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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited South Kingstown High School from February 5 - 9, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at South Kingstown High School?

How well does the teaching at South Kingstown High School affect learning?

How well does South Kingstown High School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes South Kingstown High School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 178.25 hours in direct classroom observation. Most of this time was spent observing complete and partial lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 84.5 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 31.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how South Kingstown High School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the South Kingstown School Department District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The South Kingstown School Department, RIDE and the public should consider what the report says or implies about how they can best support South Kingstown High School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF South Kingstown High School
South Kingstown High School is located in South Kingstown, Rhode Island. This is the town’s only high school, and it serves 1251 students in grades 9–12. The school was built in 1954, and the most recent updates to the building involved an addition in 1994.  
Of the 1251 students, 322 are freshmen (26%), 327 are sophomores (26%), 305 are juniors (24%), and 297 are seniors (24%). Sixteen percent of the total student population receives special needs services. Four percent of the total student population receives accommodation services through a 504 plan. Less than 1% receives ESL services. Eighty-seven percent of the student population is white, 4% are African-American, 4% are Native American, 3% are Asian, and 2% are Hispanic. Twelve percent of the students are eligible for free or reduced price lunch with the majority receiving free lunch.  

One hundred and twenty-four faculty members instruct the students of this school. Faculty members are organized into 10 departments each led by a department chairperson. The faculty comprises 16 English teachers, 15 science teachers, 15 special education teachers, 14 mathematics teachers, 14 social studies teachers, 11 unified arts teachers, 10 foreign language teachers, nine physical education/health teachers, five business teachers, and two library/media specialists. Additional faculty and staff include six school counselors, one full and one part-time social workers, one full-time and one part-time school psychologist, , one student assistance counselor, one school nurse-teacher and one part-time speech pathologist. An occupational therapist and a physical therapist also provide services to students. Fourteen teacher assistants, 12 clerical staff, nine custodians, and a multi-media/AV technician also work at this school. A principal leads this school, supported by two assistant principals for grades 9-12 and an assistant principal of teaching and learning.

Several school-wide and departmental initiatives are designed to improve teaching and learning. Representatives from each department participated in portfolio training and task development through an E2T2 grant—each receiving computers and other hardware for their classroom use. Members of the social studies department have participated as readers of the AP United States history tests to gain insight into improving the AP curriculum. Several departments have developed AP courses or early enrollment courses through the University of Rhode Island and Rhode Island College including business, English, fine arts, foreign language, mathematics, science, and social studies. To attempt to improve the delivery of special needs services, the school has opened 25 collaborative classes in which special needs students learn in the general education classrooms. To attempt to provide better guidance services, the counseling program delivers its curriculum through advisories, while also supporting teachers and students through a counselor of the day program. The student advisory program has every student meet daily with the same group of 12-14 students and one teacher throughout the student’s high school career.  
3. PORTRAIT OF South Kingstown High School AT THE TIME OF THE VISIT

South Kingstown High School has served as the flagship school for the town of South Kingstown for 130 years. The school’s history includes numerous state, regional, and national awards including the United States Department of Education School of Excellence (Blue Ribbon) Award in 1986-87. Hallway murals, photographs, trophies, and plaques testify to years of celebrating the unique and many talents of its students and staff. The building, once spacious and proud, now appears crowded, tired and—in places—even worn. While this present state is representative of the many challenges that face this school, it need not define or limit its future. South Kingstown High School, a good school, has the potential to be an outstanding one. 

More than 1250 students come here each day to learn, grow, and achieve. Most students are proficient and active readers, writers, and problem solvers. They enjoy learning and engage willingly in solving meaningful problems posed to them not only by their teachers and their school life, but also by the larger, global community. They appreciate the many opportunities the school provides them. Yet along with their teachers and parents, they share frustrations about inconsistent student behavior and academic expectations, the general poor upkeep of the school, and the changes that confront them such as the graduation portfolio requirement and the advisory system. 
Teachers enjoy teaching, learning, and working at South Kingstown High School. Most teachers and students respect one another, and teachers daily share their dedication and talent to educate their students. Most teachers work hard, and many teach their students to read, write, and problem solve well. Many, however, find it difficult to engage and appropriately challenge each and every student. Though some of them practice differentiation strategies and provide rigorous instruction, others struggle with holding all students accountable and providing student-centered instruction. Teachers sincerely care about their students and are committed to improving the school. They wish for further strategies and support, as well as the means to bring about improvement. 
The principal, in his second year, is building a common vision and a leadership team that can guide the necessary improvement efforts at South Kingstown High School. He seeks and works to provide opportunities to discuss the many challenges facing the school community. The principal’s focus on a positive, productive, and inclusive learning culture holds promise for the school’s future. Together the leadership team, in conjunction with the department chairs, is working hard to provide the necessary leadership and to build the momentum to establish a vision for this hopeful school community and to make this vision the reality. 

