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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited William R. Dutemple School from December 4, 2006--December 8, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at William R. Dutemple School?

How well does the teaching at William R. Dutemple School affect learning?

How well does William R. Dutemple School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes William R. Dutemple School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 78 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 22 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 25.5 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how William R. Dutemple School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Cranston School District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Cranston School District, RIDE and the public should consider what the report says or implies about how they can best support William R. Dutemple School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF William R. Dutemple School

William R. Dutemple Elementary School, a three-story brick building located in a Cranston, Rhode Island, neighborhood, opened in September 1931. Students from Kindergarten through Grade 5 attend this school. In 1990, a multipurpose room was added to the back of the school. This area is now used for breakfast, lunch, physical education classes and school-wide assemblies. Two additional classrooms have recently been formed on the ground floor. The school uses a small paved area and a city playground for recess and physical education classes.  

Dutemple has a current enrollment of 238 students. Of these, about 1% are Native American, 9% Asian or Pacific Islanders, 6% black, 18% Hispanic and 67% white. Thirty-four percent of Dutemple students are eligible for free or reduced price lunch. In addition, 33 Dutemple students receive targeted Title 1 support, and 18% receive special education services.  
The school has morning and afternoon kindergarten sessions, two classrooms for each grade level and two special education classrooms. In addition to its 13 classroom teachers, a principal and a reading consultant, 20 part-time teachers provide resource support, therapies and instruction in special subjects. Other staff members include COZ (Child Opportunity Zone) outreach workers, teaching assistants, food service employees, a full- and a part-time custodian and a school secretary. 
Dutemple is in its first year of implementing a new, research-based reading series called Reading Street, and it continues to strengthen math problem solving with the Investigations program. Its active PTO raises money for field trips and classroom supplementary materials. They also help build the school community through social events. COZ offers after school enrichment activities to older students and evening programs for parents and their children

3. PORTRAIT OF WILLIAM R. DUTEMPLE SCHOOL AT THE TIME OF THE VISIT
William R. Dutemple School sits in a quiet neighborhood off busy Pontiac Avenue in the City of Cranston, Rhode Island. Despite its urban setting, it preserves a small neighborhood feel. The school exudes diversity, and it is lauded for its accomplishments with the students it serves. Referred to as intelligent and supportive by district administrators and teachers, the school’s leader bears the capacity to fulfill her vision to bring the school to a high-performing status. Her quiet, calm demeanor has set this tone of the school for the amazingly well-behaved students. 
When visitors enter this immaculate building that is rich in history, they hear a ringing school bell and see a historical flag of William R. Dutemple himself. This is a place where students have identity and where they are told, “William R. Dutemple is you.” It is obvious that they emulate the philosophies of Dutemple himself, but they are just beginning to learn and apply what they learn like their school’s namesake did, as an inventor and user of knowledge. 
The teachers here want their students to think, and they want their students to succeed. They believe in their students. The new programs here have brought discomfort and growing pains and have overwhelmed the teachers and set them seeking a focus. Uncertain about how exactly to increase the math testing scores plagues the school. However, a concerted effort toward developing interesting math problems and the use of strategies to problem solve has increased some rigor in instruction and foreshadows what can happen here. These teachers can help their children achieve excellence. They are proving it with their dedication, and their belief in and delivery of a challenging new Reading Series. One student reflected in a science journal, “I learned how to work in a group today.” This is an indication of where the school is in developing practices that help students inquire to learn by talking with others. A rare but exciting find—children working together on meaningful or motivating problems—might be discovered in an art room or in a hands-on, inquiry-based science lesson. Accountable talk is within reach here. Students are a reflection of their teachers and their leader—compliant, capable and intelligent. Yet both they and their teachers need a more focused guidance, especially in math where the approach to improvement is narrow and disjointed and hinders notable student progress. Students are molded by all of their learning experiences and by each classroom event—whether strong or weak. Students at Dutemple School want to bear the strengths of those who influence them, and the teachers and leaders here have the capacity to enable it. 
4. FINDINGS ON STUDENT LEARNing

