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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Cranston-Calvert School from March 19-March 23, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Cranston-Calvert School?

How well does the teaching at Cranston-Calvert School affect learning?

How well does Cranston-Calvert School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Cranston-Calvert School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 103.75 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of  34.25 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Cranston-Calvert School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Newport School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Newport Public School Department, RIDE and the public should consider what the report says or implies about how they can best support Cranston-Calvert School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Cranston-Calvert School
Cranston-Calvert Elementary School is a K–5 school located in the heart of the City of Newport, Rhode Island. It was built in 1876 with alterations in 1935 and again in 1976. Both Cranston and Calvert are prominent names from Newport’s history—both were mayors of Newport in the 1850’s. The largest of the five elementary schools in the city, Cranston-Calvert serves 290 students—approximately 1/3 of the city’s elementary students.
Of the 290 students, 120 are female and 170 are male. Fifty one per cent of the students receive free or reduced price lunch, and 21% receive special education services. One hundred and thirty two students have Personal Literacy Plans, and two have 504 plans. Forty six per cent of the students are white, 36% are African-American, 12% are Hispanic, 3% are Asian/Pacific Islander, and 3% are Native American. 

The professional staff includes one administrator and 29 full- and part-time teachers. Seven para-educators, a secretary, four part-time office/lunch aides, two custodians and a Family Service Coordinator complete the Cranston-Calvert staff.

When Sheffield School closed this year, Cranston-Calvert received about 90 new students and opened five new classrooms. Of the 44 staff members, 18 are new to Cranston-Calvert, and three are long-term subs, who began after Christmas.

Cranston-Calvert participated in the Rhode Island Department of Education LCI Grant for two years. With funding from this grant—in addition to funding through Rhode Island Teacher Education Renewal (RITER)—the school was able to acquire wireless laptops, printers, digital projectors, cameras, and a number of different software programs. The school now has 100 wireless laptops. 

Cranston-Calvert currently welcomes 37 BOLD (Books Open Life’s Doors) volunteers, as well as more than 50 education students from various colleges and universities who work with students weekly.

Cranston-Calvert provides Extended School Day Literacy support for approximately 60 PLP (Personal Literacy Plan) students after school on Mondays and Wednesdays. The district also provides Summer School for students who need extra help. An advisory program for 5th grade students began this year—in which a group of seven trained parent volunteers meets with a small group of students one day per week for 30 minutes to discuss issues that are important to them.
The school sends Good News Postcards home to every Cranston-Calvert student at least once during the school year and gives the students Birthday Books in celebration of their birthdays.

The school chorus sings at The Breakers. Students attend the Providence Bruins and Newport Gulls games, and sing at the New York Yacht Club. The school band marches in various parades. Through the efforts of Mr. Palmer, Cranston-Calvert has a partnership with the Navy Northeast Band, which performs at the school on Constitution Day, as well as at Christmas. Newport Rhode Island’s Famous Fifth Grade Band also performs with the Navy Northeast Band at the Newport Navy Base. The art department is also involved in the community. It holds art shows at the Newport Yacht Club, Salve Regina, and the Preservation Society of Newport County. The physical education teachers also coordinate their activities with local community partners. Island Moving Company provides artists to teach dance to 3rd graders during physical education class. To help integrate technology into the classrooms, the librarians team teach with the classroom teachers.
The Women’s Resource Center partners with Cranston-Calvert to work on issues of student bullying and peer mediation. The Center recently helped the school’s behavior team perform a needs assessment. Officer Winters, the Community Police Officer, not only teaches the DARE program at Cranston-Calvert, but he also serves on the school improvement team. He is an active participant in many of the family events at the school. Cranston-Calvert is a Feinstein School.
This year, Cranston-Calvert has applied for, and received, a 21st Century Schools Grant. 

3. PORTRAIT OF Cranston-Calvert School AT THE TIME OF THE VISIT

Cranston-Calvert Elementary School is set back on the narrow side streets of the picturesque seaside City of Newport. With clarity of vision, purpose, commitment, and dedication, this Title I School faces all of the challenges of an urban, diverse learning community. The sprawling school building, whose physical functionality is suspect, does not portray the shining aspects of the school inside. The school acts like a home for many. The lucky students who go here are cared for, loved, and believed in.  

