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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Clayville Elementary School from December 4 – 8, 2006. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Clayville Elementary School?

How well does the teaching at Clayville Elementary School affect learning?

How well does Clayville Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Clayville Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 98.75 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 28.25  hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 26.25 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Clayville Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Scituate School Department District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Scituate School Department, RIDE and the public should consider what the report says or implies about how they can best support Clayville Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Clayville Elementary School

The original Clayville Elementary School was built in 1933. An addition was constructed in 1956 and another in 1973, when a gymnasium, courtyard, and several more classrooms were added to support an increase in population. The most recent addition was completed in 1998, when a library/computer lab, music/art room, new offices, nurse’s room, teachers’ room, work room, resource classrooms, and new cafeteria were added. The playground area was extended with new equipment added to the facility throughout the last three years. 

Clayville currently has a population of 232 students in Pre-K through Grade 5. The school houses two classrooms at every grade level. The school also houses the district’s half day inclusive Pre-K program. Nine percent of the student population is eligible for free and reduced price lunch. Eighteen percent of the students receive special education services. Ninety-eight percent of the students are white. 

The teaching staff comprises 13 full-time teachers and 18 part-time teachers including art, music, physical education, library, and reading teachers; a school psychologist, a social worker, and special educators. Thirteen part-time teacher assistants, one secretary, two custodians, and a part-time custodian also work at this school. A principal leads the school. 
Several programs have been implemented at this school to support student learning and growth. An outdoor classroom provides a learning environment for students to study Native Americans and early colonial settlers, as well as for science exploration. The school offers a student council for fifth grade students to help them develop leadership and citizenship skills. Scituate Kids into Lots of Learning (SKILLS), an after school enrichment program open to all students, is staffed by parent volunteers. An extended day program is available to all students to provide them with additional support in reading and mathematics. 
The Rhode Island Department of Education identifies Clayville Elementary School as a High Performing school. The school is affiliated with Columbia University/Teacher’s College for professional development in reading and writing. The school and district participate in science kits professional development in grades 2-5. The school has received several recent grants to support classroom teachers, school-wide initiatives and student academic and social development including those from the Scituate Art Festival, the Audubon Society, the Feinstein organization, the PTO, and a Working Wonders Grant. 
3. PORTRAIT OF Clayville Elementary School AT THE TIME OF THE VISIT

When members of the Clayville Elementary School community are asked to discuss their school, a common refrain is simply, “It’s a great place to be.” When asked to identify the school’s strength, a similar and frequent response is its “genuine concern for the success of all students.” This little school—a true learning community—nestled in the woods of Scituate, Rhode Island, fully corroborates both of these assertions. 
Clayville’s students are at the heart of this vibrant learning community. They exude enthusiasm for learning, are proud of their many accomplishments, and greatly enjoy coming here every day to learn and grow, both academically and socially. Most students read, write, and problem solve very well and are eager for further challenges. Comments from a pre-schooler exclaiming, “I did a good job!,” a 3rd Grader lamenting the end of the school day, and a 5th Grader insightfully stating, “I need to rethink this problem,” are indicative of the learning focus that comprises this school’s culture. Not only do students achieve academically, but they do so while also learning and practicing mutual respect, acceptance, and support for one another. 

An enthusiastic and child-centered faculty and staff are the foundation of this learning community. Their excitement about learning is infectious and clearly is the spark that ignites their students’ love of learning and for their school. Most teachers effectively teach their students to read, write, and problem solve well while also establishing safe and productive learning environments. Most conduct themselves as effective models of life long learners, thus providing an important example for their students while also driving their efforts to improve their practice. The faculty and staff work well together, seek out professional development, and involve families and the community to further support their students’ learning needs. 

