[image: image9.png]



E. G. Robertson School
Warwick
The SALT Visit Team Report

January 12, 2007
[image: image2.jpg]= g

—
Sazgartand

Schaal Interpentian

Repert .

Nigat

[sALT]




School Accountability for Learning and Teaching (SALT)

The school accountability program of the Rhode Island Department of Education

Rhode Island Board of Regents 
for Elementary and Secondary Education

James A. DiPrete, Chairman

Patrick A. Guida, Vice Chairman

Colleen Callahan, Secretary

Amy Beretta

Robert Camara

Frank Caprio

Karin Forbes

Gary E. Grove

Maurice C. Paradis

Rhode Island Department of Elementary and Secondary Education

Peter McWalters, Commissioner

The Board of Regents does not discriminate on the basis of age, color, sex, sexual orientation, race, religion, national origin, or disability.

For information about SALT, please contact:
Rick Richards 

(401) 222-8401

rick.richards@ride.ri.gov

11.
introduction


1The Purpose and Limits of This Report


2Sources of Evidence


2Using the Report


42.
PROFILE OF E. G. Robertson School


53.
PORTRAIT OF E. G. Robertson School AT THE TIME OF THE VISIT


64.
FINDINGS ON STUDENT LEARNing


6Conclusions


8Important Thematic Findings in Student Learning


95.
FINDINGS ON Teaching for Learning


9Conclusions


11Commendations for E. G. Robertson School


11Recommendations for E. G. Robertson School


11Recommendations for Warwick School Department


126.
FINDINGS ON SCHOOL support for learning and teaching


12Conclusions


16Commendations for E. G. Robertson School


16Recommendations for E. G. Robertson School


16Recommendations for Warwick School Department


177.
Final Advice to E. G. ROBERTSON SCHOOL


18Endorsement of SALT Visit Team Report


20report appendix


20Sources of Evidence for This Report


21State Assessment Results for E. G. Robertson School


27The E. G. Robertson School Improvement Team


28Members of the SALT Visit Team


29Code of Conduct for Members of Visit Team



1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited E. G. Robertson School from January 8 - 12, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at E. G. Robertson School?

How well does the teaching at E. G. Robertson School affect learning?

How well does E. G. Robertson School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes E. G. Robertson School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 93.75 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 35.25 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 29.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how E. G. Robertson School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Warwick School Department District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Warwick School Department, RIDE and the public should consider what the report says or implies about how they can best support E. G. Robertson School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF E. G. Robertson School
E. G. Robertson School is located in the Nausauket neighborhood of Warwick, Rhode Island. One of twenty elementary schools in Warwick, it is identified by the Rhode Island Department of Education as a High Performing and Commended school. Robertson first opened its doors in 1947 as the Nausauket School and was later renamed as the Elsie Gibson Robertson School in honor of a former principal.

There are sixteen classrooms housing pre-k to grade six students. The Robertson School has a science room, an art room, an all-purpose room, and a newly renovated auditorium. The school library has recently been automated and has access to the internet for research purposes. The school also contains a guidance/team room, a speech therapy room, a health office, and a staff work room. A teacher-created literacy closet contains a variety of supplemental reading materials. 

Two hundred and twenty-five students attend E. G. Robertson. Ninety-seven percent of these are white, 1% is African-American, 1% is Asian, and 1% is Hispanic. Twenty-six percent of the students qualify for free or reduced price lunch. Twenty-seven percent receive special education services, and 11% qualify for Title I services. 

The faculty and staff include one principal, one secretary, and 39 teachers and support personnel. Ten teacher assistants and two custodians also work at this school. A part-time literacy and math coach supports the staff and is funded through Title I. A Parent-Teacher Organization (PTO) supports the students’ learning needs at Robertson by organizing a variety of activities and fundraisers. Community activities including Volunteers of Warwick Schools (VOWS), Mentoring, Heads Up, and Second Step also support students academically and socially. 

