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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Charles E. Shea Senior High School from October 16 to October 20, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Charles E. Shea Senior High School?

How well does the teaching at Charles E. Shea Senior High School affect learning?

How well does Charles E. Shea Senior High School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Charles E. Shea Senior High School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

The protocol for this visit was expanded to include specific questions that the team was expected to address about the quality of support that the district provides the school. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 170 hours in direct classroom observation and over 77 hours of interviews and conversations with the school community. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. 

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 32 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Charles E. Shea Senior High School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Pawtucket School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Pawtucket school district, RIDE and the public should consider what the report says or implies about how they can best support Charles E. Shea Senior High School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Charles E. Shea Senior High School

Charles E. Shea High School is an urban school on East Avenue in Pawtucket, Rhode Island that serves students in grades nine through twelve. It is one of two high schools in the Pawtucket School District. The school first opened its doors to students in 1940. Since 1998, there have been many improvements in the physical plant. Initially three science labs were replaced, and massive renovations were made to the original Art Deco splendor of the auditorium. The school received a new roof and exterior masonry repairs, and then over the next two years, it painted the classrooms and installed new boilers. New security cameras were installed throughout the school in 2004. 
The 1,089 student population is ethnically diverse, consisting of 40% Black (African, American, or Cape Verdean), 33% Hispanic, 25% White, and less than 2% Native American or Asian/Pacific Islander. Currently, 22% (239) of the students are identified as English as a Second Language (ESL) students and 12% (146) as Special Education students. The administrative staff consists of one principal and two assistant principals. Seventy-four full-time teachers, five guidance counselors, nine special educators, six support staff, five building assistants, four secretaries, six custodians, and seven kitchen aides also serve the students. 
Prior to the 1998-99 school-year, Shea followed a traditional fifty-minute, six-period day. In 1999, in an effort to better provide for the educational needs of its student population, the school changed to block scheduling with four ninety-minute classes, over two semesters. In the fall of 2006, with Tolman and Shea undergoing corrective action, the two high schools changed to a new schedule that entails five, sixty-nine-minute periods over three terms. The schedule allows for early dismissal of students every Wednesday to give faculty an opportunity for departmental planning and professional development. On alternating Wednesdays, time is allotted for a thirty-minute student advisory period. This change also includes an earlier start time in order to provide adequate time during the school day for instruction.

The advisory program, established in 2002, allows one adult and a small group of students to interact on a scheduled basis. In order to comply with the new graduation requirements, the academic advisory period has evolved from its original format. Currently, the advisory teams meet biweekly in order to focus on portfolio development within the personalization model. Students complete a personalization survey every term in which they assess the levels of their positive interaction with the staff. 

The school has made many changes over the last three years. During this time, decreases in funding necessitated a reduction in teachers, staff, and course offerings. Shea now offers increased electives in English. Through a district initiative of Literacy and Numeracy, the school offers courses to address students having difficulties in reading and math.  This caused a reduction in staff and courses in Music, Industrial Arts, Family and Consumer Science and Physical Education. Notable changes also occurred in the programs for English as a Second Language students and special education students.

Through the School to Career Program and funding from a Perkins Grant, three laptop carts (one housed on each academic floor) are available. In 2005-06 the school adopted School Max software, which is intended to but does not yet provide all teachers with Internet access for tracking attendance. Teachers will also be able to post end-of-term course grades on-line. To enhance instruction and learning, the district allocated city monies to the purchase of overhead projectors, video and digital cameras, multi-media projectors, and interactive white boards (math), but teachers do not yet have some of these resources.
The district provided Shea with the Read 180 Program during the 2003-2004 school-year and made it possible for the school to set up a pilot classroom in self-contained English. In the 2005-2006 school-year, four classes in the Read 180 Program serviced about thirteen students per class. Students performing below the twentieth percentile on grade testing qualified for these classes. The school continues to utilize the Read 180 Program this year. Two Read 180 rooms are scheduled for four classes each, permitting at least 120 students below the twentieth percentile on grade testing to participate in this program.