An “outstanding principal” and “seasoned administrator” tends and connects all of the learning community’s stakeholders. Highly visible throughout the school, the principal works hard to focus everyone on creating the cohesive and child-centered environment that permeates Clayville Elementary School. The principal successfully leads this school with a spirit of collaboration, a record of resourcefulness, and a focus on improvement. The principal sets a tone for mutual respect and high expectations, and the members of this community respond. 
Many programs and initiatives serve as the structures and supports of this learning community. The inclusive special needs program is a model of effective and appropriate support designed specifically to serve the needs of each and every student. The Columbia University/Teacher’s College Reading and Writing Project provides a consistent model of literacy instruction. The SIT, PTO, and the families and community are connected to, and supportive of, this school and further its common purpose, educating all students. While several challenges remain, including helping all students become proficient learners, supporting all teachers to provide effective instruction, and securing and building upon its many accomplishments, Clayville Elementary School is a justly proud and successful community of learners. 

4. FINDINGS ON STUDENT LEARNing

Conclusions

Students write often and with varying degrees of success. Many students write very well. They understand and effectively use the writing process of brainstorming, drafting, editing, revising, and publishing. They write with individual voice, use good leads, and organize and develop their ideas. These students write effectively by making personal connections in their writing and to their reading. This gives them ownership of their writing and reading, builds their enthusiasm for writing, and helps them become better writers and more successful learners. This effective writing is consistent with NECAP writing scores that show that 61% of students tested meet or exceed the proficient level. Some students, however, struggle to write as effectively. Although they understand the writing process, they do not consistently demonstrate quality writing. These students can verbalize their thinking but are not always able to express it in writing. Their writing often contains ideas that are not fully developed, consistently on topic, or effectively organized. Their writing often contains many errors in conventions. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards, Clayville Elementary School Self Study) 
Most students read well across the curriculum, both fiction and non-fiction text. They effectively use and internalize strategies they are learning that make them good readers. To decode words, they appropriately and often independently use strategies such as looking at pictures and beginning sounds, ‘tap it out,’ skipping words and using context clues, and identifying ‘word chunks.’ To build their comprehension, students routinely ask and answer questions, ‘turn and talk,’ make predictions and connections to text, and visualize what they are reading. They practice and improve their reading in a variety of ways including reading with partners, listening and responding to read alouds, conferencing with peers and teachers, and nightly reading at home. Importantly, students take ownership of their reading using the language of reading, knowing their reading levels, and setting goals to improve. Students say that they are good readers and are excited to read, and many say it is their favorite subject. This positive attitude toward reading contributes to recent NECAP reading assessment scores that show that 70% of students in grades 3-5 read at or above the proficient level. (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards, reviewing Clayville Elementary School Self Study) 
Most students problem solve well across the curriculum and effectively apply problem solving skills to real-life situations. They appropriately use a variety of tools to assist them in solving problems including classroom resources, word walls, manipulatives, rubrics, peers and adults. They break down problems, highlight pertinent information, eliminate unnecessary information, and confidently apply what they are learning to arrive at the solutions. Notably, these students recognize that there is more than one way to solve a problem. As such, they respect one another’s opinions, try out different strategies, and consider multiple solutions. Students strengthen their problem solving abilities by communicating their ideas, presenting their solutions in writing, drawing pictures, and engaging in discussions and presentations. Students say they enjoy problem solving because it is fun and they can make mistakes and still learn from them. Some students are still learning to apply problem solving strategies successfully. While they seem to understand the strategies, they are hesitant to apply them independently. They require direction and validation before they will attempt to solve problems and take risks in their learning. The Clayville Elementary School Self Study similarly noted that some students require further support and instruction to be effective problem solvers. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing NECAP assessment results, reviewing school and district report cards, reviewing Clayville Elementary School Self Study) 
Students at Clayville Elementary like coming here and think this is a great school. They are polite and respectful of themselves, their peers, and adults. Students behave very well as they enthusiastically and appropriately engage in the varied learning experiences provided here. They accept differences among one another and work hard to make sure everyone is included. They feel safe and are very comfortable within the school environment. They like their teachers and the many adults who help them every day. Students say that they love the SKILLS program, and many take part in the varied and creative activities. Some students, however, express concern about bullying within some classrooms and in less structured environments and wish more was done about it. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and parents, talking with students and teachers, 2005 Information Works!, 2006 SALT Survey report, reviewing Clayville Elementary School Self Study) 
Students are confident, active, and engaged learners. They are proud of what they do and learn, and they welcome opportunities to share their progress and successes. Students know and use many strategies and tools for learning and are able to articulate clearly how they use them, why they are important, and how they help them improve. With their teachers’ help, students work hard to set and reach personal goals. Students want to do well, enjoy the hard work of learning, and appreciate challenges. This positive attitude for learning and school is echoed in the Clayville Elementary School Self Study findings in which students reported that “school was fun and they enjoyed learning in their classes.” Students here are truly learning and becoming independent and lifelong learners. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2006 SALT Survey report, 2005 Information Works!, Clayville Self-Study) 
Important Thematic Findings in Student Learning