The Robertson School implements several programs and professional development offerings to deliver instruction and improve practice. Literacy instruction is delivered through a district-wide balanced literacy model. The district-wide numeracy program is based on Investigations, the Problem Solver, and Scott Foresman textbooks. Teachers meet with the literacy coach and have begun to meet with the new mathematics coach to analyze student work, observe model lessons, and improve their practice.  
3. PORTRAIT OF E. G. Robertson School AT THE TIME OF THE VISIT

Community, willingness to take risks, dedication, caring, hard work, and moving in the right direction are some of the most appropriate words to describe the E. G. Robertson School and its students, families, community members, faculty, staff, and the principal. Together, the entire Robertson family delivers on the school’s mission statement every day: “to create a positive, cohesive community where students can excel academically and socially to reach their full potential as lifelong learners.” 

Students are at the heart and center of this caring, safe, and welcoming school. They are enthusiastic learners who enjoy the many opportunities they have to grow and achieve. The students are willing to take risks because they trust their teachers. They are open to expressing their thoughts and ideas because they feel valued. They treat one another with respect because they, too, are respected and their needs well-met. The students strive at Robertson, behave well, and as a result, most read, write, and problem solve well. 
The faculty and staff of E. G. Robertson are best described as caring, dedicated, hard working and—like their students—willing to take risks as they endeavor to improve their practice and enhance student learning. The faculty and staff truly enjoy working here and working with one another. They greatly appreciate the support of the families, communities and their principal. They recognize the need for continuous growth and ask for and benefit from learning opportunities to improve. The staff effectively supports students and teachers both in and out of the classroom. The teachers provide solid instruction that gives their students the tools they need to learn and grow. 

The E. G. Robertson School would not be the outstanding school it is today without the efforts of its exceptional principal. Students, faculty, staff, families, community members, and district administrators alike praise her dedication, caring, hard work, and supportiveness as critical elements in Robertson’s success. She is visible throughout the school, takes her role as educational leader seriously, and listens to and respects all members of the school community. Or more simply as students say, “She’s nice.”

As a high performing and commended school, Robertson has much to be proud of and much work to do to maintain this notable status. This is a safe, orderly, and well-maintained school. The faculty and staff have embraced several new instructional programs and are working to implement them effectively in their classrooms. Students scored exceptionally well on the most recent NECAP writing assessment. There is a unity of purpose to support students and their learning. To maintain its status, issues such as more fully integrating students with special needs, securing additional and necessary technology, continuing to improve the practice of all faculty and staff, and maintaining the focus on excellence confront the Robertson School community. The sense of pride clearly evident among all members of the Robertson family bodes well for this ongoing and essential work. 