In September 2006 the school initiated an In-House Restriction Program to minimize the academic learning that students miss, when they break school and/or classroom rules. A special educator with a behavior management background and one teacher assistant staff this room. They assist students with work sent from the students’ teachers. Upon a vice-principal's referral, a student reports to the In-House room, which can accommodate up to twelve students at any time.

A parent/teacher organization, The Friends of Shea, welcomes parents and family members of the Shea High School community at their monthly meetings. Traditionally coordinated by the school principal, one of its many functions is fundraising, so that it can award annual scholarships to graduating seniors. 

The Parent Support Group was formed in the 2001-2002 school year. In an effort to reach the families who speak English as a Second Language, bilingual staff members phone families in their native languages and distribute fliers in English, Spanish and Portuguese, and speak with students in three languages about each month's events to encourage their involvement. In addition, a bilingual social worker provides guest speakers to present psycho-educational workshops for the family members regarding their children's education and social development. The celebrations hosted by this group include an International Night, which showcases student talent and diversity, workshops on parenting and stress management, and potluck dinners. 

Through the use of Title I and Title III monies, two parent liaisons provide translations in Creole, Portuguese, and Spanish. School forms are provided in Spanish and Portuguese for students whose parents' native language is not English. 

In the 2004-05 school year, the STAR Program (Students & Teachers Achieving Results) made its debut. STAR is a Title I and Title III funded series of classes after school that provide students with access to extra academic help in English, Math, Science, Social Studies, and Spanish. 

Shea houses a school-based health center which is sponsored through a partnership with the Blackstone Valley Community Health Care and the Pawtucket school district Nurse Practitioners and Behavioral Health Specialists staff the center. Along with physical exams, services include sick visits, immunizations, chronic illness monitoring, and counseling. Full-time and city itinerant professionals provide many other support services to students. Shea's student body participates in many extra-curricular activities including athletics, leadership, and community service. The high school administration firmly supports and participates in these activities. 
3. PORTRAIT OF Charles E. Shea Senior High School AT THE TIME OF THE VISIT

Shea High School gives off a vibrant energy, overflowing with courteous, spirited students, who will not hesitate to help a stranger find a classroom or to show a friend earnest camaraderie. When a bell rings signaling a change of class, the hallways are suddenly buzzing with laughing and chatting students, briskly moving towards a new classroom. Teachers wait for their students to arrive, eager to start their lessons. The hallways are suddenly quiet soon after the second bell rings. Students are in their classes, ready for greater challenges.

This scenario sets Shea apart from the stereotype of an inner city school. Shea High School is an urban multicultural and multiracial learning community with significant numbers of English language learners and special education students. Shea administrators, teachers, students, parents, and staff warmly embrace this diversity and hail it as a major strength of the school. The students are ready and eager to improve themselves as learners, but, at this time, the curriculum does not have the rigor to sufficiently challenge most. 

Many changes are taking place here. The administration, faculty, and staff work diligently together to respond to the Rhode Island Department of Education’s Corrective Action Plan for Pawtucket high schools. They openly shared with us their challenges and victories, while they work together as a unified and supportive team. With the start of school this year, students take classes on a trimester basis, selecting from core courses and electives to meet graduation requirements. The schedule raises many questions about proper placement in the next trimester. The school has had to reduce its course offerings, and there is insufficient support for ELL and special education students. As the school community tackles countless hurdles, which include the high transience rate, it is rising above the usual distractions by staying focused on its primary role of teaching and learning and caring and nurturing to optimize the educational experience for all 1000-plus students from 50 countries, who speak 25 different languages.

Support and encouragement are harder to find outside the school. There is a palpable tension between the central administration and the Shea community. The school community — including parents — believes that the district administration does not provide the proper support for supplies, school-focused training, and necessary staff to ensure success for all Shea students. Despite these obstacles, “something special” really is happening here.