Students:

· Read, write, and problem solve across the curriculum.
· Know and use a variety of strategies and tools.
· Take ownership of and make personal connections with their learning.
· Are polite and respectful of themselves and one another. 
· Are active and engaged learners who share their ideas and value one another’s opinions. 

5. FINDINGS ON Teaching for Learning

Conclusions

All teachers emphasize writing across the curriculum, and most teachers teach students to write very well. They explicitly and effectively teach their students to use the writing process across the curriculum. These teachers demonstrate good writing habits, model strong written pieces, and revise their own personal written work to help students develop these skills. They use a variety of strategies effectively to engage students in writing such as ‘turn and talk,’ ‘stop and jot,’ and brainstorming. These teachers monitor students’ progress and conference with their students to ensure their success. They also develop guides, tools, graphic organizers, bookmarks, and charts as writer’s resources, and they support their students to use them. Teachers say that they match their teaching to their students’ needs so they become successful and independent writers. A few teachers are less effective at teaching writing. They either over-rely on worksheets, primarily use teacher-directed instruction, provide insufficient models of quality work, and/or fail to monitor students’ progress and hold students accountable. Further, although they teach proper writing conventions, their students’ work does not always reflect it. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development, reviewing district and school policies and practices) 
Most teachers do an exceptional job teaching their students to read. Teachers say they love to teach reading to their students, and they demonstrate a passion for it. They integrate effective reading instruction into all areas of the curriculum. These teachers model how good readers read, think, and respond to text. They teach a variety of strategies that students clearly understand, internalize, and utilize. This strong instructional practice empowers students to read and learn from all types of text. ‘Turn and talks’ are natural occurrences in their classrooms in which students’ comments of “I wonder” and “Everyone gets to talk” validates this effective reading instruction. These teachers monitor students’ different reading levels and constantly adjust their instruction and use of resources to meet individual needs. They create a culture of reading by establishing reading partnerships within and across grades, reading the same book throughout the whole school and making reading an integral part of all that is taught and learned. Teachers noticeably communicate an excitement for reading to their students. (following students, observing classes, observing the school outside of the classroom, meeting with students and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005 Information Works!, reviewing records of professional development, reviewing district and school policies and practices)
Most teachers effectively and continuously teach problem solving across the curriculum. They teach, model, and reinforce multiple strategies through demonstrations, think alouds, and class discussions specifically designed to allow students to become successful problem solvers. These teachers create safe and comfortable learning environments that encourage students to take risks. They validate all students’ problem solving choices and celebrate their successes. This effective instruction allows students to transfer their problem solving skills to social situations and everyday situations. Teachers deliberately provide these types of experiences so their students will build independence, develop a variety of skills, accept differences, and become life-long learners. A few teachers are not as successful at teaching problem solving. Rather than allow students to inquire and discover, they control much of the learning, provide too much information, or do not adjust their teaching to meet their students’ needs. Rather than encourage risk taking and multiple solutions, they lead their students to narrow and prescribed answers. (following students, observing classes, observing the school outside of the classroom, meeting school administrators and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, 2005 Information Works!, reviewing district and school policies and practices, reviewing records of professional development) 
Most teachers at Clayville Elementary School are highly effective practitioners. They focus first and foremost on the needs of their students and create a nurturing and caring atmosphere in which to learn. These teachers design and implement lessons that actively engage all students in every area of the curriculum. They provide numerous opportunities to involve all families and the community, as well as to showcase student achievement. Most enthusiastically engage in, and value, professional development showing themselves to be life long learners. They appreciate, and take advantage of, opportunities to meet with their colleagues to share and develop their practice. Parents and administrators say that the faculty and staff are consummate professionals who are vital parts of this learning community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, discussing student work with teachers, reviewing classroom assessments, reviewing completed and ongoing student work, reviewing records of professional development, reviewing school improvement plan, reviewing district and school policies and practices)   
Teachers love working at this school and take great pride in it. They value one another, care genuinely for their students, and appreciate the school leadership that treats them as professionals. They take ownership of their school and work as a team to create a child-centered, innovative learning environment. They respect and welcome all children and support each of them to “do their best.” Not only do they encourage each child to grow, but they also challenge themselves to take risks and evolve as professionals. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school improvement plan, 2005 Information Works!, reviewing records of professional development, reviewing district and school policies and practices)   
Commendations for Clayville Elementary School