Conclusions

Students at Dutemple School say they enjoy reading, and they read well. They demonstrate fluency and word and vocabulary skills, and they use picture and context clues and read with expression. Yet, some rely too heavily on sounding out words as a way to understand. They choose appropriate books by using the 5-finger rule. Some students infer meaning from text naturally, predict outcomes and make connections to what they have read. Students report that they have little choice selecting topics to read about. They effectively read informational text as demonstrated by their use of Venn Diagrams and informational writing. Students, who need more support in their reading, benefit from the “My Sidewalks Program” strategies, activities and leveled readers that are accessible and that allow them to stay connected to the general class work. These students are gaining the confidence to become even better readers by connecting their new knowledge of the common vocabulary in their stories. Some students who are more proficient readers are looking for greater challenge. Sometimes during whole-group instruction, students sit idly for long periods after working on their assignments. Those students who are passive are passive because they are faced with simple tasks that makes success too easy. They do not learn how to extend their learning by applying the material they learn to other meaningful activities.. They accept this as satisfactory, even though they say they do things again and again and that their teachers go on and for too long in their explanations. (following students, observing classes, talking with students and teachers, reviewing completed and ongoing student work, meeting with school improvement team, students, school and district administrators and parents)
Students at Dutemple School write across the subject areas, but the quality of their writing varies. They follow templates and models well. They impressively plan and organize their writing using webs and maps. Students in many classrooms use good leads that are based on models and examples provided by the teacher. Some write detailed descriptive pieces, but their writing lacks voice, originality and creativity. Students rely heavily on their teachers for support for editing and revision. They seldom take ownership of their work. They rarely share their writing with their peers or ask for feedback about how to improve it. Students report that they enjoy writing more when they can write about their experiences, and they want more choice of topics to write about. Additionally, students who wrote a play for the “Who is William R. Dutemple” project say that writing came alive for them when they saw how well they did. They say it was the best time of their lives. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students and school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing records of Visual Arts and Literacy Interactive Connections With Writing and Theatre, reviewing Dutemple Self-Study Documents)
Students perform math tasks using a variety of resources and manipulatives, but not nearly often enough. Their test performance is poor (only 38% met standards on the math sub-test of the New England Common Assessment tesing). Students are even confused about how often they do math. They say they like to interpret “glyphs” and represent the data in graphs, which the SALT team thinks encourages their independence. Their routines include learning patterns, counting change, valuing digits and solving simple problems during “pre-session.” A few are successful when they use rubrics to guide their performance on math tasks; however, their mathematical explanations lack rationale and clear reasoning. In some classrooms, students solve problems from the “Problem Solver.” While they are successful in school when they do random math activities, students do not spend enough time doing rigorous math problems to sustain a consistent performance. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, reviewing completed and ongoing student work, reviewing classroom assessments, discussing student work with teachers, reviewing school improvement plan, reviewing Dutemple Self Study)
Students sporadically solve problems across the curricula, and they do it well in response to specific lessons. But they seldom internalize the problem solving skills they learn in one specific situation enough to succeed in applying them to another. All students complete art projects that require thinking and applying artistic elements to solve creative problems. Similarly, students in EPIC (Enrichment Program in Cranston) also solve problems when they engage in constructive, creative thinking. Every student practices strategies during lessons in the Second Step Violence Prevention Program. They respond to “the question of the week” with varying degrees of depth, and they say it helps them understand the problems and solutions in the stories they read. Yet, all students do not connect their valuable understanding to real-world situations thus, they miss opportunities to problem solve on their own. Students in a few classrooms make scale drawings to apply their math skills and concepts to problem solve, and they also solve logic problems to apply strategies of logical reasoning. In addition, students in these few classrooms arrange arrays to get at big ideas in math, like the commutative property of multiplication. Yet, they report the desire to talk to one another more. Students don’t problem solve frequently enough to internalize problem solving strategies. (following students, observing classes, discussing student work with teachers, reviewing completed and ongoing student work, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, reviewing school improvement plan)
While students at Dutemple School are incredibly well-behaved and polite, too often they are not learning as much as they could. Rather they comply by sitting quietly, even when they are not engaged in thinking or learning new skills. Students say they wish they had more opportunities to talk with one another about what they are learning. When they are actively involved in hands-on lessons, students are excited. Students in a few classrooms use accountable talk, share their ideas and appropriately express their excitement about learning. Further, they do not abuse the time they spend working with their peers. Students are proud of their accomplishments when they work hard, and they want ownership of their learning. (following students, observing classes, meeting with students and parents, talking with students and teachers, reviewing completed and ongoing student work)
Important Thematic Findings in Student Learning