4. FINDINGS ON STUDENT LEARNing

Conclusions

Overall, the quality of students’ writing varies widely from literal responses to in-depth analyses of data from experiments. In most classes, students use incomplete sentences and short answers, or they simply copy word for word. Students write routinely to record information but less often to express their thinking. These students only occasionally practice the writing skills they need to demonstrate analytical and interpretive proficiency across the content areas. Although students have rubrics, few use them to guide their writing. Some students do successfully paraphrase, summarize, and explain their thinking to solve problems. These students revise and edit their final papers. They aptly write critically across the curriculum, even in non-traditional writing classes such as math, science, and art. And they effectively practice the skills and use the tools they need to write proficiently. While 23% of the students met or exceeded the standard on the Writing Effectiveness subtest of the 2006 New Standards Reference Exam, more than 50% nearly achieved the standard. These students are clearly on the brink of meeting the standard. At the student meeting, students reported feeling confident and prepared to move to the next level in their writing. (following students, observing classes, meeting with students, talking with students, teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing 2006 New Standards Reference Examination School Summaries, reviewing classroom assessments)

Across the curriculum students engage actively in both independent and teacher-directed reading with some accomplishment. Students say they know that reading is important to their future success. While some do understand what they read at a literal level, others do not. They lack the strategies necessary to understand at the basic level or to derive deeper meaning from texts, especially informational texts. Many students have difficulty understanding the questions in their textbooks. They seldom use reading strategies such as asking questions about what they do not understand, self-correcting, paraphrasing, and inferring. Additionally, they find it difficult to interpret their reading. For instance, when teachers ask students to analyze the behavior of a character in a story, these students are unfamiliar with this interpretive level of reading. These findings are consistent with the 2006 New Standards Reference Examination scores, which indicate that 29% achieved the standard in reading basic understanding and 21% achieved the standard in reading analysis and interpretation. On the other hand, some students demonstrate a deeper reading comprehension in how they use information they glean from the text to create original writing, to problem-solve, and to produce new endings to stories. These students are proficient readers and critical thinkers. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing 2006 New Standards Reference Examination School Summaries, reviewing classroom textbooks)

Although most students eagerly attempt to solve problems in class, they often are unable to solve multi-step problems independently. Additionally, some students have issues with literacy and numeracy that affect their abilities to do this. For example, many students do not understand the vocabulary of the written problem and, therefore, cannot analyze and interpret what it means. This is borne out in the results of the 2006 New Standards Reference Exam that indicate that 12% achieved the standard in the mathematical problem-solving subtest and 21% achieved the standard in the reading analysis and interpretation subtest. In spite of these low percentages, a small number of students are very successful in critical thinking and problem solving. These students work enthusiastically at hands-on tasks that require analysis and decision making, such as figuring out how to best lay patterns on a piece of fabric to use as little fabric as possible and working with a partner to read about a dilemma and then proposing a solution in the form of an original dialogue. In some math classes, students develop three solutions for a problem involving combinations; they then construct an equation that explains their thinking. These students are beginning to develop more effective analytical skills necessary to solve problems. (following students, observing classes, talking with students, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing 2006 New Standards Reference Examination School Summaries, reviewing classroom textbooks)

Shea students are interested and curious, polite and courteous, and they have a genuine affection for their school and one another. They take great pride in their diversity. Generally, they communicate their thinking. They are motivated to learn when their teachers challenge them to do so. Although students demonstrate self-confidence when they talk with their peers or adults outside of the classroom, they hesitate to take risks in the classroom. Despite the negative characterizations they report experiencing from outside the Shea community, these students exhibit an immeasurable zest and energy that translate into upbeat student morale. These students are ready for greater challenges. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students, teachers, parents, and school administrators)

Important Thematic Findings in Student Learning

Students:

· Are developing readers, writers, and problem solvers. 

· Exhibit pride in their learning community.

· Exhibit pride in their diversity. 