In addition to the concerns about the facility, many other challenges confront this school. Due to significant and ongoing achievement gaps, South Kingstown High School has recently been labeled as making insufficient progress on state assessment scores for all subgroups of students. Systems have been put in place to meet proficiency-based graduation requirements, yet neither the advisory nor the portfolio systems operate well or meet students’ needs. There is a significant and persistent divides between what the school and the district label as “disenfranchised students” and the larger school community. Inconsistent expectations for learning and behavior further challenge the cohesiveness of this school. As stated in the school’s self-study, “most students are well supported at South Kingstown High School both in individual classrooms and programmatically.” The challenge before this school is to make that statement true for all students. 
4. FINDINGS ON STUDENT LEARNing

Conclusions

Students effectively and successfully problem solve across a wide range of disciplines. These students welcome the challenge of problem solving, and having control over their learning brings them great satisfaction. They enjoy authentic and applied learning in which they experiment, take risks, and actively reason to form conclusions. As they problem solve either independently or with support from their teachers and peers, they appropriately ask questions, seek and use varied resources, develop possible solutions, and formulate answers. Students benefit from this learning as it empowers them to create solutions and construct their own understanding. Further, students apply these successful problem solving abilities to social situations and in their daily routines—both in and out of the classroom. This effective problem solving is consistent with New Standards Reference Examination (NSRE) scores in math problem solving in which 52% of students meet or exceed the standard and 66% meet or exceed the standard in reading analysis and interpretation. It is not surprising that students report that their favorite classes are those that feature problem solving as an integral learning activity. (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom textbooks, reviewing classroom assessments, 2006 New Standards Reference Examination School Summaries, reviewing school and district report cards)
Students write with varied levels of proficiency. Most students write very well, which is consistent with NSRE scores for writing effectiveness and conventions in which 61% and 75% respectively meet or exceed the standard. This is also evidenced in the substantial and well-written student newspaper, The Rebellion, as well as in the student work displayed throughout the school. These strong writers consistently use relevant and substantial detail, clearly express and organize their ideas, and routinely produce pieces that feature effective and appropriate voice, word choice, and conventions. They are particularly effective at using words creatively to express their ideas, as well as at supporting their ideas by adding visual and other graphic and data representations to their written work. Notably, students apply these skills as they write authentically within the tenets of the various disciplines. However, the writing of many other students ranges from moderately well to poor. Their writing often lacks strong focus, voice, development of supporting detail, and organization. Some of these less effective writers tend to write simplistically, while others choose not to write at all or to write with minimal effort. Some also struggle to use proper grammar and writing conventions. As such, these students have difficulty expressing their understanding through writing and miss important opportunities to further develop as learners. Most students recognize the importance of writing, but some also report lacking confidence in their writing, receiving inconsistent feedback on how to improve, and having insufficient opportunities to write beyond what they see as an over-emphasized five paragraph format. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, 2006 New Standards Reference Examination School Summaries, reviewing school and district report cards, reviewing The Rebellion)
Students read a variety of texts across the content areas with varying degrees of fluency, understanding, and purpose. Most students read well. This is consistent with 2006 NSRE reading scores in which 65% of the students meet or exceed the standard for basic understanding and 66% scored at or above standard for analysis and interpretation. These students read with expression, ease, and confidence. They understand what they read by using a variety of strategies including rereading, visualizing, predicting, chunking parts into smaller sections, and connecting what they read to their prior knowledge. They also make personal connections between their reading, their real life experiences, and other materials they have read. These students read often and recognize their purposes for reading. They say that reading helps them become better writers, critical thinkers, and more effective learners. Some students do not read as well. These students struggle with unfamiliar vocabulary, have difficulty comprehending, and often fail to make connections with what they read. This ineffective reading is also evident in these students’ difficulty to extract evidence and data to support their written arguments and oral discussions. These students report that they read only what is required, they do not enjoy reading, and they rarely read outside of school. Consequently, they miss opportunities to participate fully in learning, thus limiting their academic growth. