senior Project program and to revise and update it as necessary.

· Continue to tailor and modify general education curricula and assessments to meet the needs of special needs students. 

· Continue to provide effective guidance and support services to students and their families. 

Recommendations for Barrington School Department

· Continue to work with the school to establish formal common planning time. 

· Continue to support all academic departments to further develop, align, and implement effective curricula using the completed English curriculum as a guide.

· Continue to provide and encourage participation in relevant and extensive professional development options. 

7. Final Advice to BARRINGTON HIGH SCHOOL 

Barrington High School is a recognized leader in secondary education. Your school community should continue to maintain its high level of achievement and strive for further excellence. Continue to set high expectations for your students, teachers, staff, and administrators. 

Continue to provide the highly effective instruction that is the norm for your school. Expand your reading, writing, and problem solving practices to reach all students. Utilize your teacher leaders, who provide expert instruction, by asking them to share their best practices. Address inconsistencies that impact the quality of teaching and learning across all curricula. 

Barrington High School should continue to implement and revise those programs that are successful for students and teachers. Make common planning time and advisories priorities for your school. Focus your professional development on engaging all learners. 

Your outstanding students, faculty, staff, and administrators have created a rich and positive culture. Use this as a foundation to continue preparing and graduating resourceful and responsive young adults who are well prepared for the 21st century. We wish you continued success. 

Endorsement of SALT Visit Team Report

Barrington High School 

October 20, 2006

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Barrington High School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

November 8, 2006



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Barrington High School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff, and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Barrington High School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 14 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Barrington High School 
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 New Standards Reference Examination School Summaries

School and District Report Cards

BHS Self-Study

BHS Substitute Teacher’s Handbook

BHS Faculty Handbook

BHS Senior Project Handbook

BHS Activities Handbook

BHS Technology Plan 

BHS Teacher Advisories Binder

BHS Student Athlete Handbook

BHS Commissioner’s Review Handbooks

BHS Arrow

BHS Highlights

BHS Orientation Materials for Rising Ninth Grade, New Students, and Parents

BHS School-Wide Rubrics

BHS SIT Meeting Agenda and Minutes

BHS Department Chair Meetings Agenda and Minutes

Barrington Public Schools Strategic Plan

Barrington Public School Professional Development Handbook

Barrington Public Schools Teacher Appraisal Program

Agreement between the Barrington School Committee and NEA Barrington 

State Assessment Results for Barrington High School  

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

over time. 

Information Works! data for Barrington High School  is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards
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The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 

Table1. 2005-06 Student Results on Rhode Island State Assessments

Results across student groups within the school

An important way to display student results is across different groups of students in this school who have different characteristics. This display creates information about how well the school meets the learning needs of its various students, in accord with the federal No Child Left Behind legislation. To ensure that these smaller groups of students contain enough data to make results accurate, results are based on three years of testing. Any student group whose index scores do not meet targets set by RIDE, require additional attention to close its performance gap.

Table 2  2002-2006 Student Results across Subgroups
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Report Card for Barrington High School  

The 2005 Report Card shows the performance of Barrington High School compared to the school’s annual measurable objectives (AMO). This report card describes Barrington High School as a High Performing and Sustaining School.  
	RI School:
	Barrington High School

	RI DISTRICT:
	Barrington

	grade:
	11
	
 




	Index Proficiency Score, 2003-05
	English Lang. Arts Target score: 68.8
	MATHEMATICS Target score: 54 

	Student Group
	this
School
	Target Met?
	this District
	thE
State
	thIS School
	Target Met?
	this
District
	thE
State

	All Students 
	93.5
	YES
	93.5
	81.5
	88.3
	YES
	88.3
	70

	African Americans 
	*
	YES
	*
	71.3
	*
	YES
	*
	52.2

	Asian 
	*
	YES
	*
	78.9
	*
	YES
	*
	68

	Hispanic 
	*
	YES
	*
	69.4
	*
	YES
	*
	52.5

	Native Americans 
	*
	YES
	*
	73
	*
	YES
	*
	56.7

	White 
	92.6
	YES
	92.6
	84.6
	87.4
	YES
	87.5
	75

	Students with Disabilities 
	73.1
	YES
	73.2
	63.2
	57.7
	YES
	57.7
	46.5

	Students with Limited English Proficiency 
	*
	YES
	*
	56.2
	*
	YES
	*
	45.4

	Students who are Economically Disadvantaged 
	*
	YES
	*
	71.1
	*
	YES
	*
	54.5


	


	PERCENT of students tested, 
2003-05
	Target: 95%

	 
	this school
	target met? 
	THIS DISTRICT
	thE state

	English Language Arts
	99.2
	YES
	98.9
	97.1

	Mathematics
	99.1
	YES
	98.8
	97.3
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Graduation Rate
Target: 75.3%
 
this school
target met? 
THIS DISTRICT
thE state
 
96.1
YES
96.3
85


	

	TARGETS MET/MISSED, THIS SCHOOL
 
TARGETS 
MET 
TARGETS MISSED 
English Language Arts Index Score 
9
0
Mathematics Index Score
9
0
Percent Tested
2
0
Graduation Rate 
1
0
[image: image8.wmf]Annual Proficiency, Barrington High School, Math Gr. 11

40

50

60

70

80

90

100

2002

2003

2004

2005

2006

2007

2008

Proficiency Index

All Students

African American

Asian

Hispanic

Native American

White

Students with Disabilities

Students with Limited English Proficiency

Economically Disadvantaged Students

Annual Measurable Objective

this school is classified as:
High Performing and Sustaining
 


The Barrington High School Improvement Team

Raymond Simone 

Community Representative 

School Improvement Team Chair

John Gray 

Principal

Diana Baxter

Parent 

Kevin Blanchard 

Teacher

Colin Brody

Student

Anne Cohen

Parent 

Amy Dow

Student 

Deborah Gorman

Teacher

Colin McNaught

Student

Katie Miller

Teacher

Judianne Point

Teacher

Peggy Ruggieri

Parent 

Members of the SALT Visit Team

Andre Audette NBCT, Ed. D.  