5. FINDINGS ON Teaching for Learning

Conclusions

Although teachers require students to read, scaffolded and direct reading instruction is rarely evident across all content areas. Teachers read aloud to students, explain and interpret the texts for them, and call on select students to read to the class. They seldom offer the type of literacy instruction that enables students to become proficient readers. Although literacy instruction is not evident in many classes, some exemplary instances are noteworthy. In ELL English classes, teachers require students to make predictions and inquiries, and they also present high interest reading materials to their students. Such practices encourage students to gain a deeper understanding of what they read. These reading skills, when honed, serve as a basis for life-long learning. (following students, observing classes, meeting with students, school administrators, parents, talking with students, teachers, school administrators, reviewing records of professional development activities, reviewing district and school policies and practices)
Teachers offer many varied writing assignments—both teacher directed and student generated. Complex writing skills and self-selected writing examples are more evident in some portfolios and completed student work than in daily classroom activities. Examples of sophisticated writing include research papers, student-scripted interviews, analysis of Capstone proposals, lab report conclusions, and critical analyses and interpretations of literature and newspapers. Only some teachers require students to use rubrics and revision activities to improve their writing. Most teachers, however, require only basic writing skills in class, such as copying word-for-word from text and using incomplete sentences. In these classes, teachers do not provide the instruction students need to move to the next level of writing proficiency. (following students, observing classes, talking with students, teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments) 
Although some teachers include problem-solving activities in their daily classroom lessons, these are more evident in oral presentations and written work, such as projects and lab reports. When problem-solving activities occur in classroom work, these activities are predominantly highly scripted procedures. Students are asked to prepare summaries, but they do not actually draw conclusions using problem-solving techniques. The use of higher order cognitive skills is evident in classes where students engage in hands-on activities. In some classes, students receive teacher-constructed outlines and worksheets, but they are not asked to think critically about the more complex problem the text originally posed. Their activities are predominantly skill related. Students do not receive sufficient instruction and practice in developing critical thinking skills to successfully problem solve across the curriculum. (following students, observing classes, talking with students, teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing classroom textbooks)
Students at Shea celebrate their teachers for their compassion, commitment, and availability during class, and before and after school as well. In the face of multiple changes required of them, teachers, for the most part, maintain good rapport with students. Their good intentions are obvious, but there are inconsistencies between their behavioral and academic expectations. Overall, teaching for learning is missing the necessary rigor. Most teachers do not exhibit the repertoire of strategies that are necessary to lead their heterogeneously grouped classes toward critical thinking and reflective self-awareness. This is evident in their reliance on simplistic worksheets. Teachers miss the opportunities to model the good habits of mind necessary to be a good reader, writer, and problem solver. These habits include questioning, inferring, and paraphrasing. Teachers have very high expectations for some students and unwarranted low expectations for others. This view compromises the belief that a rigorous education must be afforded to all students. (following students, observing classes, meeting with the school improvement team, students, and school and district administrators, parents, observing the school outside the classroom)
Teachers’ classroom management styles vary in effectiveness. Most classes are well managed; students feel comfortable offering input with no fear of making mistakes or experiencing belittlement. In a few instances where classroom management is less effective, there is a substantial loss of instructional time, respect, and focus on academics. In these instances, failure to address comments based on race, gender, or sexual orientation—or other inappropriate and embarrassing remarks—erodes the culture of trust that invites students to take risks. (following students, observing classes, observing the school outside of the classroom, meeting with the students and parents)

Commendations for Charles E. Shea Senior High School

Hardworking, dedicated teachers 

Teachers who make the most of what they have

Use of literacy strategies by the English teachers of ELL students 

Recommendations for Charles E. Shea Senior High School

Provide students with more rigor in reading, writing, and problem solving in all classes.

Continue to encourage students to read in all classes. Use texts that have a high interest and are leveled.

Acquire strategies to better address the reading and writing needs of your students.

Deliberately model critical thinking and problem solving. Involve your students in rigorous problem solving activities.

Be consistent in following through with discipline, as stated in your behavior rubric and Corrective Action Plan.

Recommendations for Pawtucket School District

Support the teachers in providing whole school professional development that Shea requires, especially in differentiated instruction.

Foster collaboration between Shea High School and local law enforcement and the local media to work toward dismantling the outside negative perceptions of Shea students.