The school’s principal is held in high regard. She provides both leadership and motivation that empowers this school to move forward. Regarded by parents as the “glue that holds the school and its people together,” this seemingly tireless leader works hard against the odds to turn the antiquated facility into a place that is suitable for learners in the 21st Century. Despite recent growing pains from a challenging demographic shift and an increase in faculty, the school has melded seemingly with ease. Although these changes continue to create challenges, a visitor would never realize it because of the ‘fast-moving ship’ school improvement mentality of the principal. 

The staff and faculty have not been lost in the wake. The open door policy, sharing spirit, and teacher dedication are all evident at Cranston-Calvert. While present performances on NECAP assessments leave much room for improvement, there is clear evidence that the school has multiple strategies for addressing the structural, behavioral, and cultural issues that presently impact student success. Excellent reading instruction foreshadows the next steps teachers’ will take in their instruction of writing. Mathematics instruction emulates some effective, innovative approaches, but it is in need of further refinement, so that all students are engaged in a better balance of direct instruction and independent learning in the classroom centers. Learning and behavior management is the key to the positive atmosphere of this school. However, some teachers must go a step further to help their students achieve and exceed higher standards.
A small group of vested, dedicated parents works in earnest as an integral member of the school community. Its work, which includes implementing fifth grade advisory and serving on the school improvement team, also adds to the credibility this school deserves.
As this school continues to excel at “looking in the mirror and not out the window,” it is poised to move forward and use the findings of this SALT report to make Cranston-Calvert School the pride of Newport.

4. FINDINGS ON STUDENT LEARNing

Conclusions

Most Cranston-Calvert students are proud and willing readers; many demonstrate resourcefulness in their use of strategies. They use tools like word walls, chunking, picture clues, and other features such as captions to read. Importantly, students use strategies like questioning, predicting, making connections, and determining importance to understand what they read. Many students know how to choose “just right books,” and they frequently read a variety of texts like poetry, historical fiction, and non-fiction. Although these students respond orally and in writing to the texts they read, they seldom respond with deep reflection and meaningful insights. Some students are less successful at using the reading strategies. These students have difficulty reading words and applying phonetic strategies. They are more successful when they re-read familiar books. However, they have difficulty applying their emerging skills to new or unfamiliar texts, which impacts their growth as readers. (following students, observing classes, talking with students and teachers, meeting with students, school and district administrators, and parents, reviewing completed and ongoing student work, discussing student work with teachers, 2006 New England Common Assessment results, reviewing district and school policies and practices, reviewing records of professional development activities)
Students at Cranston-Calvert write daily in all content areas, demonstrating varied levels of proficiency and depth. They do not always produce writing that shows higher levels of skill and craft. They write responses to literature that meet their teachers’ expectations, but their responses rarely reflect deeper thinking, analysis, or interpretation. Although these students do a good job filling out graphic organizers or developing lists as pre-writing tasks, they do not spend enough time developing their ideas. They seldom write with voice or extend their ideas in writing. Some students do demonstrate better writing skills and habits. These students use teacher models and writing tools like editing checklists, word choice lists, and transition words. They write narratives, “how-tos,” poetry, and research pieces on topics of their choice, which they are motivated to produce. These students say they like using their knowledge to write. They write strong “leads” and a variety of “wrap-ups” that make their writing more interesting. Importantly, they “zoom-in” on moments, using rich, descriptive detail and feelings that add impressive elements to their writing. Consequently, these students have a better foundation of writing skills that prepares them to write more effectively. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students, teachers, and school administrator, reviewing completed and ongoing student work, discussing student work with teachers, reviewing school improvement plan, 2006 New England Common Assessment results)
Although students like math, many have difficulty attaining accuracy and mastering skills. Students engage in activities in math centers, where they practice skills and concepts and are helped to explore a variety of representations for numbers. However, some students have varied success because they perform little self-evaluation or because they lack reasonable awareness that their answers may be incorrect. End of unit assessments indicate that many students across the grades were unable to meet or exceed the standards. These students perform poorly in basic skills. Additionally, their teachers report they may not always understand the criteria they are supposed to follow in order to meet the standards on the assessments. Some students perform better in mathematics. Students in a few classrooms are actively engaged in tasks or center activities, where they solve “just right” math problems and where, because the expectations and routines are clear, they make maximum use of their learning time. In addition they have the right tools at their fingertips, and they readily ask their team members for help. A student in one of these classrooms mentioned that, when her “thinking cap is strapped on,” she can do the problems in her head because she uses her “schema,” and the class has done harder ones before. These students know how to apply the skills they learn in one situation to similar tasks and assessments. (following students, observing classes, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing Investigations Math binder for 2006-2007)
Most students at Cranston-Calvert know how to begin solving problems in math. They know how to solve problems in more than one way, but they have difficulty applying these skills to more challenging, multi-step problems. They do use algorithms and other strategies to combine and separate numbers. However, they have difficulty independently selecting the appropriate strategy to use and solving a problem accurately when they get lost in it. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments) 
Students at Cranston-Calvert Elementary School are diverse and enthusiastic. Most face their individual challenges and difficulties with resilience. They believe this is the best place for them because they are well-cared for here and they feel safe. Many are proud and capable readers. They say they love to read, when they “finally get it.” Each day they chant, “I am great, yes, yes, yes!” Daily, this builds their spirit and sense of empowerment. This centers them in a respectful position for learning. Although most students are successful in the production of their work, many don’t experience enough urgency to improve the quality of their work. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with school improvement team, students, school and district administrators, and parents, reviewing completed and ongoing student work, discussing student work with teachers)
Important Thematic Findings in Student Learning

