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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Gorton Junior High School from April 9 – 13, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Gorton Junior High School?

How well does the teaching at Gorton Junior High School affect learning?

How well does Gorton Junior High School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Gorton Junior High School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 121 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 49.5 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 30.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Gorton Junior High School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Warwick School Department District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Warwick School Department, RIDE and the public should consider what the report says or implies about how they can best support Gorton Junior High School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Gorton Junior High School
Samuel Gorton Junior High School is one of three junior high schools in the city of Warwick, Rhode Island. Warwick is the state’s second largest school district and is considered an ‘urban-ring’ community. This school was constructed in 1937. An elevator, library/media center, and three new classrooms were added to the building in 2001. Other renovations such as lighting, ceiling tiles, and floor coverings were up-graded during the 2002-2005 school years. Gorton Junior High is designated a High Performing school by the Rhode Island Department of Education.
Gorton Junior High School serves 545 students in grades seven through eight. Ninety-three percent of the students are white, 4% are African-American, 2% are Hispanic, and 1% is Asian. Thirty-four percent of the students are eligible for free or reduced price lunch, and 23% receive special education services. 

A principal and an assistant principal lead this school. Fifty-eight teachers, three guidance counselors, a school psychologist, a part-time social worker, a speech language pathologist, and a student-assistance counselor teach students and support their needs. Fourteen support staff also work at this school. 

Students are teamed for English/language arts, foreign language, literacy, mathematics, science, and social studies. Students also receive instruction in applied arts, health, and physical education. The school is organized by a six period, six day rotating schedule. 
The school provides several co-curricula activities for students including cheer leading, drama club, game club, intramural sports, math team, mock trial, National Junior Honor Society, social arts activities, student council, and yearbook committees. Students are eligible to receive recognition during the school year through any of the following: history day competition, honor roll, intramural athletic awards, math competitions, National Junior Honor Society, President’s Academic Fitness Awards, science fair, and student of the month. 
In May 2006, Gorton Junior High School was presented with the Rhode Island Department of Education’s Paul V. Sherlock Award for superior commitment to the enhancement of educational opportunities and outcomes for all children, especially those with disabilities. 

3. PORTRAIT OF Gorton Junior High School AT THE TIME OF THE VISIT

Gorton Junior High School is a proud learning community with a self-proclaimed singular focus on improving student achievement. Together, the administrators, faculty, staff, and students have created a positive and caring culture built around this important goal. The combined dedication and hard work of all members of this school community have produced many successes, a commitment to ongoing improvement, and a confidence in the collective potential of the ‘Gorton family’ for continued growth and progress.  
Students at Gorton like their school and their teachers, and they appreciate everything the school does to help them learn and grow—academically, socially, and emotionally. Students feel safe and comfortable here, and most behave appropriately. Many students read and write well and successfully solve basic problems. While some are active and engaged learners, many are primarily passive, settle for the minimum, and rely on their teachers to lead them through the learning process. 
The faculty and staff genuinely care about their students, are dedicated to their needs, and have worked diligently to make Gorton the successful school it is today. They collaborate with their peers, share their best practices, and participate in professional development as they recognize the need for continued improvement. The faculty and staff have successfully integrated reading, writing, and basic problem solving across the curriculum, which many effectively teach. While some teachers provide instruction that features rigor, relevance, and high expectations, many teach in a way that inhibits all students from becoming fully engaged and independent learners. 

The driving force behind much of Gorton’s success is its leadership—the principal, assistant principal, department heads, and school improvement team. The principal is the instructional leader of this school. Everyone credits him as being “insightful and visionary,” and he has led the development of the school’s emerging professional learning community. The assistant principal supports the principal’s instructional leadership while ensuring proper student behavior and discipline. Offering much potential for this school’s future, the department heads and school improvement team significantly contribute to this school’s success. 