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with school improvement team, students, school and district administrators, and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 New Standards Reference Examination School Summaries, reviewing classroom textbooks, reviewing school and district report cards)   
Most students want to succeed and do well in school. Many are high achieving students who excel as scholars and leaders and in many other artistic, athletic, and social endeavors that the school provides. These students are self-motivated and driven to succeed. They have high expectations for themselves and take personal responsibility for their achievement. They also recognize that learning is more than an academic pursuit and enthusiastically engage in dramatic, artistic, service, and applied learning. Many other students report that they want to succeed, but they do not consistently perform as well across all disciplines. These students appear at times and in some contexts to lack direction or motivation, are content simply to complete tasks and fulfill requirements, or do not feel challenged by meaningful or interesting work. A few students struggle to learn and achieve. These students are often off-task or passive in class. Sometimes they do not participate, sometimes they disrupt learning, and often they accept little responsibility for learning. Due in part to their academic difficulties, these students are not well-connected with the school. This disconnect often manifests itself in behavioral, attendance, or tardiness problems. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing classroom assessments, reviewing completed and ongoing student work, 2005 Information Works!, reviewing school and district report cards,2006 New Standards Reference Examination School Summaries, South Kingstown High School Self-Study) 
Student behavior is inconsistent at this school. Some students behave very well at all times, regardless of the circumstances. They follow rules and respect authority and one another. For many other students, circumstances define whether they behave well or not. These students respond appropriately to structure, redirection, and caring adults, yet they will bend or break rules when they perceive they can. More than a few students refuse to conform to the rules and appropriate school behavior—regardless of the circumstances or the consequences. They also lack respect for authority, the school, and one another. Often they are allowed to act as they wish and take full advantage of this. This inconsistent and wide ranging behavior frustrates both students and adults. It also negatively impacts and inhibits a cohesive positive school culture. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 Information Works!, South Kingstown High School Self-Study, reviewing district and school policies and practices) 
Most students like this school and appreciate the opportunities it presents them to grow and develop. They like their teachers and say that there is at least one adult they can go to in the school with their problems and concerns. While students like this school, they also have many concerns and frustrations that limit their pride in South Kingstown High School. These frustrations include the portfolio system that they understand to varying degrees, an advisory system that does not fully make sense to them, inconsistent academic expectations and consequences for inappropriate behavior, and the overall lack of cleanliness throughout the school, particularly in the restrooms. These concerns represent real challenges to this community, as students feel their frustrations are not being addressed or that their school is not as good as it should be. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 Information Works!, reviewing The Rebellion, South Kingstown High School Self-Study) 
Important Thematic Findings in Student Learning

· Most students effectively read, write, and problem solve and think critically. 

· Most students use a variety of learning strategies to read, write, and problem solve effectively. 

· Most students want to succeed and thrive on and appreciate challenges.

· Students enjoy authentic, meaningful, and applied learning.
· Students behave inconsistently throughout the school. 

· Struggling students miss opportunities to grow as learners.

· Students express frustrations about their school.  
5. FINDINGS ON Teaching for Learning