Students:

· are generally passive learners
· are eager to become more active in their learning

· are extremely well behaved and polite, and exhibit strong pragmatic social skills that enable them to be successful in all ways.
· love science, hands-on activities and peer interaction.
· want more choices throughout the day.
5. FINDINGS ON Teaching for Learning

Conclusions

Teachers teach reading moderately well across the school using the new Reading Street Series, yet they report that they are somewhat uncomfortable with its newness. Most report that they like the new program, but it is a lot to sift through, and it is difficult to determine what to teach. Teachers are supported by knowledgeable, innovative reading specialists, who implement differentiated instruction for “strategic” or struggling readers and the “advanced” groups. Teachers and reading specialists share the responsibility of all student readers at this school, enabling classroom teachers additional time to work with students who are “on-level.” All teachers help their students choose appropriate books by teaching them the “five-finger rule.” Teachers build schema by presenting meaningful vocabulary and by using the question of the week with varying degrees of success. While the question of the week is presented in all classrooms, some miss opportunities to help their students make good connections, analyze problems to find solutions and understand theme. The students say these teachers just sound out words to help them understand. Moreover, on day one of a “new story,” teachers introduce far too many new skills and build background by heavily relying on lecture-style instruction for long periods of time. The students report, and the SALT team agrees, that this is far too long for teachers to lecture and for students to sit. (following students, observing classes, meeting with school improvement team, students, parents and school and district administrators, talking with students and teachers, reviewing school improvement plan, reviewing classroom textbooks) 
At Dutemple, teachers teach basic writing moderately well in a variety of ways that include some of the steps of the process of writing. They encourage students to use strong vocabulary; they model examples of their expectations and provide graphic organizers enabling their students to stay remarkably focused in their writing. While teachers lay a foundation and give their students basic tools, student writing lacks voice, creativity and individuality. A few teachers expose students to writing science lab reports, where they must write conclusions and cite evidence based on their observations of an experiment. At the very beginning stages, these teachers are providing opportunities for their students to think at higher levels and practice inquiry in science by synthesizing their learning and knowledge. Although teachers provide rubrics and some students are aware of how their work is graded, students don’t know how to use the rubrics to improve their work. Additionally, teachers seldom give their students constructive feedback to help them take ownership of improving their work. Some teachers are just beginning to make use of journal writing. Their students say they are excited to write in their journals because they finally have the chance to express their thoughts. Teachers give their students too little choice in their writing. Some students report they like Mondays because they get to write about their weekend, which is about themselves. Generally, teachers are at the beginning stages of helping their students to become better writers, though the they seldom relinguish responsibility to them.(following students, observing classes, observing the school outside of the classroom, reviewing school improvement plan, meeting with the school improvement team, students and school and district administrators, talking with students and teachers, reviewing completed and ongoing student work, reviewing classroom assessments)
Teachers’ instruction of math is generally below the team’s expectations and may explain why the scores on the New England Common Assessment mathematics subtest are low. Teachers do not take full advantage of the methods in the Investigations Program, and they do not schedule enough math instruction on a regular basis. Many students report that their teachers do not teach math daily. The Dutemple self study reports that authentic instruction and practice of mathematical reasoning, concepts, problem solving and skill enhancement is decreasing in classrooms. While teachers use manipulatives, overheads, exercises from the workbook and problem solving supplements, they do not provide nearly enough experiences, time or coherence to advance their students’ learning in mathematics. Although, a few teachers do offer students opportunities to work together and give their students rigorous problems to solve, mathematics instruction here is generally disjointed. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school and district administrators and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing school improvement plan, reviewing classroom assessments, reviewing Dutemple Self Study) 
Teachers at Dutemple are dedicated and put the needs of their students first. They are a family-oriented group. Some go above and beyond to integrate the arts and literacy, provide extra support to their students and confer with parents outside of school hours. Importantly, some teachers with amazing capacity and professional knowledge teach here. Yet, their expertise is underutilized. Most importantly, teachers need a more direct and common focus for their math instruction. While most act as professionals, students and parents both report and the SALT team observed that a few teachers are not always appropriate role models. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, parents and school and district administrators, talking with students and teachers, reviewing 2005-2006 Dutemple Elementary School Memory Book)
Commendations for William R. Dutemple School