When asked, members of this proud community confidently articulate some of their many recent accomplishments—their designation as a high performing school, their job-embedded professional development, their successful inclusion model, and their emerging professional learning community focused on “best pedagogical practices.” They also voice concerns about the future—an impending leadership change, ongoing contract issues, learning gaps between general and special education students, and the school’s return to the middle school model. Other challenges that confront this school include the continuing use of the institutionalized student leveling system, continuing to improve instruction for all students, and maintaining the school’s progress and momentum. 
The Gorton Junior High School vision statement clearly articulates the path for its future—“The Gorton educational community dedicates its efforts to helping students acquire the highest achievement levels possible.” Continued collaborative effort, dedication, and further hard work are necessary to ensure that this vision becomes a reality. 
4. FINDINGS ON STUDENT LEARNing

Conclusions

Students write across the curriculum with varying levels of fluency, clarity, and conventions. Many students write well. These students consistently and successfully use graphic organizers and a writing process. They cite text, connect writing to themselves, and effectively use details and good word choice. They write clearly for an audience with a specific purpose, use proper writing conventions, and edit and revise their work. These students say rubrics and teacher and peer feedback help them write well and improve. Many other students use writing tools and the writing process, but they write less clearly and effectively. These students’ written work typically features simplistic organization that lacks detail, appropriate word choice, and proper conventions. Although they use graphic organizers to plan their work and write with structure, they have difficulty developing detailed and cohesive pieces. These students struggle to express or develop their thinking fully through writing, and much of their written work is rote or formulaic. A few students write poorly because of minimal effort or interest in writing well. This inconsistent writing is further evidenced by 2006-2007 NECAP writing scores which show that only 40% of the students scored at the proficient or above level. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school and district report cards, reviewing NECAP assessment results) 
Every day students read frequently across the curriculum, and they do this with varying levels of success. Many students read well. These students read fluently, comprehend and retain what they read, and often enjoy reading. They effectively use reading strategies such as re-reading, context clues, visualization, and plot sequencing to decipher text, learn unfamiliar vocabulary, and develop their comprehension. They practice and are able to make predictions, summarize main ideas, draw conclusions, and connect what they read to their lives, to other readings, and to the world around them. Some students are able with teacher direction to make inferences and support them, while others can independently do this. Many other students read less successfully. These students struggle with fluency, comprehension, and retention. They may know some reading strategies, but they have difficulty applying them either independently or with support. Some become frustrated when they cannot decode text, and this interferes with their comprehension, persistence, and—for many—the enjoyment for reading. Many of these less successful readers understand text when others read it to them, but they struggle to understand it when they read it or when they respond to text independently. As in the area of writing, NECAP reading scores corroborate the varied reading success—57% of students scored at the proficient or above level, while 43% scored below proficiency. (following students, observing classes, meeting with students and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards) 
Students often solve basic problems throughout the curriculum, and many do this well. As they solve these routine problems, they follow models, use graphic organizers, and practice common strategies. These students recognize and implement established patterns and procedures that typically lead to singular or simple solutions. However, most students do not often practice problem solving, think critically, analyze information, consider multiple solutions, or independently work through a problem solving process. As a result, when confronted with complex or unfamiliar situations, they struggle to solve problems. They wait for or ask for help or expect help instead of attacking the problem themselves or taking chances. Rather than reflecting and persisting in problem solving, these students often give up when the solutions are not apparent. Students learn problem solving strategies in some classes and content areas, and some are becoming successful problem solvers, but most do not routinely or independently apply these skills to tasks across the curriculum. Many students say that they like to be challenged, but they do not regularly experience this in their classes. (following students, observing classes, meeting with students and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school and district report cards, reviewing NECAP assessment results) 
Students like this school and its faculty and staff. They are friendly and polite, and they enjoy social interactions with their peers and adults. Most students feel safe in this school, and they behave well. Gorton students respond positively to structured, student-centered activities like being engaged in learning, being given a choice in reading materials, being allowed to use technology, working in groups, and going on field trips. Students appreciate the co-curricula activities that are available to them after school hours. Students feel comfortable at this school, but that comfort often leads to their becoming complacent, applying minimal effort, and disengaging. While students like this school and feel their teachers care about them, many report valid concerns. These include learning experiences that at times lack clear purpose or connection, behavior that interferes with their learning, frustration with being in classes with the same students all day, and some incidents of bullying. It is important for this school to address these concerns to fully “create a caring and supportive community where all children are guided in the development of their unique abilities.” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 Information Works!, reviewing district and school policies and practices)  
Most students value learning and appreciate what the school offers to help them learn. They respond positively to learning that is challenging, engaging, hands-on, and relevant. Many like to share their work, welcome feedback from their teachers and peers, and benefit from the many learning tools their teachers supply. Some students are active learners who work hard to do their best at all times, but many others are compliant and passive. These passive students tend to do what is asked of them and settle for the minimum, rather than take responsibility for their own success. Further, while some students see the purposes for learning and are consistently engaged, many others struggle to understand the importance of learning and, at times, detach from it. This inhibits the school’s mission “to enable students to meet or exceed high standards, to prepare them to become independent, life-long learners, and to challenge them to achieve their personal bests.” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school and district report cards, reviewing NECAP assessment results) 
Important Thematic Findings in Student Learning

· Students read, write, and problem solve at varying levels of success across the curriculum.
· Students like the school, faculty, and staff.