Conclusions

Most teachers value problem solving as an essential instructional strategy, and they teach problem solving well. They routinely pose real-life problems to students that require them to apply their skills, creativity, and perseverance to succeed. They effectively model problem solving strategies such as accessing their prior knowledge, breaking problems into parts, selecting appropriate options, troubleshooting dilemmas, and locating necessary resources and materials. These teachers deliberately use varied resources to teach problem solving including outside expertise, technology, personal experience, and previous or different versions of similar problems. Hands on learning, authentic experiences, and active engagement are typical expectations in these classrooms during problem solving activities. Some teachers, however, do not teach problem solving as well or engage their students in this active and individualized learning. They over-rely on teacher directed instruction and typically require all of their students to be on the same page—doing the same thing at the same time. These teachers tend to lead students to prescribed and apparent answers. They also tend to continue their instruction, regardless of student readiness, and to allow students to be off task. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing classroom textbooks, 2006 New Standards Reference Examination School Summaries, reviewing school and district report cards)
Most teachers across all disciplines regularly incorporate writing into their instruction. These teachers provide varied opportunities for students to write including journals, lab reports, technical and applied writing, responses to texts, and essays. They also require students to take notes and to complete class activities, worksheets, quizzes, and tests. These teachers use rubrics and provide feedback in varied formats to help their students improve, yet the rubrics and feedback often are either used inconsistently, or they are imprecise or focus on conventions over substance. The school’s self-study similarly identified that “there is still much work to be done” in the consistent and effective use of rubrics. While students write in these classrooms, these teachers primarily assign writing and assume that students have the necessary writing skills, rather than teach these skills and emphasize how to write well. Some teachers across all disciplines go further and explicitly and effectively teach their students to write well, both as writers within a discipline and as writers in general. These teachers specifically teach their students how to use writing resources such as graphic organizers and criteria, content-specific formats and tools, and elements of the writing process such as drafting, editing, and revising. They make writing, learning through writing, and improving at writing central to their teaching. Teachers throughout the school say that writing is important to help students develop and learn. Many also say that they have concerns about teaching writing including supporting students to write portfolio worthy pieces, acquiring sufficient training to teach writing effectively in all disciplines, and facing the threat that writing instruction will impinge upon their time for content instruction. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 New Standards Reference Examination School Summaries, reviewing school and district report cards, South Kingstown High School Self-Study) 
While most students read well, the teaching and emphasis of reading is inconsistent and does not promote or contribute to a school-wide reading culture. Some teachers across all disciplines recognize the need to teach reading explicitly and do so effectively. These teachers deliberately teach students how to read to develop both their reading ability and their content understanding. They consistently require students to analyze and discuss text, question text, explain its meaning, and cite evidence to support their assertions. They teach students how to focus on important details and eliminate unnecessary information. They also teach students how to visualize information, make connections, and summarize what they read. To build students’ background knowledge, they deliberately incorporate varied readings into their instruction. Teachers say that they teach reading this way to enhance their students’ understanding and research skills, to promote their acceptance of diverse perspectives, and help them meet the grade span expectations. Many other teachers, however, primarily assign reading tasks to their students, rather than teach them how to read or how to improve. These teachers assume students have the necessary reading skills and view reading as something that students should do on their own. When readings are discussed in class, these teachers also tend to control the analysis and ‘tell’ students the meaning of the text, rather than support students to come to understandings on their own. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, 2006 New Standards Reference Examination School Summaries, reviewing school and district report cards)  
Teachers care about their students, appreciate working with their colleagues, and enjoy teaching at this school. Commendably, their dedication goes beyond the school day, as they actively lead many co-curricula activities and are readily available to give extra help after school hours. They are passionate about their content areas and attempt to share this knowledge with their students. This passion is well-evidenced in the many and distinctive courses designed to connect students to content in meaningful ways. Like the students, teachers have several frustrations about the school. Some say they need further professional development and support to implement the reforms better—such as the portfolio and advisory systems. Some say they need professional development to improve their practice in areas such as differentiated instruction and how to provide multiple opportunities to all students. Many are particularly frustrated by inconsistent student discipline and a lack of student adherence to school rules and policies. The SALT team observed, however, that the entire faculty does not consistently enforce and hold students accountable for proper behavior, thus contributing to this dilemma. Similar to their students, these frustrations detract from teachers’ morale and positive feelings about South Kingstown High School. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 SALT Survey report, South Kingstown High School Self-Study)      
Teachers work hard to teach their students. Many teachers teach their content quite well using a variety of strategies designed to engage all students and meet their varied learning styles. They have high expectations for all students and provide instruction that ensures that everyone meets them. These teachers guide students to construct their own meaning and understanding. They create a student-centered environment that features a variety of resources, incorporates student choice, and requires students to participate. Many teachers teach their content with passion, yet they emphasize the coverage of content, rather than student-centered learning. In their classrooms they tend to accept less than full participation, focus on singular learning styles, and rely on one form of instruction—usually whole-group, teacher-directed learning. Often, they do not monitor student learning, hold all students to high expectations, or use a variety of assessments to ensure that all students demonstrate their learning. As a result, these teachers miss opportunities to teach both the content and their students. This is consistent with the school’s self-study finding that “there is some inconsistency regarding class academic and behavioral expectations from class to class.” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005 SALT Survey report, reviewing district and school policies and practices, South Kingstown High School Self-Study)  
Many teachers use clear and effective classroom management practices. These teachers have clear expectations for behavior; they establish routines and manage transition well. They begin their classes on time and with a purpose and end their classes with a wrap up, while maximizing instructional time. They hold students accountable for their work, classroom participation, and prompt attendance. In these classrooms, all students know what is expected of them, and they behave and learn well. In many other classrooms, there is a lack of clear expectations and productive structures and routines. Often these teachers begin their classes late, end them without closure, and allow off task and unproductive student behavior. These teachers do not hold all students accountable. They also often allow only a few students to participate in or dominate the class. As a result, all students in these classrooms do not consistently behave, equitably learn, or see themselves as valued members of their classes. This is consistent with the school’s self-study finding that “clear expectations and the effective use of class time are not demonstrated across levels and/or courses.” (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 SALT Survey report, reviewing district and school policies and practices, 2005 Information Works!, South Kingstown High School Self-Study)  
Commendations for South Kingstown High School
· Caring, dedicated, and hard working faculty