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The principal leads the school as a coach and mentor for faculty, staff, and students. His commitment to taking responsibility for leading Shea students and staff successfully through high school reform and major change is impressive. His serene demeanor and focused approach provides the necessary encouragement to move forward. His perseverance to “stay the course” is admirable. Measures of achievement testify to his leadership. He also has garnered the respect, support, and affection of his faculty and staff. The students indicate that he is present in the hallways and that he greets them by name. While parents, faculty, and staff attribute Shea’s continuing progress to his leadership, he gives the credit to the faculty, staff, students and families. (following students, observing classes, meeting with the school improvement team, students and parents, talking with students, teachers, and school administrators, reviewing 2005 SALT Survey report, reviewing 2005 Information Works!)

The vice-principals’ effective leadership results in a low suspension rate and a positive climate in the school. Their timely responses to issues such as lateness, absenteeism, and truancy have resulted in a daily average attendance of 88% to 90%. Despite their extensive and varied responsibilities—ranging from clerical work to discipline and supervising five lunches daily—they approach their roles with perseverance and positive attitudes. (observing the school outside the classroom, meeting with students, school administrators and parents, talking with students, teachers, school administrators, reviewing 2006 Information Works!, reviewing student agendas)

Many staff members report that the new schedule is problematic. They report concerns about course sequence, reduced instructional time with the trimester schedule in some courses, failures, and course content adjustments. Further, during advisory, the amount of time that students spend is reduced substantially compared to last year, and managing portfolios is now added to advisory activities. The faculty is not sure how to help students maintain and develop their portfolios. This has caused great anxiety among the staff, students, and parents. (meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, school administrators, reviewing district and school policies and practices)
Shea High School has experienced recent setbacks that impede its ability to implement high school reform fully. Without the presence of a reading specialist and with a waiting list for READ 180, students do not have access to a fully scaffolded literacy program, as the Corrective Action Plan requires. Furthermore, the faculty—especially in math, science, and social studies—is unable to teach to the multiple capabilities of students because of their inclusion in classes without necessary support. The mobility rate of students at Shea also hampers progress. Additionally, the advisory curriculum is not well developed. Many students and teachers report that they are uncertain about the portfolio expectations. With regard to end of course assessments, the development of these measures is in progress. There is some confusion about what these assessments should be, especially in regard to rigor. (meeting with the school improvement team, school and district administrators, and parents, observing classes, observing the school outside of the classroom, talking with teachers, school administrators, reviewing Commissioner’s Review binder, reviewing records of professional development activities) 

A well-coordinated professional development plan is not evident. Current professional development practices allow for too many one-shot conferences without providing for more long-term and on-going in-house training. Common planning time is available to all teachers and department chairs conduct their own common planning time meetings. Because some departments do not have a department chair, many teachers do not benefit from these meetings. The principal holds weekly meetings with his Instructional Leadership Team, which includes the department chairs. Due to the elimination of department chairs in Special Education, Unified Arts, and Business, teachers in these departments are not adequately represented, informed or involved in the improvement efforts of the school. The school perceives that the district does not help the school adjust to the loss of these department chairs. (meeting with the school improvement team, school and district administrators, and parents, observing classes, observing the school outside of the classroom, talking with teachers, school administrators, reviewing Commissioner’s Review binder, reviewing records of professional development activities)
All the adults in the school community, including the parents, agree that the leadership of the central office does not support the school effectively. Key to this is their strong perception that central office engages in negative professional interactions with them. They say that some members in the central office do not value their dedication nor support their efforts to improve; leadership views the school as a “problem school.” They are frustrated by the unsupportive relationship they experience. The impact of this leadership style on the school’s administrators, faculty, students and parents is detrimental. It diminishes the central office’s ability to lead improvement efforts and shifts the school’s focus away from improving student learning. (meeting with district administrators, meeting with the school improvement team, school administrators, and parents, talking with teachers, parents, school and district administrators)
The School Improvement Team (SIT) members understand the needs of their school, but they feel ineffectual to make changes because the district leadership marginalizes their role. They experience a lack of empowerment as the governing entity for school improvement. The team says that they were not asked to provide input in the Corrective Action Plan, which they are charged to implement. They say that the district leadership dictates decisions that the SIT should decide. The team, at this time, does not play the governing role that is set out for a School Improvement Team by the School Improvement Act of 2000. (meeting with the school improvement team, school administrators, talking with teachers and school administrators, reviewing school improvement plan)