· Amazing Arts and Literacy Collaboration Program that has positively affected every child in this school.

· Strong, deliberate support for the teaching of reading from Reading Specialists

· Exuberant, engaging interactive visual arts program

· Superbly behaved and well-mannered students

· Concerted effort to implement complex new reading program with fidelity that is meeting the needs of differentiated learners
· Academic and cultural diversity are both recognized and embraced at this school.
Recommendations for William R. Dutemple School

· Engage your students more actively by shortening lectures, and provide more opportunities for them to use accountable talk.

· Continue to use the Reading Streets Program, but prioritize the most important aspects, or condense and integrate components.

· Provide Second Step training to all staff, and extend the use of common language throughout the school to help students problem solve throughout the day.

· Pose more authentic problems with academic rigor for your students to persevere and internalize.

· Allow students more opportunities for creativity and individuality in their work, especially writing.

· Provide meaningful choices for students’ writing and reading.

· Fully implement the Investigations Math Program, dedicate more time on a consistent basis to the teaching of mathematics, and provide continuity as you have with your reading program.

· Utilize the expertise of teachers who have extensive professional development and pedagogical knowledge, namely for the teaching of mathematics.

· Release some of the responsibility of learning to the students, specifically the editing and revising of their writing.

· Take further advantage of the resources available in science. 

· Further your students’ inquiry processes a s they develop in lab reports or the science notebooks. Further students to think by allowing more open-endedness for the entire format. 
Recommendations for the Cranston School Department 