· Reading, writing, and problem solving across the curriculum
· Passion for content evidenced in many courses and in the distinctive course offerings
· Teachers who appreciate working with their colleagues and enjoy teaching at this school
Recommendations for South Kingstown High School
· Continue to teach reading, writing, and problem solving across all disciplines. Ensure that these are explicitly taught in all classrooms. 
· Prioritize student-centered instruction as the common vision of instruction at this school. 
· Continue to pose real-life problems that require students to apply their skills, creativity, and perseverance to succeed. Make this central to all instruction as an effective way to engage all students in learning. 
· Continue to practice effective rituals and routines that promote equitable learning and proper student behavior. Develop and implement these essential practices in all classrooms. 

· Pursue professional development to improve the teaching of reading, writing, problem solving, differentiation of instruction, and formative assessment. Utilize the leadership and expertise within the school, your district, and the larger community to do so. 
· Establish clear, common, and high academic expectations for all students in all classes using a variety of assessments, agreed upon criteria, and common rubrics. Use the data from these tools as guidance to improve instruction and student achievement. 

· Establish clear, common, and high behavioral expectations for all students in all situations, and work together as a staff to implement consistent enforcement and meaningful and equitable consequences. 

· Work effectively and systematically as a staff to implement the portfolio and advisory systems. 

Recommendations for South Kingstown School Department 
· Support the staff to prioritize student-centered instruction as the common vision of instruction at this school. 

· Continue to provide professional development, and focus it on improving the teaching of reading, writing, problem solving, differentiation of instruction, and formative assessment. 
· Support the staff effectively and systematically to implement the portfolio and advisory systems. 

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions 
This school has a proud and long history, and as stated in the school’s mission statement, it is home to a “diverse and dynamic community.” The school justly and appropriately celebrates its leaders in sports, the arts, academics, and citizenship. Many students are well-prepared for their lives beyond high school, as a direct result of attending South Kingstown High School. Others throughout the state have long looked to this school as a model school, and it has enjoyed a status of strong achievement. Recent issues challenge this proud tradition. Primary among these is the school’s difficulty embracing and moving forward with change. The school has a history of an achievement gap between various groups of students, but it has been slow to acknowledge and address it—focusing instead on those students who do achieve. The tired and worn facility no longer well serves the educational needs of the students, and it does not act as a source of pride. The instructional model embraced by many faculty members is not consistent with current and research-based best practices. Overall, a common and student-centered vision to serve all stakeholders is not yet shared by all. Many members of the school community recognize these and other challenges, and the school’s self-study articulates them, yet a collective and school-wide commitment to address them is not yet apparent. As such, South Kingstown is a good school, but it has yet to reach its full potential as an outstanding school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, reviewing district strategic plan, 2005 SALT Survey report, reviewing school and district report cards, 2005 Information Works!, 2006 New Standards Reference Examination School Summaries, South Kingstown High School Self-Study)  