The school has difficulty obtaining adequate tools and supplies. For example, in many classes, students share a single set of textbooks, which they cannot take home. Technology is antiquated, defective, or nonexistent. Every classroom does not have a working computer. Teachers have been gathering student work for portfolios for years, but they are frustrated in efforts to digitalize them due to the absence of the needed technology. Several teachers share classrooms extensively, which results in a confusing array of postings, board work, rubrics, and materials from various content areas in one room. Good teaching is made more difficult with this movement of teachers from room to room and the resulting disorganization. In addition, many content areas lack classroom libraries with texts available at varying reading levels – which are necessary for Shea students. These deficits do not allow teachers to optimize the learning environment for all students. (observing classes, talking with students, teachers, parents, meeting with the students, school and district administrators, and parents, reviewing classroom textbooks, following students)
Service to special populations in Shea High School is a concern. ELL English teachers are using the skills they have acquired in recent literacy training to better teach English to their students. Despite this, their program has been cut, eliminating the sheltered ELL classes in math, science, and social studies. Teachers in these three disciplines now teach ELL, mainstream, and special education populations. Special education teachers are hardworking, dedicated professionals who care deeply about the students entrusted to them. Their staff has been cut almost in half by transfers and layoffs. Last year the program included two self-contained classrooms, but this year it has been cut to only one classroom servicing moderately disabled students. The approximately 135 other students have been placed in mainstream classes with only a portion of their classes receiving support from a special education teacher. Parents, teachers, and staff have voiced their concerns about the reduced service hours and the new, hastily written Individual Education Plans (IEP). The district’s failure to support this school prevents it from providing the continuum of support of special populations as recommended in the Corrective Action Plan. (following students, observing classes, meeting with the school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, school and district administrators, reviewing school improvement plan, reviewing district and school policies and practices) 

Commendations for Charles E. Shea Senior High School

Principal’s leadership

Low suspension rate and high attendance rate

Positive climate in the building

Common planning time

Effective teacher leaders

Recommendations for Charles E. Shea Senior High School

Review the bylaws that govern the operational procedures of the school improvement team and take action for SIT to govern the school as authorized by state law and regulations.

Closely monitor the progress and success of the new trimester schedule. Make the changes needed to benefit all students.

Continue to work on implementing the requirements presented by the high school regulations in the areas of supports to students and performance based graduation requirements.

Coordinate common planning time topics to include looking at student work and job embedded professional development.

Develop a meaningful advisory curriculum.

Continue to make efforts to work with the district administration in a collegial manner so that the students at Shea will have the optimal learning experiences to which they are entitled.

Recommendations for Pawtucket School District

Work closely with state and federal sources to find the resources needed to restore reading, special education, and ESL teachers, and ensure that Shea is able to provide a continuum of support for the students who require it.

Acquire and update technology resources.

Provide logistical support to the vice principals. 

Strive to work with Shea High School in a collegial manner so that the students of Shea have the optimal learning experiences to which they are entitled.

Help the school adapt to the reduced number of department chairs so that all teachers are informed and involved in the school improvement process.

7. Final Advice to CHARLES E. SHEA SENIOR HIGH SCHOOL

The SALT team wishes to thank you for this incredible week of observation and open and frank discussion. Rightfully stand tall with your pride of diversity and work ethic. Celebrate your cohesiveness and accessibility and your communication and involvement with parents. Continue your gift of service to students as caring, nurturing and role-modeling leaders worthy of emulation. We recognize the hard work you are doing on behalf of your students. 

Seek now to work differently, as you continue to learn new ways to meet the needs of the young men and women in your care. The entire faculty must focus on teaching reading, writing, and problem solving to all students. Expect more of your students. Challenge them to articulate how they view themselves; encourage them to raise their personal expectations. Challenge all students at all levels so they might reach their goals for graduation and improved learning. 