4. FINDINGS ON STUDENT LEARNing

Conclusions

Students read well for basic understanding and are developing their abilities to read and comprehend at higher levels. This is consistent with the reading scores on the 2005-2006 NECAP assessment in which 66% of the students scored at the proficient or above level. Most students say they love to read, and they eagerly do so. They read fluently and with expression, and they attend to punctuation. They effectively use a variety of decoding skills such as sound it out, context and picture clues, and the “go-on” strategy. Students independently use strategies such as the ‘five-finger’ rule to select books at their appropriate reading levels. Students also effectively and consistently make connections between what they read, their lives, and other books. While these students are moving towards more purposeful reading, they remain focused on basic story elements and structure such as plot, character, setting, and identifying the main idea or problem. Some students, however, read beyond a basic level either independently or with less support. They analyze and interpret texts, determine cause and effect, make insightful connections to the characters, and make valid inferences and predictions based on their previous reading and background knowledge. These students are able to formulate questions to investigate as they read in order to give their reading more meaning. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing classroom textbooks, reviewing NECAP assessment results) 
Students write very well with guidance and support from their teachers. This is consistent with the 2005-2006 NECAP writing scores in which 94% of the grade five students achieved at the proficient or above level. Students express their ideas clearly and organize them effectively with appropriate beginnings, middles, and ends. They regularly use a variety of sentence structures and literary techniques such as dialogue, sensory details, and visualization to convey their thoughts and help their writing flow. They make good word choices, use details effectively, and write with proper mechanics and conventions. These students use a variety of graphic organizers, prompts, pictures, and sentence starters to organize and develop their writing. They make connections in their writing to texts and new information they learn, as well as to their own lives and experiences. These connections give their writing meaning and purpose and help them express their ‘inner voice.’ Students say that they like to write as a way to share their ideas, feelings, and creativity. Students write less effectively when they assume more responsibility for their writing and receive less guidance. When they do write independently, their use of details, organization, and overall writing quality diminishes. However, students’ general and widespread enthusiasm for writing empowers them to persist while they grow as writers. (following students, observing classes, meeting with students, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers. reviewing classroom assessments, reviewing NECAP assessment results) 
The majority of students problem solve well across the content areas, as well as in social situations. These students understand and utilize problem solving strategies effectively. They use their background knowledge, skills, personal experiences, and appropriate resources to assist them. They problem solve both cooperatively and independently. They willingly persist to develop solutions to both routine and challenging problems. Students say that this type of learning is challenging but also fun. Many other students, however, rely on teachers or their peers to guide them through the problem solving process. These students are less willing to take risks, think out of the box, persist, or try multiple strategies. They are less actively engaged and are content to let others take the lead in their learning. Rather than follow through on multi-step or challenging problems, they frustrate easily, settle for the first or easy answer, and wait for others to provide the solutions. This is consistent with the Robertson School Self-study findings that many students “have difficulty applying math concepts in mutli-step problems and explaining their solutions.” (following students, observing classes, meeting with students, district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, Robertson School Self-Study) 
Students love this school and enjoy coming here every day. They feel their school is a safe and nurturing environment where they are free to take risks. Students say that Robertson is like a family, and they appreciate the community feel of their school. Parents say that their children “don’t want to leave school at the end of the day or to stay home when they’re sick.” Students behave extremely well and respect themselves, their peers, and adults. Their behaviors and actions show that they feel confident and see themselves as valued members of this caring community. Pride in Robertson School and a sense of belonging foster the students’ positive self-image, confidence, and enthusiasm for learning. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and parents, 2005 Information Works!)  
Students at Robertson are eager learners who enjoy challenges and take pride in their work. They realize that learning is important to their lives and their futures. They also value learning for its own sake and appreciate and enjoy the new skills, ideas, and concepts they gain and develop each day. They support one another’s learning and growth and work well together in and out of the classrooms. Students know and use many strategies for learning, and most apply them appropriately in their school work. Importantly, as emerging life-long learners, they recognize that they can always improve, and they are willing to challenge themselves to become better readers, writers, and problem solvers. As stated by a Robertson student, “I know I can do it if I keep on trying!” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school administrators, and parents, talking with students, teachers, and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results) 
Important Thematic Findings in Student Learning

Students:

· Are eager learners and enjoy reading, writing, and problem solving.

· Make connections between their reading, writing, and their lives.
· Have a strong foundation for learning and a willingness to improve. 
· Love this school, and feel safe here.

· Respect and support one another, and behave extremely well. 