There has been significant administrative turnover at this school. The leadership team is relatively new to this school, and it is working hard to build relationships and a vision for the school and for its improvement. The principal wants all voices to be heard and is working to create a collective culture that is singularly focused on meeting the needs of all students. The principal sees the faculty as a hard working professional group and wants to support and focus them on needed reform. Importantly, he has connected the assistant principals and department chairs as essential partners in the work of leadership and school improvement. As evident throughout this report, the challenges that confront the school are many and substantial. The leadership team has been working to take on these challenges, and the results of this effort remain a work in progress. Positive evidence of these efforts includes the literacy and numeracy ramp up programs, movements towards more heterogeneous groupings for instruction, improved parental communication, mid-term progress reports to all students, a renewed focus on resources for the library, reorganization of the guidance services, expanded faculty meetings, and other efforts to improve the school. Additionally, the team has several plans to further improve the school including a revised schedule, an in-house restriction program, expanded detention, expanded common planning time, and a truancy court. Some members of the faculty report several concerns regarding the leadership team including their inconsistent responses to discipline, their desire for greater administrator visibility throughout the school, and their need for improved communication. Most faculty members support the leadership team, recognize the enormity of the job of the administrators, and hope for continued stability and progress. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, 2005 SALT Survey report, reviewing district and school policies and practices, South Kingstown High School Self-Study) 

Most teachers and students feel safe at this school. Students report that there are adults in the building they can go to with their concerns and problems. Teachers say they know their students, and most get along with them and respect them. However, discipline and inappropriate behavior remains a significant problem at this school. While everyone agrees that most students behave well, a small number of students challenge authority and blatantly disregard school rules. This saps a disproportionate amount of the entire school’s energy, focus, and resources. Although the school has made efforts to provide more effective and proactive solutions to these problems—including using the counselor of the day program, relocating the school’s administrative offices, and revising the school’s attendance policy—these efforts are not yet sufficient or adequate. Part of the challenge may be the collective inability of the school to see the connection between student-centered learning and fully connected and well-behaved students. In the school’s self-study, the school points out “a small group of disenfranchised students who are academically and behaviorally at risk.” It also states that “at present, there are not mechanisms in place to consistently identify and specifically support students who fall into this category.” Clearly this challenge has not been adequately addressed. Subsequently, behavioral issues infect the entire school both by encouraging further misbehavior and by detracting from a positive school culture. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing district and school policies and practices, 2005 Information Works!, 2005 SALT Survey report, reviewing The Rebellion, South Kingstown High School Self-Study) 

The school has made efforts to implement advisory and portfolio systems consistent with proficiency-based graduation requirements. There is a fourteen minute daily advisory period for all students in which small groups of students are matched with one adult. The school has developed a curriculum to guide the use of this time, and the guidance department has tailored much of its program to be delivered through the advisory period. Only in its second year and designed to replace homeroom, this is not yet an effective or consistent program. While some teachers use this time well to personalize their instruction and support students in the portfolio process, most are less effective. Most students use this time as a social opportunity or as a time to do their homework, or they wander around the school and contribute to behavior problems that tend to multiply before, during, and after the advisory period. Like the advisory system, the portfolio process is a work in progress—it is not yet fully implemented. Students remain confused about what they must put in the portfolio, how to place things in it, and how it is evaluated. Most students simply do not understand or value its importance. Teachers are concerned about who will be responsible for the portfolio process, and some question its value. Some teachers wish for more time for advisory, more technology to support the portfolio system, and time to review and create portfolio tasks. Like the students, many teachers are ambivalent about both the advisory and portfolio systems and through their ambivalence inhibit the programs’ success. The school’s self-study accurately describes both systems as works in progress. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing district and school policies and practices, reviewing records of professional development, 2005 SALT Survey report, South Kingstown High School Self-Study) 