Students:

· Are unaware that they seldom face the challenges that will bring them to higher levels of achievement.
· Are happy, yet complacent, in their learning environment. 
· Have an emotional intelligence and spirit that fosters their self-esteem.
· Are resourceful learners.
5. FINDINGS ON Teaching for Learning

Conclusions

Teachers teach reading well and they are aware of their students’ needs and performance levels. They teach their students strategies that require them to think and understand. They focus their lessons when they teach text features, questioning, and reading between the lines. When they execute the “workshop” model, they give students purposeful mini-lessons and allow time for them to practice. Further, they use informal and formal assessments to place students with the appropriate text. During reader’s workshop they give students, who have difficulty reading, supplemental materials and extra time to read. The reading specialists further support the teachers in their classrooms. Teachers take an active role in their students’ reading instruction. However, some upper grade teachers seldom build enough background knowledge for their students to gain the most understanding of their content reading. Students in these classes spend a lot of time gathering information that some of them don’t understand, rather than effectively analyzing what they read or making meaningful connections. (following students, observing classes, observing the school outside of the classroom, reviewing completed and ongoing student work, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing classroom assessments, meeting with school improvement team, students, school and district administrators, and parents)
Teachers at Cranston-Calvert School teach writing less effectively than they teach reading. Their competency and frequency in teaching writing varies. Although some require their students to keep writer’s notebooks and folders in which they produce many examples of writing, they seldom provide critical, instructional feedback so their students can improve these pieces over time. They do a good job providing students with pre-writing activities like lists and graphic organizers. A few teachers provide purposeful mini-lessons that focus on elaborating with detail, appropriately selecting a writing topic, and producing good leads. However, some set minimal standards and criteria for the traits that mark good writing. In addition, they do not spend enough quality time teaching their students to develop their pieces. Although the criteria emphasize the conventions of writing, teachers don’t always hold their students accountable for spelling or other grammatical conventions. Although teachers say they are focusing on helping their students produce better short responses to improve their performance on state testing, they are not taking their students far enough in the writing process, nor do they provide the critical feedback their students need. (following students, observing classes, observing the school outside of the classroom, reviewing completed and ongoing student work, meeting with school improvement team and school administrator, discussing student work with teachers, reviewing school improvement plan, 2006 New England Common Assessment results)
Teachers consistently teach math, providing students with a sense of freedom and comfort. Teachers provide centers that vary in their levels of clear expectations and engagement. In a few classes, this sometimes results in students playing in the centers, while the teacher works in the TAL (Take Another Look) center. Fortunately, there are teachers who are using the centers more effectively when they provide clear expectations and hold their students more accountable to meaningful tasks that help them learn essential skills and concepts. Teachers provide less guided instructional time than they should. Their students’ practice often goes unchecked and unsupported in substantive ways. Most teachers realize the need for supplementing the Investigations math program with problem solving and practice in computation, but only some teachers directly teach the strategies and process for student success. Teachers are well-equipped with materials, binders, and structures to teach mathematics effectively. They recognize the positive impact the work of the math coach has had on math instruction. However, most teachers’ balance of direct instruction with the use of the centers is uneven, resulting in students who are not becoming proficient. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators,  and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 New England Common Assessments results, reviewing district and school policies and practices)
Most teachers give their students a plethora of math problems to solve. Yet, they limit the scope of these problems to single-step simplistic number stories. They miss giving students direct instruction and critical opportunities like using student work to demonstrate good problem solving strategies to advance their thinking. Most teachers lack a deeper understanding of what prepares students to succeed on the state assessments and what prepares them to solve rigorous problems everyday. Some teachers are taking steps to provide their students with more rigorous problems; they model and share multiple ways to solve problems. Second grade teachers are beginning to compile and administer rigorous math tasks provided by the district math coach. They are giving their students opportunities to solve similar tasks. This increases student application. Further, charts and other materials on the classroom walls provide necessary resources that students might use when they are solving problems. Generally, while some classrooms have useful steps for solving problems, many students rarely refer to them. (following students, observing classes, observing the school outside of the classroom, meeting with school and district administrators, talking with students, teachers, and school administrator, discussing student work with teachers, reviewing classroom assessments, reviewing Investigations math 2006-2007 binder, 2006 New England Common Assessment results)
The teachers’ dedication and care for the students at Cranston-Calvert is phenomenal. In many ways teachers go above and beyond what is expected of them. They continually provide for the physical and emotional needs of all students. Teachers commit many hours beyond their work day. Further, they are collaborative and supportive, and they share ideas, especially during common planning time. The time they invest is often spent in planning and coordinating. This positive table time is beneficial, and it is setting the teachers up for sharing the responsibility of all students at Cranston-Calvert School. Most embrace the workshop model and the district initiatives, although some of their practices need refinement. Their openness positions them to broaden and improve their instruction. Despite a significant change in the faculty this year, their principal reports that she feels she is surrounded by some of the best teachers in Newport. The teachers of Cranston Calvert have the structures and dispositions they need to improve their instruction. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, discussing student work with teachers, talking with students, teachers, and school administrators, reviewing completed and ongoing student work)
Commendations for Cranston-Calvert School
Level of commitment and dedication of teaching staff