· Continue the support you provide at the district level, but allow math coaches to regularly continue helping the teachers with their continuity and consistency in teaching mathematics.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The professional development plan for Dutemple School is well focused, since it states that its overarching goal is to address mathematics, a challenge at this school. A strength of the plan is the intention to “improve the quality of teaching through collaborative and careful examination of curriculum and lesson design and delivery.” The plan states, and the SALT team concurs, that instruction is more effective when the objectives are clear to both teachers and students. If implemented as written, this plan has the ability to change mathematics instruction and help teachers with consistency and rigor. While the Cranston Public Schools Professional Development Institute provides numerous offerings to teachers and other support staff, few are available that support mathematics instruction. Teachers at Dutemple School need more ongoing professional development and additional course offerings in the area of mathematics. (following students, observing classes, meeting with school improvement team, students and school and district administrators, talking with students and teachers, reviewing Dutemple Article 31 Professional Development Plan, reviewing Cranston Public Schools Professional Development Institute Course Offerings)
The ratio of computers to students at Dutemple School is inadequate.  A lack of computer technicians prevents proper upkeep which impacts the teachers’ ability to implement new innovations. Students need more opportunities to keep up with technology through applications such as power point, publication of their work, solving problems and the practicing basic skills through the use of software. Staff should have more access to dependable communication through email and record keeping. The lack of dependable technology creates a gap for students. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students and school and district administrators, talking with students, teachers and principal)
Special needs and Title 1 students are integrated successfully into the regular education classrooms. They are benefiting from having the opportunity to work within their least restrictive environments and are “engaged in learning tasks appropriate to their respected level of achievement within the regular classroom or in other settings with non-identified peers.” One reason for success here is that there is a low teacher to student ratio in the general education classrooms. However, a high enrollment of kindergarten students with a variety of learning needs merits the provision of additional adult support. Resource students are serviced both within the regular classrooms and at times by pull-outs for small group instruction. Classroom teachers are receptive to this program and work well with the Resource Teachers both to plan and teach lessons. Dutemple does a good job of identifying, assessing, monitoring and servicing Title 1 students. These students learn to read through the My Sidewalks Program, which correlates with the reading series. Although the principal of the school believes in immersing students in their neighborhood school, teachers report the need for more support teaching English Language Learners since a formal ESL program does not exist at this school. (following students, observing classes, meeting with the school improvement team, students, school and district administrators and parents, talking with students, teachers, parents, school and district administrators, reviewing school improvement plan, reviewing classroom assessments, reviewing completed and ongoing student work, reviewing classroom textbooks).
Although the principal leads calmly and quietly, her presence is felt throughout the school. District Administrators report that she is “a shared decision maker,” who co-chairs the Professional Development Committee and is President of CASA (Cranston Association of School Administrators). She communicates with families via monthly newsletters and attends PTO meetings and any other school-wide events. Teachers and students report that she occasionally visits their classrooms and will accommodate teachers so that they can attend meetings. Parents are seen assisting in relatively few classrooms. Although teachers express concern about parent volunteers because of issues regarding student confidentiality and their lack of proper training, the SALT team thinks that the school could benefit from more parental involvement. The District Administration encourages all principals to participate in Learning Walks to better inform teachers and to ensure consistency across the district understanding that “nothing is perfect and there’s always room for improvement.” The District’s vision for Dutemple School is that “all students become proficient on the New England Common Assessment, and that all students will be readers, writers, and mathematicians”. In order to do that, the school leadership needs to further monitor instruction to ensure consistency and accountability. (talking with principal, students and teachers, meeting with school improvement team, students, school and district administrators and parents).
The School Improvement Plan is integral to the focus of instruction currently going on at Dutemple. Yet, changes need to be implemented if Dutemple wants to improve in the area that most challenges the teachers. The plan contains one math goal, which is too narrow in focus and which ignores other areas that are also important in math. As a result, teachers struggle to teach math on a consistent basis and fail to take advantage of the beneficial components of the Investigations Program. The team’s membership is well represented by teaching staff, but parent membership does not exist, and deliberate recruitment would benefit the team. (reviewing school improvement plan, meeting with school improvement team and parents, observing classes, following students)
Commendations for William R. Dutemple School

Low adult to student ratio

Strong Special Needs program, Title 1 and Reading Support and service delivery models

Calm demeanor in leadership that is reflected throughout the school in the behavior of the children

Recommendations for William R. Dutemple School

Take a more proactive approach to unifying instruction and accountability among the staff, especially for mathematics instruction.

Increase parent involvement through better communication, and devise training for parents regarding confidentiality and working with students.

Advocate support for teachers who are teaching English Language Learners.

Revise the School Improvement Plan to increase and broaden the scope of math instruction. Additionally, prioritize the recruitment of parents to the School Improvement Team.
Recommendations for the Cranston School Department (specify the agency outside the school)

Provide a teacher assistant for the kindergarten.

Continue to support the plan to update and provide more technology.

Identify a technical lead teacher to coordinate the use of technology at this school.