There is inadequate time for teachers to collaborate to improve their practice. Teachers receive daily individual planning periods and learning center assignments, and they have monthly faculty meetings and two contractual professional development days. While the school has plans for common planning time, it is not a regular or systematic occurrence. Some teachers work hard to find opportunities to collaborate. Some seek further opportunities for professional development focused on their needs. Teachers report differing opinions about the effectiveness and relevance of contractual professional development times such as job-embedded professional development, faculty meetings, and the professional development days. Collectively, the times and opportunities available are not always sufficient or effectively used to promote consistent instruction, assessment, and a common school vision for teaching and learning. This is consistent with the school’s self-study finding that “there is a need for increased opportunities to communicate with each other” and that “there is a concern that the professional development is not focused around specific student needs.” (following students, observing classes, meeting with school improvement team, school and district administrators, and parents, talking with teachers and school administrators, reviewing school improvement plan, reviewing district strategic plan, 2005 SALT Survey report, 2005 Information Works!, reviewing district and school policies and practices, reviewing records of professional development, South Kingstown High School Self-Study)  

The school provides services in a variety of ways to students with special needs and to those who have behavioral and emotional issues. A full continuum of services is provided for special needs students including collaboratives, self-contained English classes, resource, teacher assistants, and the moderate-severe classroom. These services represent an effort to provide students an education in the least restrictive environment. These efforts represent a range of success, and most are works in progress. Some provide instruction that is well-matched to meet the needs of students, incorporate necessary resources, and challenge students to meet appropriate standards. However, many others are less effective and neither meet the students’ needs nor challenge all students to learn and grow. Parents appreciate the increased inclusive opportunities in many of these programs, but they want more frequent and consistent communication to better monitor student progress. Parents and students involved in these programs express concerns about the graduation system and post-secondary options, as well as college, for these students. The Hazard School is an attempt to provide specialized services to a small number of students with behavioral and social needs. However, it falls short of challenging those students academically, enforcing clear behavioral expectations, or holding them accountable for meeting all expectations. (observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, reviewing classroom assessments, discussing student work with teachers, reviewing records of professional development, reviewing school and district report cards, 2006 New Standards Reference Examination School Summaries, South Kingstown High School Self-Study)

More than a few students display a disconnect from the goals of the larger school community. They are not challenged or held accountable on a consistent basis—either academically or behaviorally. These students often defy authority, express boredom, and struggle for academic success. When asked, these students say that they do not understand the purpose of school and how it affects them, or they question whether the adults in this school really care about their needs and concerns. The school’s self-study identifies “a small group of disenfranchised students” as being a historically vexing problem that it has yet to deal with successfully. The school and the district identify the challenge represented by this group of students as being part of a larger community issue to which they are attempting to respond with systematic and structural efforts. While some of these efforts hold promise and are currently being implemented, the entire faculty and staff does not yet recognize these students as being rightful and full members of this school community who have needs and interests that deserve to be met. This is consistent with the school’s self-study finding that “there are a limited number of structured mechanisms to address academically at-risk students who are not special education students.” The SALT team did observe, however, that faculty and staff, who made the effort to provide relevant, caring, and consistent teaching and services to such students were respected and appreciated. In response, these students behaved appropriately with these adults, and they learned. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 SALT Survey report, 2005 Information Works!, 2006 New Standards Reference Examination School Summaries, reviewing school and district report cards, South Kingstown High School Self-Study) 
This school building no longer promotes or reflects a positive school culture. The school is noticeably dirty and poorly maintained—halls, cafeteria, classrooms, gymnasium, quads, and restrooms. Students report that the restrooms “are disgusting” and that they refuse to use them. Graffiti is a widespread and demoralizing problem for students and adults alike. Broken and/or insufficient furniture, shades, windows, and doors are commonplace. Heat is inconsistent, and students and teachers are often forced to wear hats, gloves, and coats in the classrooms. The building design and the strained traffic flow between the entrances do not promote a safe and secure environment. Available building space does not afford sufficient space for necessary computer and science labs. All of these challenges detract from teaching and learning and negatively impact the pride and progress of this school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, 2005 Information Works!, 2005 SALT Survey report, reviewing The Rebellion) 
Commendations for South Kingstown High School
· Overall feeling of safety and connection among most students and teachers

· Emerging shared leadership of the administrators and the department chairs

· Appreciation for increased inclusive opportunities for special needs students

· Pride in many and varied student accomplishments 

Recommendations for South Kingstown High School
· Work with the South Kingstown School Department to secure adequate time for collaboration and professional development targeted on individual teachers’ needs. 
· With improved leadership from the administrators, work as a team of faculty and administrators to enforce fair and consistent discipline to promote a positive school culture. Acknowledge and act upon the connection between student-centered learning and positive student behavior. 
· Continue to develop your leadership team and your collective vision. Lead and support the entire faculty, staff, students, and parents to take full ownership for this vision.