5. FINDINGS ON Teaching for Learning

Conclusions

Teachers effectively teach students to read well for basic understanding and are beginning to develop techniques and strategies to teach their students to read and comprehend at higher levels. These teachers effectively model and teach necessary reading skills such as decoding strategies, identifying basic story elements, citing evidence from texts, and making connections and predictions. Importantly, they provide time in their classrooms for students to read in a variety of formats including independently, in groups, and whole-class. They create reading-rich environments with numerous books and resources including word walls, reference materials, graphic organizers, charts, post it notes, and response journals. Some Robertson teachers are highly effective at teaching students to read at more sophisticated levels. These teachers effectively use open ended questions to encourage inferences, critical analysis, and reflective discussion. They require students to use their ‘inner voice’ think deeply, consider multiple perspectives, and make thoughtful connections to text. All teachers at Robertson deliberately foster a love of reading in their students. They say they appreciate professional development for reading, particularly the support of the literacy coach and reading specialist in their classrooms. They also acknowledge a need for ongoing support and additional time to continue to improve their reading instruction. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing NECAP assessment results, Robertson School Self-Study) 
Teachers teach students to write well. They model and teach the necessary steps to write effectively including how to organize and develop ideas, edit, revise, and produce final pieces of written work. These teachers set clear expectations for quality writing through rubrics and criteria. To help students become more accomplished writers, teachers provide interesting prompts and topics and consistently use the ‘snapshot’ technique, constructive responses, and ‘quickwrites.’ They effectively teach students to write using supporting details and personal connections to their own lives and to their reading. In addition, teachers consistently provide supports such as word walls, sentence starters, reference materials, and graphic organizers. Teachers say they teach writing to help their students learn to communicate more effectively and to improve on the NECAP assessments. While teachers prioritize writing instruction in language arts, it is not represented as equally in other content areas. Many teachers appreciate the professional development they receive to support writing instruction. They also wish for more coaching, modeling, and time to implement these strategies. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing NECAP assessment results, Robertson Self-Study) 
Most teachers teach problem solving well. They explicitly teach and model the problem solving process including how to identify a problem, locate relevant data, select and test appropriate strategies, develop solutions, and test their accuracy. To promote effective problem solving, teachers design instruction to facilitate cooperative group work, various methods, and multiple solutions. They effectively teach learning strategies such as working with data and information by underlining, recording on post-it notes, and representing it in multiple ways. They help students discover opportunities to problem solve in academic and social activities. However, some teachers teach problem solving less effectively. They are hesitant to release responsibility to their students for problem solving and provide too much guidance. They overly direct students through the problem solving process thereby leading them to predetermined strategies and solutions. All teachers recognize the importance of teaching problem solving as a life skill. Yet, in conversations with most teachers and in the school’s self study, problem solving is seen primarily as a component of mathematics. This discrepancy prevents all teachers from teaching and prioritizing problem solving in all content areas. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing NECAP assessment results, Robertson School Self-Study)  
All Robertson teachers love to work at this school. They greatly appreciate the camaraderie and leadership and the staff, parent, and community support. They take a sincere interest in their students’ lives and well-being, as well as in their academic needs. Members of the school improvement team, district and school administrators, parents, and students all say that teachers are a great strength of this school. They work hard and are dedicated to their students, the school, and school community. They respect and value one another—both professionally and personally. Teachers are willing to take risks and work continually to improve their practice. It is not surprising that teachers say that they enjoy coming to Robertson every day. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, Robertson School Self-Study) 
Teachers at Robertson are life-long learners who are willing to continue their professional development and growth. They are open to new ideas, strategies, techniques, and programs to improve their practice and enhance student learning. They provide interesting and focused learning experiences and opportunities for their students every day. They connect their teaching to their students’ lives in order to give instruction meaning. They create a calm, orderly, and caring environment in which students thrive, take risks, and learn. They provide well-prepared lessons that integrate hands-on activities, a variety of resources, and applications matched to students’ needs and interests. This is appropriately stated in the Robertson School’s Self-Study, “We strive everyday to be the best we can to help each of us reach our own individual potential.” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing NECAP assessment results, Robertson School Self-Study)   
Commendations for E. G. Robertson School
· Effective teaching and modeling of reading, writing, and problem solving 
· Reading-rich environments that foster a love of reading and clear expectations for quality writing
· Hard-working, dedicated and caring teachers

· Willing to take risks and continually improve practice 

· Establishing a calm and orderly environment
Recommendations for E. G. Robertson School
· Teach to encourage more critical analysis in reading, writing, and problem solving. 
· Further implement your gradual release model to give students more academic responsibility for reading, writing, and problem solving. 

· Integrate writing more fully across the curriculum. 
· Recognize problem solving as more than a mathematics focus, and prioritize problem solving in all content areas. 

· Continue to participate in professional development based on your individual needs.

· Continue to utilize in-class supports such as the literacy and mathematics coaches and the reading specialist. 

· Continue to be caring, dedicated, and hard working teachers. 
· Continue to take risks to improve your practice and enhance student learning. 

Recommendations for Warwick School Department 
· Work with the Robertson teachers to continue to provide professional development based on their individual needs.

· Continue to fund and provide Robertson teachers with in-class supports such as the literacy and mathematics coaches and the reading specialist.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