Strategic reading instruction

Common planning time is a good structure for collaborative planning and sharing enabling consistency across classrooms.

Recommendations for Cranston-Calvert School
Take collaborative planning time, and use it to inform and improve academic instruction.  

Continue the use of clear expectations and criteria. However, refine it to set higher expectations for student work. Make sure your students understand the criteria for math assessments.
Incorporate more conference time in writer’s workshop to provide constructive and critical feedback so students can improve their work.

During mathematics, balance direct and guided instruction with the use of independent practice in center time.

Build your students’ background knowledge and understanding of concepts, enabling them to analyze the content of what they read.

Provide more rigorous problems, and direct instruction on how to solve them. Provide strategies for your students to use, and allow them to practice them often.

Make better use of the lead teachers who have expertise in math. 
Seek training to enhance the instruction of writing. Share and model the practices. 
Recommendations for the Newport School Department
Allow Cranston-Calvert to seek and provide school-wide professional development in writing.

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The principal is a competent, effective leader who is well-respected by the staff, parents, and district administrators. She is candid and clear about her vision for the school. Regardless of a challenging change in the school’s demographics, she had the insight to utilize the school improvement process to assist in the transition of the students and staff. She is aware of the needs of the students and the staff here, which results in effective overall management of people, teaching, and learning. A strong advocate for the school and its students, she has a vested interest in the school and its community. Not easily flustered, she deliberately keeps herself in the “eye of the storm.” Her leadership attracts families to the school; they report she is a “magnet.” She is the third principal the school has had within five years, and parents report she is the best yet. Overall leadership at Cranston-Calvert School is currently well-matched with the needs of the school community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrator, reviewing school improvement plan)
The effectiveness of services for special education students varies. The special education resource students are efficiently serviced. The in-class inclusion model is working well. The seamless inclusion of students by the resource teacher is supported by a team approach and high levels of respect for both students and the teacher. When students are pulled out, classroom tasks and concepts are effectively unbundled. Monitoring and documentation of student progress is exemplary. This organization and diligence is helping the resource students be more successful in their learning in the general education classroom. Students in the self-contained classrooms are not maximizing their learning. Poor scheduling, lack of human resources, and inadequate systemic planning for behavioral issues negatively impacts the effectiveness of student learning. Transitions between learning tasks and walking to and from classrooms are long and minimize learning time. Fortunately, some students’ activities in the general education classrooms are well-modified. Although the principal has advocated for additional support, it is clear that overall effective practice for special needs students is not equally shared. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with students, school and district administrators, and parents, reviewing completed and ongoing student work, discussing student work with teachers)
Cranston-Calvert is designated the “technology school” in Newport because of the amazing resourcefulness of the principal. Due to this and the librarians’ support and influence, technology at Cranston-Calvert School is flourishing. The use of the school’s 100 wireless laptops promotes accessibility and familiarity with technology. Students use them throughout their learning in all areas. Further, they are being trained to be proficient, independent users of computers in the 21st century. The use of technology at Cranston-Calvert is furthering students’ learning. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team and school and district administrators, talking with students, teachers, and school administrator)