· Continue to implement the advisory and portfolio systems. Work to implement these more effectively and consistently. Ensure that the entire school community supports and participates in these reform initiatives. 

· Continue to provide a full range of services designed to meet the needs of all students in the least restrictive environment. Provide the necessary supports for all students to meet the graduation requirements and succeed in life after high school.

· Provide all students with a more personalized curriculum, clear and high expectations, and opportunities to connect their learning to the real world. 

· Embrace and move forward with change. Recognize that all members of the school community must assume responsibility in order for this school to reach its full potential as an outstanding school.   
Recommendations for South Kingstown High School Department

· Recognize the shortcomings of this facility, and work with the entire South Kingstown community to secure the resources necessary to make this a twenty-first century school. 

· Work with South Kingstown High School to provide adequate time for collaboration and professional development targeted on individual teachers’ needs and school improvement goals. 

· Support the leadership team as a valuable asset to this school, and promote their collective vision as the school’s vision for improvement. 

Final Advice to South Kingstown HIGH SCHOOL
You have a proud tradition of accomplishment. Recognize that changes are needed to make your school’s current and future status equal to this tradition and equal to its potential. Welcome changes that improve the quality of teaching and learning for everyone at your school, and fully invest in making them. Accept the findings within this report to help enhance a shared vision. Use this vision as the foundation to provide the student-centered education necessary for all. 

South Kingstown High School is full of experienced, knowledgeable, and dedicated people. Look to one another to maximize your ability to take on the challenges ahead of you. The faculty, staff, and administrators of this school must create a unified team to provide effective instruction, clear and high expectations for all, and more efficient day-to-day operations. 

Prioritize your goals and agree on strategies to accomplish these goals together. Focus on meeting the needs of all students by utilizing a variety of teaching strategies. Create personalized and differentiated instruction to engage all learners’ modalities, thus motivating all students.
Work together. Accept and embrace your entire school community. Celebrate as you progress. Continue to seek necessary support to achieve further success as you ensure the highest quality education each and every student deserves. You have a good school. Your task is to make it an outstanding school.  
Endorsement of SALT Visit Team Report

South Kingstown High School
February 9, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the South Kingston High School School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

February 23, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for South Kingstown High School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at South Kingstown High School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 16 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for South Kingstown High School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2005 Information Works!
2006 New Standards Reference Examination School Summaries
School and District Report Cards

South Kingstown High School English Curriculum Binder
South Kingstown High School Mathematics Curriculum Binder

South Kingstown High School Science Curriculum Binder

South Kingstown High School Foreign Language Curriculum Binder

South Kingstown High School English Physical Education/Health Curriculum Binder

South Kingstown High School Social Studies Curriculum Binder

South Kingstown High School Business Curriculum Binder

South Kingstown High School Unified Arts English Curriculum Binder

South Kingstown High School 2001 NEASC Accreditation Report 

South Kingstown High School Commissioner’s Peer Review Binder

South Kingstown High School Comprehensive School Counseling Program Binder

South Kingstown High Program of Studies 

South Kingstown School Department Technology Plan 

South Kingstown Teachers Collective Bargaining Agreement 2005 - 2008

State Assessment Results for South Kingstown High School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

over time. 

Information Works! data for South Kingstown High School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 

Table 1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

An important way to display student results is across different groups of students in this school who have different characteristics. This display creates information about how well the school meets the learning needs of its various students, in accord with the federal No Child Left Behind legislation. To ensure that these smaller groups of students contain enough data to make results accurate, results are based on three years of testing. Any student group whose index scores do not meet targets set by RIDE, require additional attention to close its performance gap.

Table 2. 2002-2006 Student Results across Subgroups
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Report Card for South Kingstown High School 

The 2006 Report Card shows the performance of South Kingstown High School compared to the school’s annual measurable objectives (AMO). This report card describes South Kingstown High School as a school in need of improvement, making insufficient progress. 
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Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