The staff and faculty of Shea High School, while clearly aspiring to offer students a quality education, need to consciously and consistently raise the rigor of the curriculum and the quality of work expected from students. Attend professional development activities based on the needs of the staff and students in your school. In this way, you will have the capacity to deliver both rigorous and effective instruction to all your students. Begin using common planning time to provide school-wide training. Utilize your teachers, who are already doing this work, for this training. The administrators and faculty must work together to fine tune the graduation portfolios. Review portfolio tasks to ensure that students do apply critical thinking in constructing these pieces. Develop and implement a scaffolded literacy program, as required by the Rhode Island High School regulations.

Although it is clearly evident that the school administration is doing an admirable job, necessary changes will be slow to occur without the productive support of the central office. District administration and Shea High School staff must now find a way to work cooperatively, for that is exactly what is needed if you are to serve your students at optimal levels. They are your children, and you are their future. We wish you well in this endeavor.

Endorsement of SALT Visit Team Report

Charles E. Shea Senior High School

October 20, 2006

Shea High School

October 20, 2006 

How SALT visit reports are endorsed 

The Rhode Island department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were:

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

Completion of an endorsement review.

Findings from the endorsement review

A procedural issue was raised during the endorsement period of this report, leading to a brief endorsement review. 

This review ascertained that the way some of the events were carried out during the endorsement period did indicate an endorsement issue. 

In light of the evidence from the review, it became clear that the endorsement issue did not weaken the legitimacy of the report or of this endorsement. In fact, it strengthened the report’s legitimacy. 

Other than this one isolated issue, the chair, the team, and the school carefully followed the SALT visit protocol. The team wrote a report that ranks high in both actual and perceived legitimacy.

The Endorsement Decision

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The supporting points are:

1. This team was certified to meet team membership requirements by RIDE staff. 

2. The conduct of the visit by both the team and the school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or any other reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established criteria for conclusions. They are important, supported by evidence from practice and set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

November 24, 2006



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Charles E. Shea Senior High School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Charles E. Shea Senior High School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 14 students for a full day

· observing the work of teachers and staff for a full day 

· observing common planning time

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

department chairs

building representatives of American Federation of 

Teachers

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
Corrective Action School Improvement Plan for Charles E. Shea Senior High School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2004-2006 New Standards Reference Examination School Summaries
School and District Report Cards

SALT Visit Committee binders

Charles E. Shea High School Response to the NEASC Commission, May 20, 2002

Shea High School yearbooks

Contract between the school committee of the City of Pawtucket and the Pawtucket Alliance, September 1, 2000 to August

Pawtucket School District Classroom Management Plan

Videoconferencing Workshop Shea Senior High School binder

Charles E. Shea High School Monitoring the School Improvement Plan, 2005-2006

Title I School Improvement Funds folder

9-12 English Language Arts Manual, Curriculum, Instruction and Assessment binder

Charles E. Shea High School Room Management Plans, 2006-2007

Various curriculum guides

Folders of Student Work from Across the Curriculum

State Assessment Results for Charles E. Shea Senior High School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in three different ways:

against performance standards,

across student groups within the school, and 

over time. 

Information Works! data for Charles E. Shea Senior High School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 

Table 1. 2006 Student Results on Rhode Island State NSRE Assessments
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Results across student groups within the school

An important way to display student results is across different groups of students in this school who have different characteristics. This display creates information about how well the school meets the learning needs of its various students, in accord with the federal No Child Left Behind legislation. To ensure that these smaller groups of students contain enough data to make results accurate, results are based on three years of testing. Any student group whose index scores do not meet targets set by RIDE, require additional attention to close its performance gap.

Table 2 2002-2005 Student Results across Subgroups
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Report Card for Charles E. Shea Senior High School 
The 2005 Report Card shows the performance of Charles E. Shea Senior High School compared to the school’s annual measurable objectives (AMO). This report card describes Charles E. Shea Senior High School as a school in need of improvement/Insufficient Progress.