This school has an overwhelmingly positive culture. Everyone at Robertson works together to cultivate a warm and nurturing environment in which children feel comfortable to take risks and express themselves. Students see the school as an extension of their families and know that they are cared for and safe. The small class size contributes to this unique and positive culture in which students are at the center of all decisions. Consistent behavior expectations throughout the school establish a calm and orderly learning environment. Respect and compassion for all is the norm. This positive school culture is not accidental but the result of intentional and ongoing teamwork on the part of all members of the Robertson community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school administrators, 2005 Information Works!, Robertson School Self-Study) 
The principal is a highly effective leader. She is supportive and encouraging, and she works hard to make sure the needs of all students, faculty, and staff are met. Importantly she focuses everyone on helping students continue to learn and achieve. She has an open-door policy that is well known to all members of the school community and is a visible presence throughout the school. This helps to build cohesiveness, mutual respect, and a sense of community. The faculty and staff respect her leadership and appreciate the support she provides. She anticipates and responds to the needs of all members of the Robertson family. As a result, students, parents, faculty, staff, and the district administrators all say she is the strength and guiding force of this school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school administrators)  
The entire support staff including teaching assistants, the secretary, custodians, and the lunch and cafeteria staff play an integral part in establishing and maintaining the warm and nurturing atmosphere at this school. They are hard-working and dedicated to the school community and in fulfilling its mission. They work well together in a spirit of mutual respect to provide all that is necessary to meet the needs of teachers and students. Because they work so well together, at times it is difficult to tell who is the teacher and who is the assistant in the classroom. The support staff is a valued component of the Robertson family. (following students, observing classes, observing the school outside of the classroom, meeting with parents, talking with students, teachers, parents, and school administrator) 
Families are actively involved in the life of this school and are equal partners in its success. They participate in regularly scheduled school activities and daily events. Families say that they appreciate home-school communication through newsletters, use of agenda books, and contact with the faculty, staff, and the principal. They feel that the school respects, values, and encourages their contributions. They were instrumental in orchestrating the redesign of safer parking and drop-off zones and the child-friendly playground. The PTO generously provides funds for whatever is needed to supplement the school budget. Parents actively participate on the school improvement team to help lead the school and plan for its continued improvements. The community also supports this school through efforts such as the VOWS and the mentor program. The sense of family so apparent at Robertson is a direct result of the close relationships between the school, families, and the community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents talking with students, teachers, parents, and school administrators, 2005 Information Works!) 
The special education program is a significant part of this school. Students are well-served in those self-contained classes in which teachers and assistants specifically match and modify their instruction and support to the individual needs of students. These teachers collaborate effectively with their assistants to allow multiple lessons to occur simultaneously. They provide rich learning environments that feature a variety of learning centers, materials, and space. Their daily instruction is based on current research-based best practices, and their delivery of instruction takes place in a calm and orderly environment. While some inclusion does occur at this school, it is an emerging model. In some instances, students are effectively supported by the general and special educators. These students are full members of the classroom community and held to the same standards and expectations. In less effective situations, students are isolated and do not participate fully in learning opportunities. They are seen as visitors who are held to different standards. The overall inclusion model lacks the collaboration and planning necessary to have all students be successful. The school provides other services to special needs students through resource and special education support staff. Collectively, these specialists effectively deliver services and modifications that are well-matched to student needs. This helps them be successful in general education classrooms. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan) 