The establishment of a school-wide behavior program is commendable. Yet, the effective management of behavior and discipline varies according to the approach in different classrooms and school settings. The universal understanding of the “color wheel” provides a common language to discuss behavior among parents, students, and teachers alike. The daily school-wide common goal to “stay on green” focuses the students. The monitoring of some teachers holds students more accountable for their behaviors. These teachers are more consistent in following through with the consequences. Others are less effective because they make threats or their consequences are inconsistent. Student learning in those classrooms is compromised. Importantly, in classrooms where strong rituals and routines are established, students are engaged, independent, and accountable. The staff has made a concerted effort to address spiraling behaviors in the school. Parents, students, teachers, and the principal agree that there are particularly troublesome behaviors like bullying and chronic disruptions from some students. These students seldom respond to the color wheel and need more specific, intensive behavioral interventions so that their needs can be addressed and teachers can maximize the learning for all students in their classrooms. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrator, reviewing school improvement plan)
Professional development is not frequent or focused enough to address the school improvement goals and other necessary instructional practices. Although professional development is supposed to be embedded in teachers’ work days, teachers report that they spend less time than they’d like observing their peers or attending professional development. Capable lead teachers have been identified in the areas of math and reading. Yet, they seldom use the common planning time to plan with teachers across grade levels to enhance their instruction. In addition, long-term substitutes have not received professional development they need to implement some of the programs they use, such as Investigations and the use of the learning centers. In response to the School Improvement Plan, teachers have collectively decided to engage in conversations during common planning time regarding the teaching of short answer responses. However, systemic or school-wide on-going professional development is not apparent. Teachers at Cranston-Calvert have the internal resources to improve their professional development in most areas. However, in developing proficiency in writing, outside professional training and facilitation is necessary to move this goal. (following students, observing classes, talking with teachers, meeting with school improvement team, school and district administrators, and parents, discussing student work with teachers, reviewing completed and ongoing student work, reviewing school improvement plan, 2006 New England Common Assessment results, reviewing records of professional development activities, reviewing district and school policies and practices)
The culture and climate at Cranston-Calvert School is caring and supportive, and it embraces the diversity of everyone who comes through the school doors. The family service coordinator provides commendable coordination for all family services. She engages parents and makes the school accessible to families who may not otherwise enter its doors. She is the interface between classroom challenges and the home. In addition to the teachers who support the many needs of their students, staff members and other support personnel, everyone —the BOLD (Books Open Life’s Doors) volunteers, the Salve and URI Students, the VINE (Volunteers in Newport Education) volunteers, and parents—works tirelessly echoing the mantra “It takes a village to raise a child.” Overall, the students that attend Cranston-Calvert feel safe and loved, and they have a sense of spirit and belonging. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers)
Commendations for Cranston-Calvert School
Strong, effective leadership 
Eagerness to meet student needs

Belief in the school improvement process

Establishment of a school-wide behavior program

Effective use of technology
Highly effective inclusive and pull-out resource program 
Good preparation for the SALT visit that provided the team with an honest cross-section of the school’s diverse student population to follow on Monday. 
Recommendations for Cranston-Calvert School
Share decisions in planning for better instruction, especially with the lead teachers.