Standards Coach

Pawtucket School Department

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Joy Arnold

Library Media Specialist/Department Chair

North Kingstown High School

North Kingstown School Department

North Kingstown, Rhode Island 

Jennifer Cloud

Mathematics Teacher 

South Kingstown High School

South Kingstown School Department

South Kingstown, Rhode Island

Julie Cook

Mathematics Teacher

North Providence High School

North Providence School Department

North Providence, Rhode Island 

Patrizia G. Dewey

Foreign Language Teacher

Riverside Middle School

East Providence School Department

East Providence, Rhode Island 

David T. Flaherty

Assistant Principal

North Providence High School

 North Providence School Department

North Providence, Rhode Island 

Jeannine K. Magliocco

Aquidneck School

Middletown School Department

Middletown, Rhode Island 

 Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Katherine L. McBrine

English Teacher 

North Smithfield Jr. Sr. High School

North Smithfield School Department
North Smithfield, Rhode Island 

Courteney McKay-Sandham

Social Studies Teacher 
North Kingstown High School

North Kingstown School Department

North Kingstown, Rhode Island 

William P. Morris

Social Studies Teacher/Department Chair

Hugh B. Bain Middle School

Cranston School Department

Cranston, Rhode Island 

Kirsten Sorensen

Art Teacher 

Cranston High School East

Cranston School Department

Cranston, Rhode Island 

Martha Spiewak

Mathematics Teacher/Department Chair

South Kingstown High School

South Kingstown School Department

South Kingstown, Rhode Island

Ruth C.Trainor

English Teacher/Department Chair

Scituate High School

Scituate School Department

Scituate, Rhode Island 

Dawn C.Vierra

Parent/School Improvement Team Member

East Providence High School 

East Providence, Rhode Island 

Code of Conduct for Members of Visit Team
INSERT HERE

� EMBED Excel.Chart.8 \s ���





� EMBED Excel.Chart.8 \s ���





� EMBED Excel.Chart.8 \s ���








� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)
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		Math Gr 8		2002		2003		2004		2005		2006		2007		2008

		All Students		76.9		81.1		85.4		88.3

		African American

		Asian

		Hispanic

		Native American

		White		78.3		80.6		84.8		87.4

		Students with Disabilities		44.8		44.6		51.9		57.7

		Students with Limited English Proficiency

		Economically Disadvantaged Students

		Annual Measurable Objective		44.8		44.8		44.8		54		54		54		63.2
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				Achieved the Standard		Achieved the Standard With Honors		Nearly Achieved the Standard		Below the Standard		Little Evidence of Achievement		No Score				Achieved the Standard With Honors		Achieved the Standard		Nearly Achieved the Standard		Below the Standard		Little Evidence of Achievement		No Score

		Reading: Basic Understanding		0.68		0.11		-0.16		-0.02		-0.01		0.05		Reading: Basic Understanding		0.11		0.68		0.16		0.02		0.01		0.6

		Reading: Analysis and Interpretation		0.73		0.2		-0.18		-0.04		0		-0.06		Reading: Analysis and Interpretation		0.2		0.73		0.18		0.04		0		0.06

		Writing: Effectiveness		0.59		0.07		-0.25		-0.05		-0.01		-0.06		Writing: Effectiveness		0.07		0.59		0.25		0.05		0.01		0.06

		Writing: Conventions		0.47		0.44		-0.04		-0.02		0		-0.06		Writing: Conventions		0.44		0.47		0.04		0.02		0		0.06

		Mathematical Skills		0.19		0.68		-0.02		-0.06		-0.02		-0.06		Mathematical Skills		0.68		0.19		0.02		0.06		0.02		0.06

		Mathematical Concepts		0.39		0.38		-0.15		-0.047		-0.03		-0.06		Mathematical Concepts		0.38		0.39		0.15		0.047		0.03		0.06

		Mathematical Problem Solving		0.51		0.22		-0.04		-0.16		-0.05		-0.06		Mathematical Problem Solving		0.22		0.51		0.04		0.16		0.05		0.06

		RI Writing		0		0		0		0		0		0		RI Writing





Sheet1

		0		0		0		0		0

		0		0		0		0		0

		0		0		0		0		0

		0		0		0		0		0

		0		0		0		0		0

		0		0		0		0		0

		0		0		0		0		0

		0		0		0		0		0



Achieved the Standard

Achieved the Standard With Honors

Nearly Achieved the Standard

Below the Standard

Little Evidence of Achievement

Percentage
of 
Enrollment

Barrington High School State Assessment Results of 2006



Sheet2

		





Sheet3

		