· Students appreciate what the school offers. 

· Students use graphic organizers and teacher supports across the curriculum. 

· Many students are dependent, passive learners.

5. FINDINGS ON Teaching for Learning

Conclusions

Teachers provide multiple and varied opportunities for students to write in a variety of formats across the curriculum. They teach students many foundational skills and provide supports to guide student writing such as graphic organizers and guided notes. They also model the steps in the writing process. They require students to practice writing independently through reading logs, homework assignments, class activities, notes, and projects. Some teachers teach writing quite well, and they successfully connect writing to their students’ lives. They model effective writing, provide students with useful feedback, conference with students about their writing, and support students to grow as writers. Most teachers however, provide opportunities and structures for writing, but they teach in a way that results in students writing in a formulaic way. Some assign writing without teaching students how to write well. Some teach students to reproduce samples of writing that primarily follow predicable patterns. Some provide students with support for writing without the scaffolding they need to become independent or creative writers. The school’s self-study states that “most frequently, teachers use the teacher-directed process approach to writing.” This teacher-directed approach, while helping students develop basic writing skills, precludes them from developing fully as writers. (following students, observing classes, meeting with students, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing self-study) 
Reading is an important part of teaching at this school, and many teachers teach it well. They teach a wide variety of reading strategies, model how to use these strategies effectively, and provide students with daily opportunities to practice and use them. They require students to read regularly and emphasize their choice in reading, when appropriate. They provide students with varied and accessible text and teach them how to analyze and respond to what they read. These teachers recognize the importance of reading, prioritize it, and effectively communicate its value to their students. Some teachers teach reading less effectively. Some assume their students possess the necessary reading skills and strategies, rather than assess students or teach these skills. Some offer opportunities for students to read, but they provide text does not match their reading levels. Some allow their students to misinterpret text without facilitating them in gaining a better understanding. Some teach reading without attending to analysis, interpretation, or deep understanding. In response to these inconsistencies, the school’s self-study correctly identifies reading across the curriculum as a priority and an area where continued professional development is necessary. (following students, observing classes, meeting with students, school and district administrators, and parents, talking with students and teachers, discussing student work with teachers, reviewing classroom assessments, reviewing completed and ongoing student work, reviewing classroom textbooks, reviewing school improvement plan, reviewing self-study)  
Teachers provide many opportunities for students to solve basic problems. They teach, guide, and model how to solve these problems in a singular, step-by-step method. They incorporate these activities into their teaching, allowing students to practice. To help students succeed at these routine problems, they provide time, tools, and supports, and they hold students accountable for completing the problems. While some teachers explicitly and effectively teach students how to solve complex and challenging problems, most do so less effectively. Many teachers present only basic problems for their students to solve. Some may present problems to students, but they are too quick to provide the answers. Some miss opportunities to identify problems or to integrate them into their instruction. Some teachers emphasize single entry points, methods, or strategies and, they teach in a way that ensures that students will come up with uniform products or solutions. This school typically equates problem solving with the math ‘problem of the week.’ This narrow view of problem solving inhibits the integration of problem solving across the curriculum. It also limits student exposure to the rigorous and challenging problems that are necessary if they are to become independent lifelong learners. (following students, observing classes, meeting students, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing self-study) 
The faculty and staff of Gorton Junior High School describe themselves as a family whose members greatly enjoy working together. They genuinely care about their students and want them to succeed academically, socially, and emotionally. They support one another, eagerly share their ideas and practices, and look for opportunities to improve. The faculty and staff articulate pride in their successes, but it appears that many have not yet fully recognized the urgency and depth of instructional improvement necessary to help the school meet its stated goal of improving achievement for every learner. They feel the administrators support them and empower them to take risks. Teachers voice concerns about the impending leadership change at the school, as well as outstanding contract issues. The faculty and staff desire common planning time and look forward to its availability when the school returns to the middle school model. (following students, observing the school outside of the classroom, observing classes, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school and district administrators, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, reviewing self-study) 
Most teachers work hard to teach their students, and they are passionate about their craft and the content of what they teach. They incorporate reading, writing, and solving basic problems across the curriculum. They provide students with many supports to help them stay organized, learn, and succeed. They appreciate, and participate in, professional development and use what they learn to try to improve their practice. Many teachers intentionally structure and manage their classrooms to ensure productive learning environments. While most teachers are dedicated professionals, the effectiveness of their practice varies. Some teach in a way that inhibits the development of fully engaged and independent learners. Some communicate inconsistent expectations that do not promote or encourage relevant, challenging, and rigorous learning for every student. Some manage their classrooms in a way that leads to poor student behavior and the loss of instructional time. While many faculty and staff participate in professional development for ongoing improvement, it is not clear that everyone is fully engaged in this process or at the extent necessary for needed change. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school and district administrators, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, reviewing self-study)
Commendations for Gorton Junior High School
Reading, writing, and basic problem solving integrated across the curriculum
Tools and supports provided for organization and learning 