Revisit the School Improvement Plan to match your needs in student writing and problem solving to the action plans.  
Seek professional development for writing including, but not limited to, the short constructed responses currently outlined in the school improvement plan.

Consider additional professional development for para-educators regarding their interactions with children. Further, use existing excellent para-educators as models.
Closely monitor the classroom and behavior management of teachers who less effectively implement the color wheel program. Use teachers who manage their classrooms well to help those who are having difficulty. 

Consistently provide appropriate modifications for special education students so they can maximize their learning. Design their schedules to give them the most on-task time they can reasonably take. 
Recommendations for Newport School Department
Provide a behavioral specialist for Cranston-Calvert School.
Fund professional development for Cranston-Calvert in the area of writing. 
7. Final Advice to CRANSTON-CALVERT SCHOOL
Cranston-Calvert has much to celebrate. It provides a safe and nurturing environment for students to learn and grow. Continue to celebrate the cultural diversity that exists here. Maintain the essence of strength that comes from meeting the wide range of the academic profiles of your students.

The spirit of learning here is strong, but your students need to be pushed to do higher levels in reading, writing, and math. The school improvement plan needs to be refined explicitly so that it addresses the specific learning needs of the students. With some support, students and teachers alike are ready to move forward with rigorous learning tasks that these children are clearly capable of doing. Just as you have instilled good reading habits, continue to develop your students’ written pieces through process writing and conferencing within the writer’s workshop model. Take your students beyond engagement in math center activities by providing more guided instruction to ensure their mastery of concepts and their accurate application of skills.  

Congratulations on providing a safe and supportive learning environment for your many students, despite the challenges you have faced with recent changes. 
Endorsement of SALT Visit Team Report

Cranston-Calvert School
March 23, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were:

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Cranston-Calvert School visit raised one issue related to a team member conduct. There is no indication that this issue introduced any bias to the conclusions. 
Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 

[image: image1.jpg]Rhode Island De
w.ridoe.net

rtment of Eleme





	
	[image: image3.jpg]



Thomas A. Wilson, Ed.D.

Catalpa Ltd.

May 3, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Cranston-Calvert School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Cranston-Calvert School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 8 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Cranston-Calvert School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 NECAP Results
School and District Report Cards

Investigations math 2006-2007 binder

State Assessment Results for Cranston-Calvert School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Pocasset Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at 
 HYPERLINK "http://www.ridoe.net/" 
http://www.ridoe.net
. Using the 2006 from the NECAP exam,  Cranston Calvert School is classified as moderately performing with caution.

Table1. 2006-2007 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2006 Report Card shows the performance of Pocasset Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Cranston Calvert School moderately performing with caution.
Table 2  2006-2007 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Cranston Calvert  School compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2006-07 NECAP Sub-Topic Results
Reading
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Math
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Writing
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The Cranston-Calvert School Improvement Team

Jennifer Booth (Principal)
Kathleen Bradley

Nancy Carroll

Cliff Christian

Mardie Corcoran

Lori Delemos

David Gordon

Ann Green

Jean MacLean

Barbara O’Neill (chairperson)

Barbara Smith

Liza Sporcic

Laurie Swistak

Jimmy Winters

BillyYates-Lewis

Members of the SALT Visit Team

Jeannine K. Magliocco NBCT, M.Ed.
Regents SALT Fellow

On intergovernmental loan to the Rhode Island Department of Education

From Aquidneck Elementary School

Grade 4 teacher

Middletown

Nancy Carty

Title I Specialist

Frenchtown Elementary

East Greenwich

Pamela Hamilton

Grade 3 teacher

Howard Hathaway Elementary 

Portsmouth

Beth Hayes

Classroom teacher/Head teacher

Principal Intern

Byfield School

Bristol

Renee Kaminitz

Library Media Specialist

Aquidneck Elementary and Forest Avenue Elementary

Middletown

Rita McGoff

Grade 2 teacher

Frenchtown Elementary

East Greenwich

Laurel Oliveira

Reading Specialist/Literacy Coach

Howard Hathaway Elementary

Portsmouth

Robert Vincze

Principal

Forest Park Elementary School

North Kingstown

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