	Index Proficiency Score, 2003-05
	English Lang. Arts Target score: 68.8
	MATHEMATICS Target score: 54 

	Student Group
	this
School
	Target Met?
	this District
	thE
State
	thIS School
	Target Met?
	this
District
	thE
State

	All Students 
	72
	YES
	74.4
	81.5
	55.7
	YES
	58.8
	70

	African Americans 
	69.1
	YES
	70.8
	71.3
	50
	YES††
	50.2
	52.2

	Asian 
	*
	YES
	*
	78.9
	*
	YES
	*
	68

	Hispanic 
	67.5
	YES††
	69.7
	69.4
	50.3
	YES††
	53.3
	52.5

	Native Americans 
	*
	YES
	*
	73
	*
	YES
	*
	56.7

	White 
	77.7
	YES
	76.5
	84.6
	67.4
	YES
	64.8
	75

	Students with Disabilities 
	51.5
	NO
	51.1
	63.2
	33.2
	NO
	30.3
	46.5

	Students with Limited English Proficiency 
	57.4
	YES†
	59.1
	56.2
	38.2
	YES†
	38.8
	45.4

	Students who are Economically Disadvantaged 
	70.9
	YES
	71.4
	71.1
	53.4
	YES††
	54.5
	54.5


	

	PERCENT of students tested, 
2003-05
Target: 95%
 
this school
target met? 
THIS DISTRICT
thE state
English Language Arts
95.7
YES
95.3
97.1
Mathematics
95.7
YES
95.2
97.3
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Graduation Rate
Target: 75.3%
 
this school
target met? 
THIS DISTRICT
thE state
 
72.3
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71.2
85


	TARGETS MET/MISSED, THIS SCHOOL
 
TARGETS 
MET 
TARGETS MISSED 
English Language Arts Index Score 
8
1
Mathematics Index Score
8
1
Percent Tested
2
0
Graduation Rate 
0
1
School in Need of Improvement/Insufficient Progress



The Charles E. Shea Senior High School Improvement Team

Cynthia Greenwood, Assistant Principal

SIT Co-Chair

David Geraghty, Assistant Principal

SIT Co-Chair

Christopher Lord, Principal

Sue Erno, Teacher

Marion Phillips, Teacher

Sherri Belanger, Teacher

Joel Gardner, Teacher

Jane Stanford, Parent

Delcia Warell, Parent

Josh Meyers, Parent

Jennifer Foster, Parent

Jessica Evora, Parent

Malcolm Itkin, Parent

Leslie Marks-Hershey, Parent

Linda Carpentier, Teacher

Cecilia Bernardo, Teacher

Irene Zajda, Teacher

Jennifer Sawyer, Teacher

Keith Wilk, Teacher

George Grimes, Teacher

Members of the SALT Visit Team

Margaret M. Della Bitta

Science Teacher

South Kingstown High School

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Stephen Arendt

Special Assistant to the Dean 

Naval Academy Preparatory School

Newport

Charlene Centracchio

Guidance Counselor

North Providence High School

North Providence

Evelyn Cosme-Jones

Assistant Principal

Central High School

Providence

Shannon Donovan

Teacher of Science 

Scituate High School

Scituate

Mary Jane Frank

Teacher of Special Education

Woonsocket High School

Woonsocket

Norberto M. Hernandez

Assistant Principal

Central Falls High School

Central Falls

Monique Jacob

High School Reform Fellow

Office of High School Reform

Rhode Island Department of Education,   
Providence

Patricia King

Teacher of Secondary Social Business Education

North Providence High School

North Providence

Elizabeth Leonard

Teacher of English as a Second Language/

Social Studies

ESL/Modern Languages Department Chair

Central Falls High School

Central Falls

Doreen MacLane-Baeder

Parent

Cranston School District

Cranston

Beatrice Metts

Teacher of Mathematics

Hope Leadership High School

Providence

Michelle Silvia

Literacy Coach

Central High School

Providence

Jillian Vieira

Teacher of English Language Arts

Hope Leadership High School

Providence

Code of Conduct for Members of Visit Team
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� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.
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