The curriculum at Robertson is at varying levels of development and implementation. The language arts curriculum is extensive and contains many programs and initiatives. Teachers implement many elements of the curriculum and wish for more coordination and direction. The district has scheduled committee work to address these concerns and has published a draft document “Balancing Literacy in Warwick Elementary Classrooms” to begin these efforts. The new mathematics curriculum is aligned to the GLEs and the national standards, yet it is not fully implemented in classrooms. The science curriculum is aligned to GSEs and national standards and is well-implemented by science specialists to all students in grades one to six. The social studies curriculum is aligned only to applied learning standards and relies on textbooks to determine instruction. Teachers say that they appreciate many programs and components of the curriculum and wish for more guidance and direction to implement them well. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, and school and district administrators, talking with teachers and school administrators, reviewing school improvement plan, reviewing district strategic plan, reviewing district and school policies and practices)  
There has been a significant amount of professional development for literacy instruction made available to the faculty and staff. This focus on reading and writing has helped to move forward district wide programs such as the Balanced Literacy Framework, Empowering Writers, and the Comprehension Toolkit. As a result, teachers are providing effective instruction that supports students to read and write well. However, professional development in the area of mathematics is not apparent. Math problem solving is an area of need articulated in the Robertson School Self Study and the school improvement plan, and it is yet to be a focus. Teachers say they benefit from professional development and particularly appreciate the modeling and support that the literacy coach and reading specialist provide in their classrooms. They wish for the same level of support in their classrooms for mathematics. (following students, observing classes, meeting with school improvement team, students, and school and district administrators, talking with teachers and school administrators, reviewing school improvement plan, Robertson School Self-Study) 
This school has conducted, and learned from, an effective self-study process. District and school administrators, faculty, and staff say that this was an empowering experience for the faculty, staff, and families to reflect on their strengths and areas of need. Through this collaborative effort the school has already identified and begun to act upon their findings to continue the ongoing improvement process. As is best stated in the Robertson School Self-Study, the school is on its way towards its common goal—“All children can learn and be successful.” (meeting with school improvement team and school and district administrators, talking with teachers and school administrators, reviewing school improvement plan, Robertson School Self-Study)   
This school has inadequate technology to support student learning. There are televisions, VCRs, overhead projectors, and listening centers in classrooms for instructional purposes. However, while there are computers in all classrooms, they are limited in number and rarely utilized for teaching and learning. Teachers use computers to record their assessments but aside from a few primary classrooms, they are not integrated into instruction. Teachers say technology is not a regular part of their instruction because of a lack of maintenance and available time due to insufficient ratios of computers to students. The principal, faculty, staff, and students identify technology as an area of need both in maintenance, hardware, and training for proper use. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with students, teachers, and school administrators) 
E. G. Robertson is a well-maintained and orderly school and reflects the overall pride of this school community. The building is clean and well-lit and contributes to the welcoming atmosphere. Display cases, the marquee, the separate art and science rooms, and the remodeled auditorium are notable features of the school. The school grounds are well-kept and provide adequate and safe places for parking and play. However, students wish for a separate area for lunch and physical education so they do not have to rush through lunch or lose their kick balls behind the lunch tables. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with students, teachers, and school administrators)  
Commendations for E. G. Robertson School
· Indispensable principal’s leadership

· Hard-working, dedicated support staff

· Strong families and community support

· Effective home/school communication

· Working together in the spirit of mutual success

· Warm and nurturing atmosphere in a well-maintained facility
Recommendations for E. G. Robertson School
· Continue to provide excellent leadership based on visibility and an open-door policy.

· Continue to value the support staff, families, and the community as valued components of the Robertson family. 
· Ensure that all students receive special education services in the least restrictive environment that allows them to learn, achieve, and be full members of the Robertson community. Provide time for faculty and staff to collaborate to meet the needs of special needs students in inclusive settings. 

· Work with the Warwick School Department to provide professional development based on individual teacher needs, especially in the area of mathematics.

· Continue to provide effective in-class supports through the coaching model to meet individual teacher needs.

· Continue to use your self-study to guide ongoing improvement efforts to maintain your status as a high performing and commended school.   

· Work with the Warwick School Department and the faculty and staff to secure additional technological resources and integrate them more effectively into instruction. 

· Continue to take pride, and maintain your facility as an important contribution to the welcoming, learning atmosphere.

Recommendations for Warwick School Department 
· Ensure that all students receive special education services in the least restrictive environment that allows them to learn, achieve, and be full members of the Robertson community. Provide professional development for faculty and staff to meet the needs of special needs students in inclusive settings.

· Continue to provide professional development and ensure that it is based on individual teacher needs. Increase professional development in the area of mathematics. Continue to fund essential coaching and instructional support positions. 

· Work with faculty and staff to continue to revise and implement curriculum aligned with GLEs, GSEs, and national standards. Support teachers with professional development to implement this curriculum in their classrooms. 

· Provide additional technological resources and professional development for teachers to more fully integrate technology into daily instruction. 

7. Final Advice to E. G. ROBERTSON SCHOOL
Robertson has built a strong foundation that allows its students to succeed. Continue to work together in a spirit of cooperation in order to maintain your high standards and ensure that students reach their highest potential.
Work together as a team to provide students with the best possible educational experiences. Continue to monitor school, district, and state assessment results to identify student needs. Use professional development and support from one another to meet these needs in all areas of the curriculum. Maximize the effectiveness of your special education program by working collaboratively with all members of a student’s educational team. 

Continue to nurture positive relationships with students and their families based on mutual respect in order to maintain the sense of belonging so prominent at your school. Strong positive leadership, high expectations, and your continued dedication will ensure that you maintain your school’s high levels of success. 