Conduct background checks of parents who are available or who are recruited to volunteer in classrooms.

7. Final Advice to WILLIAM R. DUTEMPLE SCHOOL

Continue to care about your students, and put their needs first in this family-like environment. Take to heart their strong desire to learn by relinquishing some control of your teacher-centered instruction. Be mindful of, and listen to, students’ requests to take ownership of their learning by providing them with opportunities to do more reading and writing on topics that have intrinsic value. Focus on teaching math everyday, be sure your students are challenged as mathematicians, and trust the curriculum and your instincts to guide you. Put the same effort into implementing the math program as you do in implementing your new reading series. Allow your students to think as scientists to inquire and to enjoy the process of learning science and solving problems. Your students are well-mannered. They have great potential, but they are underachieving. They will rise to the occasion and surprise you with positive results. Collaboration among you will tap into the enviable teacher capacity you have at this school.
Endorsement of SALT Visit Team Report

William R. Dutemple School

December 8, 2006
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report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for William R. Dutemple School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at William R. Dutemple School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

· district and school policies and practices 

· records of professional development activities

· classroom assessments

· school improvement plan for William R. Dutemple School

· district strategic plan 

· 2006 SALT Survey report

· classroom textbooks 

· 2006 Information Works!

· 2006 NECAP Results

· School and District Report Cards

· Dutemple School Memory Books (2004, 2005, and 2006)

· Scrapbook: A Year in the Life of Dutemple School

· Dutemple Parent Involvement Activities Binder

· Dutemple Parent Involvement Activities Binder

· Dutemple Self-Study (including SALT Survey on CD)

· Visual Arts and Literacy Interactive Connection with Writing and Theatre
State Assessment Results for William R. Dutemple School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for William R. Dutemple School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. Using the most recent data from the NECAP exam, William R. Dutemple School is classified as a moderately performing school.

Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of William R. Dutemple School compared to the school’s annual measurable objectives (AMO). This report card describes W#illiam R. Dutemple School as a moderately performing school.
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Table 2 2005-2006 Student Results across Subgroups

Results across NECAP Sub-Topics

This chart shows how the performance of students at William R. Dutemple School on compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3 2005-06 NECAP Sub-Topic Results

Reading
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2006 Rhode Island School Report Card

PRINT | PRINTING INSTRUCTIONS | READ QUICK GUIDE | FOR TEST RESULTS.

Index Proficiency Score, 2005-06 Percent of Students Tested, 2005-06
ENGLISH LANGUAGE ARTS MATHEMATICS ENGLISH LANGUAGE ARTS MATHEMATICS
Target Score: 80.1_ | Target Score: 68.1 | [ TargetRate: 5.0% | Target Rate: 95.0%
THIS  TARGET  THIS  THE  THIS TARGET  THIS  THE | THIS TARGET  THIS  THE  THIS TARGET  THIS  THE
Student Group SCHOOL ~ MET?  DISTRICT STATE SCHOOL MET?  DISTRICT STATE|SCHOOL ~MET?  DISTRICT STATE SCHOOL MET?  DISTRICT STATE
All Students 87.9 YES 894 8.2 773 YES 811 8.2 | 100 YES 998 996 100 YES 9.9 996
African-American * * 85.8 76.4 * * 714 68.8 * . 99.2 99.3 * * 100 995
Asian ¥ 2 86.5 86.2 ¥ 2 79.4 827 ¥ L 99.3 993 ¥ 2 100 297
Hispanic % * 8.9 742 x * 7 69.1 * il 99.2 990 * * 9.2 992
Native American * * M 791 * . . 726 * . M 99.1 * * M 985
White 88.5 YES 2.5 889 803 YES 829 855 100 YES 100 998 100 YES 100 997
Smdens ith * . 74.6 67.6 * N 65.7 64.9 * M 100 99.1 * . 100 929.0
Disabilities
English-Language % % % % " % %
Testers. 75.3 67.0 £ 649 629 99.2 988 9.2 993
Economically
Disadvantaged 85.7 YES 822 77.0 75.0 YES 723 719 100 YES 99.9 99.4 100 YES 99.9 99.5
Students
Attendance Rate, 2004-05 This School Is Classified As:
Target: 90.0%
THIS SCHOOL TARGET MET? THIS DISTRICT THE STATE 2
Moderately Performing
947 YES 95.3 947
KEY:  *Student group has too few students for evaluation.
T Student group has fallen short of the target but has made sufficient progress. TARGETS MET TARGETS EVALUATED
NOTE: For information on targets and classifications, please see Quick Guide. 13 13