Dedicated and caring teachers who create a welcoming environment 

Participation in professional development and sharing of ideas

Recommendations for Gorton Junior High School
Continue to work hard to teach your students, and share your passion and commitment for learning and pride in your school’s recent successes. 

Continue to integrate the teaching of reading and writing across the curriculum. Work together as a faculty, staff, and school to improve and apply these practices consistently in all classrooms. 

Reflect upon the school’s interpretation of problem solving, integrate problem solving across the curriculum, and ensure that all students are provided with challenging problems.

Ensure that all instruction is defined by high expectations, rigor, and relevance for every student. Recognize that currently every student is not being challenged with meaningful work. 

Decrease the over-reliance on teacher-directed, step-by-step procedures as the primary means of instruction to increase student independence and responsibility for learning. 

Ensure effective and consistent classroom management in every classroom to promote positive student behavior and increase the time students spend on task. 

Continue to collaborate, share with your peers, and participate in professional development. Broaden the focus to include differentiated instruction to ensure that every student is challenged and engaged in learning.

Recommendations for Warwick School Department 
Support the faculty and staff with opportunities for ongoing professional development, and work with the school to broaden its focus to include differentiated instruction.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

Gorton Junior High School is a positive learning community. Students, faculty, staff, and administrators work together to make this a productive environment. This school is proud of its progress despite three years of ongoing labor disputes. It also speaks confidently about its return to the middle school model, which was successfully piloted here and was seen as a model for the district. The Gorton community is also proud of its recent designation as a high performing school. While the school is positioned to build on its recent progress, much work remains to be done to provide more rigorous and differentiated instruction to meet its goal of improving the achievement of all students. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, reviewing self-study) 
Gorton Junior High School is led by a strong leadership team that includes a principal, an assistant principal, and the department heads. The principal is well-respected, and he is fully in charge. He encourages risk-taking and sees himself as the instructional leader of this school. He emphasizes capacity-building to ensure the school’s success. He has worked diligently to build a leadership team and job-embedded professional development that will serve as the foundation for an emerging professional learning community. The assistant principal supports the principal’s instructional leadership while ensuring proper student behavior and discipline. He is also well-respected, and the faculty and staff appreciate his effort. The department heads work with the principal to develop their roles as instructional leaders. They play an integral part in the operation of their departments and the delivery of professional development, and they focus all members of the school on improving learning and teaching. Together with the school improvement team, this leadership team is helping Gorton Junior High School to fully realize its potential as a learning community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing district and school policies and practices, reviewing school improvement plan, reviewing self-study) 
This school organizes students by a level system for instruction. Students are grouped by a stanine system based on academic performance that divides students into three levels—1-4, 5-8, and 9 (honors). Students within the same grouping travel together all day for their instruction. This system significantly and negatively impacts student learning. It limits student access to a rigorous curriculum, condones different expectations for different students, creates passive and compliant learners, stifles creativity, frustrates students, and relegates them to limited peer models. Although the school and district justify this practice based on contract issues and concerns about personalization, students feel “stuck,” isolated, and—in many cases—held to lower standards. This system shortchanges students and fails to “challenge them to achieve their personal bests.” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing district and school policies and practices) 