Your school is a valued community asset. Continue to show genuine care and dedication to your children through welcoming and respect filled classrooms. Your students have shown so much academic growth. They are ready to take on new challenges as they continue to develop into critical thinkers and lifelong learners.

Endorsement of SALT Visit Team Report

E. G. Robertson School
January 12, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the E. G. Roberston School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

January 29, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for E. G. Robertson School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at E. G. Robertson School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for E. G. Robertson School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 New Standards Reference Examination School Summaries

2006 NECAP Results
School and District Report Cards

Warwick Public Schools Student Code of Ethics

Warwick Public Schools Handbook of Professional Evaluation and Observation 

Warwick Public Schools Mentor/Mentee Handbook and Personal Journal 
Warwick Public Schools Emergency Response Manual

Warwick Public Schools 2006 – 2007 Budget and Personal Supplement

Warwick Public Schools English/Language Arts K – 6 Requirements and Resources 
Warwick Public Schools Policy Manual 

Warwick Public Schools Strategic Plan 2000 – 2006

Warwick Public Schools Science Curriculum 
Warwick Public Schools Balanced Literacy Framework Draft 2006

Warwick Public Schools Inclusion Guidelines 1998

Warwick Public School Library/Media Curriculum 

Warwick Public Schools K – 12 Health Curriculum 

Warwick Public Schools K – 12 Music Curriculum 

Warwick Public Schools K – 12 Visual Arts Curriculum 

Warwick Public Schools Elementary Personal Literacy Plan Guidelines 

Warwick Public Schools Elementary Science Performance Assessments 

Warwick Public Schools Elementary Math Performance Assessments 

Warwick Public Schools Mathematics Curriculum 

Warwick Public Schools Progress Report Guidelines and Report Cards

Holistic Reading Assessments 
Warwick Public Schools Social Studies Curriculum 
E. G. Robertson Book Levels Binder
E. G. Robertson School Self-Study Surveys    

Amended Final Tentative Agreements and Settlement between the Warwick School Committee and the Warwick Teacher’s Union, August 8, 2006
State Assessment Results for E. G. Robertson School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in three different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state NECAP results.

Information Works! data for E. G. Robertson School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. 
Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of E. G. Robertson School compared to the school’s annual measurable objectives (AMO). This report card describes E. G. Robertson School as a high performing school and commended school.
Table 2 2005-2006 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at E. G. Robertson School compares to the district and to the state across the different sub-topics of the NECAP tests.

Table 3 2005-06 NECAP Sub-Topic Results
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Reading
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Mathematics

Writing (Grade 5 only)
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The E. G. Robertson School Improvement Team

Lynn Conti, Principal

Steve Lowery, District School Improvement Coordinator

Marie Capobianco, Parent

Karen Conley, Teacher – Grade 5

Jeanne Connery, Parent

Dana Hawkins, Teacher - Resource 

Susan Humphrey, Parent - PTO Vice President

Janice Marcello, Teacher - Intermediate Special Education 

Francine Marzilli, Teacher – Literacy

Robert McGuire, Teacher – Grade 6

Sandra Messier, Parent - PTO President

Michaela Murphy, Teacher – Grade 2

Judy Robinson, Teacher – Grade 2

Sharron Wolfe, Teacher – Grade 1

Nancy Zoglio, Secretary

Members of the SALT Visit Team

Andre Audette NBCT, Ed. D.  

Standards Coach

Pawtucket School Department

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Raymond Dalton Jr.

Principal

Elizabeth Baldwin School

Pawtucket School Department

Pawtucket, Rhode Island 

Deborah Gendreau

Grade 2 Teacher

Fallon Memorial School

Pawtucket School Department

Pawtucket, Rhode Island 

Geraldine Giroux

Grade 5 Teacher

John F. Horgan Elementary School

West Warwick School Department

West Warwick, Rhode Island 

Tina Hyllested
Grade 2 Teacher

Guiteras School

Bristol-Warren Regional School Department

Bristol, Rhode Island 

Marie-Elaina DiMaio

Enrichment Consultant/K-5 Teacher 

Rhodes School 

Cranston School Department

Cranston, Rhode Island 

Richard Saborio

Grade 6 Teacher

George R. Hanaford School

East Greenwich School Department

East Greenwich, Rhode Island 

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