file://C:\DOCUME~1\riccpa\LOCALS~1\Temp\13KISY9K.htm
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The William R. Dutemple School Improvement Team

Susan Adams

Thea Charie

Barbara Creedon

Sue DeRiso

Sheila DiRobbio

Joyce McGuire

Mary Sue Mulligan

Paul Petit

Jill Phillips

Joyce Prew

Susan Ruggieri

Nancy Ryan

Jamie Sisson

Christine Vartabedian

Members of the SALT Visit Team

Jeannine K. Magliocco

Grade 4 Teacher

Aquidneck Elementary School

Middletown

On leave to

Office of Progressive Support and Intervention

Pamela R. Alexander

Multiage Teacher, Grades 1&2

Aquidneck Elementary 

Middletown

Erin M. Gallagher

Grade 3 Teacher

William Winsor School

Smithfield

Elaine L. Hovey

Special Needs Teacher Grades K-3

West Broadway Elementary School

Providence

Suzanne M. McBride

Grade 4 Teacher 

Richmond Elementary School

Chariho

Laurie J. Sullivan

Principal

Austin T. Levy School

Harrisville

Jennifer L. Vadnais

Kindergarten Teacher

Meadowbrook Farms School

East Greenwich

Code of Conduct for Members of Visit Team
INSERT HERE
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� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.
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		Reading		Reading		Reading		Reading

		Writing		Writing		Writing		Writing

		Mathematics		Mathematics		Mathematics		Mathematics



Level 3

Level 4

Level 2

Level 1

Achievement Levels by Subject

0.53

0.11

-0.19

-0.17

0.51

0.12

-0.24

-0.12

0.37

0.01

-0.28

-0.34



Disaggs

				Reading		Mathematics		Writing

		American Indian

		Asian

		Black or African American

		Hispanic or Latino		0.26		0.16		0.2

		Pacific Islander

		White		0.33		0.21		0.2

		No Report

		LEP		0.01		0		0.01

		IEP		0.02		0.02		0.02

		Economically Disadvantaged		0.25		0.15		0.17

				Reading % At or Above Standard		Reading % Below Standard				Writing % At or Above Standard		Writing % Below Standard				Mathematics % At or Above Standard		Mathematices % Below Standard

		American Indian

		Asian

		Black or African American

		Hispanic or Latino		0.26		-0.74				0.2		-0.8				0.16		-0.84

		Pacific Islander

		White		0.33		-0.67				0.2		-0.8				0.21		-0.79

		No Report

		LEP		0.01		-0.99				0.01		-0.99				0		-1

		IEP		0.02		-0.98				0.02		-0.98				0.02		-0.98

		Economically Disadvantaged		0.25		-0.75				0.17		-0.83				0.15		-0.85





Disaggs
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		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0
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Whole Sch

				Level 4		Level 3		Level 2		Level 1

		Reading		0.02		0.4		-0.31		-0.27

		Writing		0.04		0.36		-0.4		-0.2

		Mathematics		0.05		0.2		-0.27		-0.48

				Reading		Writing		Mathematics

		Level 3		0.53		0.51		0.37

		Level 4		0.11		0.12		0.01

		Level 2		-0.19		-0.24		-0.28

		Level 1		-0.17		-0.12		-0.34
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