This school is proud of its special education programs, which include a full-inclusion model, an autism-spectrum disorder classroom (ASD), a student-support center (SSC), and the Gorton Alternative Program (GAP). Students in the inclusion program receive instruction with their general education peers. This ensures their access to the general curriculum in the least restrictive environment. Some special education and general education teachers effectively implement the co-teaching inclusion model and work collaboratively to fully support student learning. The ASD, SSC, and GAP service delivery models represent the school’s efforts to meet diverse student needs. Students in these programs benefit from opportunities to participate in the general education classes. These programs assist their students to develop the skills and strategies that will help them more fully access the general education curriculum. Collectively, these programs are a positive effort to meet the needs of every student. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team and school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school and district report cards, reviewing school improvement plan, reviewing self-study) 

In addition to the core curriculum, students also receive instruction in applied arts, foreign language, literacy, physical education, and health. The applied arts classes offer students multiple opportunities to expand their creativity and experience a well-rounded education. Students enjoy many of these classes that promote hands-on, engaged learning. Most of these teachers enthusiastically bring the love of their craft to their classrooms and their students. Many students receive instruction in either French or Spanish. These two-year language programs expose students to different cultures and languages and prepare them for advanced study in high school. When this instruction is effectively delivered and matched to student need and interest, students benefit from these valuable learning experiences. The school provides tiered literacy classes for struggling readers. Students in these classes benefit from and receive additional instruction in a variety of formats to develop reading strategies and skills. Students in these classes become better readers when teachers effectively scaffold their instruction, communicate student progress, and successfully connect reading to students and their lives. Students like physical education/health classes because they provide opportunities for them to engage in physical and social interactions with their peers that promote specific skills, competition, and healthy lifestyles. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing self-study)  
This school is proud of its job-embedded professional development program because it is a means to develop the foundation of a professional learning community. This professional development is provided in conjunction with after school faculty meetings. The school is proud that more than 85% of the faculty attends these sessions. The school uses department heads and other faculty members to lead these sessions, promote collaboration, and build capacity. These efforts represent that the school has made a positive beginning to create the professional learning community that is necessary to sustain its recent progress. While this ongoing effort is laying a foundation, it is not clear that all faculty and staff are fully vested in this essential work. Further, there is also a need for the school to expand the focus of professional development to include differentiated instruction, co-teaching, technology integration, and “best pedagogical practices.” (following students, observing classes, meeting with school improvement team and school and district administrators, talking with teachers and school administrators, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, reviewing self-study) 

Gorton Junior High School is working hard to integrate technology into learning and teaching. Through grants and other funds, the school has secured two mobile laptop carts, six computers to support the READ 180 program, and several SMARTBoards. This is in addition to a computer lab, the library/media center, several computers in the technology education classrooms, a dedicated network in the music classroom, and at least one computer in each classroom. Many teachers are using this technology to support student learning and to help students access, practice, and present information. There is a willingness and openness to use technology in the classroom. This integration is in its initial stages and represents strong potential for enhancing student achievement. The school is proud of its technology, while expressing concern about the district funding for technology and its maintenance. (following students, observing classes, meeting with school and district administrators, talking with students, teachers, and school administrators, reviewing school improvement plan, reviewing district and school policies and practices, reviewing self-study) 
Gorton Junior High School makes several efforts to engage and inform families. All families receive quarterly and interim reports to inform them of the academic status of their children. In addition, the school mails bi-monthly newsletters to families to inform them of school happenings. The school also maintains a web site and hosts a parent-teacher organization. Some teams, faculty, and staff members communicate with families on a regular basis regarding student performance and behavior. Additionally, the school hosts an annual open house and some night time activities, and it schedules individual parent conferences by appointment. While the school says that it welcomes families and the community, some families say that they are not fully informed or involved in the life of this school. In return, the school says that it is eager to improve relations with families and the community now that the three year labor dispute has ended. (meeting with school improvement team, school and district administrators, and parents, talking with teachers, 2005 Information Works!) 

This is a safe school, and most students here are well behaved. The faculty, staff, and administrators work well together to create a caring, nurturing, and orderly environment. A sense of family permeates Gorton Junior High School. This positive feeling is reflected in the well-maintained facility that parallels the pride of this school. This is particularly evident in the well-utilized library/media center that is an integral part of the learning community. Not all areas, however, are in such good order. The band room that is detached from the school is in poor repair and lacks necessary storage. Students report that bathrooms and drinking fountains are not in good condition or do not work properly. Even so, this is a positive place to learn. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers, 2005 Information Works!, reviewing self-study) 
Commendations for Gorton Junior High School
Positive and safe learning community that works well together
Strong and well-respected leadership

A range of special needs programs 

Participation in embedded professional development 

Recent progress and successes 

Recommendations for Gorton Junior High School
Build on your recent progress and success to provide more rigorous and differentiated instruction to meet your goal of improving the achievement of all students.

Continue to provide strong leadership, and continue to develop the leadership team’s capacity to fully realize a professional learning community.

Examine the stanine leveling system and its detrimental impact on students, their learning, and classroom instruction. Work with the Warwick School Department to replace this system with more equitable and educationally sound practices. 

Continue to provide a range of special education programs matched to the needs of your students. Work together to improve the co-teaching model to improve learning and teaching to close academic gaps.

Continue to offer a variety of hands-on and engaging classes beyond the core curriculum that support students to become well-rounded learners. 
Build upon your job-embedded professional development to fully realize a professional learning community. Work to invest all members of the faculty and staff in this essential effort. Expand the focus of professional development to include differentiated instruction, co-teaching, technology integration, and “best pedagogical practices.” 

Continue to work to secure funds to sustain, maintain, and increase technology and its integration to support learning and teaching. 

Continue to work to fully inform and involve families and the community in this school. 

Recommendations for Warwick School Department 
Work with the Gorton Junior High School community to ensure continuing strong leadership at this school. 

Work with all stakeholders to examine the stanine leveling system and its detrimental impact on students and their learning and classroom instruction. Facilitate the effort to replace this system with more equitable and educationally sound practices. 

Continue to support the job-embedded professional development at this school, and expand the focus to include differentiated instruction, co-teaching, technology integration, and “best pedagogical practices.” 

Provide adequate funds for Gorton Junior High School to sustain, maintain, and increase technology and its integration to support learning and teaching. 

7. Final Advice to GORTON JUNIOR HIGH SCHOOL
Gorton Junior High School has much to celebrate in its recent progress and success. Continue to provide a caring and nurturing environment for all students. Your mission and your vision are clear paths for the essential work that lies ahead. 
Foster a learning environment that encourages all students to take risks while you engage them in a rigorous curriculum. Continue to provide numerous opportunities for students to read, write, and problem solve. Improve upon the challenge and effectiveness of these opportunities so your students become independent and lifelong learners. 

Recognize that there is a need for ongoing improvement. Re-evaluate your leveling system and emphasis on teacher-directed instruction. Focus on professional development that leads to best practices including differentiated instruction to challenge and engage all learners. Increase the rigor and relevance across the curriculum. 
Continue the growth of the professional learning community at your school. Capitalize on your sense of community, professionalism, and pride to meet your goal of improving the achievement for all students. Be proud of what you have accomplished, but do not let this distract you from reaching your school’s full potential. 

Endorsement of SALT Visit Team Report

Gorton Junior High School
April 13, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Gorton Junior High School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

May 16, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Gorton Junior High School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Gorton Junior High School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 11 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Gorton Junior High School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 New Standards Reference Examination School Summaries

2006 NECAP Results
School and District Report Cards

Gorton Junior High School Applied Arts Documents 

Gorton Junior High School Newsletter 

Gorton Junior High School Physical Education Documents

Social Studies Grade 7, Scope and Sequence Folder

Social Studies Grade 8, Scope and Sequence Folder

Warwick Public Schools Junior High School Mathematics Curriculum Binder

Warwick Public Schools Junior High School Science Curriculum Binder

Warwick Public Schools Literacy Curriculum Binder

Warwick Public Schools Mentor/Mentee Program Binder

Warwick Public Schools Physical Education/Health Curriculum Binder

Warwick Public Schools Policy Manual 

Warwick Public Schools PLP Secondary Guidelines Binder 

Warwick Public Schools Visual Arts Education Curriculum Binder

Warwick Public Schools Special Services Division Binder

Warwick Public Schools Gorton Junior High School Special Education Binder 

Warwick Public Schools Annual Reports, 2004-2005, 2005-2006, 
Warwick Public Schools Emergency Response Manual

State Assessment Results for Gorton Junior High School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state.

Information Works! data for Gorton Junior High School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.gov. 
Table 1. 2006-07 Student Results on Rhode Island State Assessments
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Results across student groups within the school

An important way to display student results is across different groups of students in this school who have different characteristics. This display creates information about how well the school meets the learning needs of its various students, in accord with the federal No Child Left Behind legislation. To ensure that these smaller groups of students contain enough data to make results accurate, results are based on three years of testing. Any student group whose index scores do not meet targets set by RIDE, require additional attention to close its performance gap.

Table 2  2005-2006 Student Results across Subgroups

[image: image5.png]- @ 103

Fall 2006 - Beginning of Grade 8 NECAP Tests

i ———l
g i ot x
T vt o s
Stdent ek i bigh ol of vy,
v o ofa vy of i s
e M —
P ———
ncaorcs e sy b o
[ ——y

Proncent w5,
Stent bl i s ool
rvcnig i e glonaion: ol
e e ek ad pope sl
atwion Smntiesavaryof st
oy
i < e oo
S et sl rasnog o
st gt o e g el et

St et s depsctes il
e ey
e ———]
et Mony prblr e ot comcl.
Tt compotions oy e b vy o
coplet wene g of b el vt
e i i Sudnes ok
ments o e o & el s
i o s Ao

St gl i - s ot
I gt aing e s v
Ve soncpnal oo i s of
e i el xpciion ot s sk 0t
someproicns b cemputcml ek
Fekapuet o o ikl
b ity

ook Goron Tror igh S
Grade 8 Students in 2006-2007 District: Warwick
¢ S
Mathematics Results Cote:
T . T e To
o o u -
-+ 2
. State
P )
. =
L1
sofs )

Sharephotos ke s
¥

»






Results across NECAP Sub-Topics

This chart shows how the performance of students at Gorton Junior High School on compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2005-06 NECAP Sub-Topic Results

READING
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MATHEMATICS
WRITING

[image: image8.emf]Achievement Levels by Subject

-80%

-60%

-40%

-20%

0%

20%

40%

60%

80%

100%

Reading Writing Mathematics

Level 3 Level 4 Level 2 Level 1


The Gorton Junior High School Improvement Team

Sandi Jacques

Teacher/SIT Chair

Kenneth Sheehan

Principal 

Joe Bleczinski

Assistant Principal 

Domenic Bonamonio

Teacher

Janice Conklin

Teacher

David Croll

Teacher

Courtney Dickinson

Teacher

Lauren Gayer

Teacher

Michael Gendice

Math Department Chair

George Landrie

Teacher

Jayne McKivergan

Teacher

Meredith McSwiggan

Teacher

Sue Raposo

Parent

Sheri Robinson

Teacher

Gretchen Stevenson

Parent

Sherry Tedeschi

Guidance Department Chair

Kathleen Theriault 

Teacher

Thalia Wood

Social Studies Department Chair

Members of the SALT Visit Team

Andre Audette NBCT, Ed. D.  

Standards Coach

Pawtucket School Department

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair
Meaghan Corr
English/Language Arts Teacher

Joseph H. Gaudet Middle School
Middletown School Department

Middletown, Rhode Island 

Clifford Cushman Jr.
Science Teacher

Hugh B. Bain Middle School
Cranston School Department

Cranston, Rhode Island 

Desiree Derix

Science Teacher

Westerly Middle School

Westerly School Department

Westerly, Rhode Island 

Patricia Lewis Dulac

Mathematics Teacher /Department Chair 7-12
East Greenwich School Department

East Greenwich, RI

Jill Iuliano

Speech/Language Pathologist

North Cumberland Middle School

Cumberland School Department

Cumberland, Rhode Island 

Melissa Pereira

Science Teacher

Burrillville Middle School

Burrillville School Department

Harrisville, Rhode Island 

Donna Rapoza

Resource Teacher

Riverside Middle School
East Providence School Department

East Providence, Rhode Island 

Karen Swoboda

Aspiring Principal

Narragansett Pier School

Narragansett School Department

Narragansett, Rhode Island 

Eric Thomas

Principal

Frank E. Thompson Middle School

Newport School Department

Newport, Rhode Island 

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