· Reading, writing, and problem solving across the curriculum
· Using a variety of strategies and engaging all students

· Child-centered instruction that encourages risk taking and growth 
· Respectful and inclusive learning environments 
· Consummate professionals who are vital parts of this learning community

Recommendations for Clayville Elementary School

· Continue to participate in professional development to support reading, writing, and problem solving instruction. 
· Continue to provide exceptional reading instruction that empowers students to read and learn across the curriculum. 

· Continue to provide effective problem solving instruction that allows students to transfer these skills to everyday situations.

· Continue to be effective models of life long learners, and continue to participate in professional development.

· Continue to create a nurturing and caring environment that welcomes all students and encourages risk-taking. 

· Ensure that effective writing instruction occurs in all classrooms with less reliance on worksheets and teacher-directed instruction while holding all students accountable for quality work.
· Ensure that effective problem solving instruction occurs in all classrooms allowing for more independent student inquiry and discovery.

Recommendations for Scituate School Department 
· Continue to provide professional development to support reading, writing, and problem solving instruction.
· Work with the faculty to ensure that effective writing and problem solving instruction occurs in all classrooms. 

6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

This is an exceptional learning community and a child-centered school. Everyone works together to support and meet the needs of all students in a positive, nurturing environment. Children are greeted each morning with a smile and a hello. Teachers jump up and down or dance for their students’ successes. The principal bends down and listens intently to whatever students have to say. There is a deep and mutual respect among students, the faculty and all staff, and the administrator. This dynamic learning culture is clearly articulated in the closing announcements by students in the broadcast every morning: “Have a great learning day and remember excellence starts with you at Clayville Elementary School.” (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators)  
This school is led by a strong and dynamic principal. Her daily presence in the classrooms allows her to know the students and the staff—and they her. The principal works hard to communicate with all members of the school community to create a cohesive and child-centered environment. She is creative in scheduling and providing resources to promote an effective learning community. She sets the tone for a positive and respectful school where staff and students alike follow this lead. The faculty and staff are thrilled with the level of professionalism the principal affords them. They also greatly appreciate the creative flexibility they are allowed to have in their classrooms. Importantly, rather than being complacent with the school’s identification as high performing, the principal focuses everyone on continuous growth and improvement. Understandably, district administrators, faculty, staff, parents, and students—all—describe her as an outstanding leader and a valuable asset to Clayville Elementary School. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing school and district report cards) 
The school delivers much of its reading and writing instruction through the district-wide Columbia University/Teacher’s College Reading and Writing Project. While the writing component of the program is just being introduced, many teachers already implement it effectively, thus supporting their students’ growth and achievement. Although some teachers initially voiced concern regarding implementation of this model, once allowed flexibility to integrate guided reading into the program, they now embrace it. Particularly successful are the consistent use of ‘turn and talk,’ ‘partnerships,’ ‘sticky notes,’ ‘think marks,’ ‘stop and jot,’ and many other consistent and effective strategies. This program has been so effectively implemented in most classrooms that students at all grade levels have adopted its language as their language for literacy. A few teachers do not implement this program as successfully or consistently, which may contribute to less effective instructional practices. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing district and school policies and practices, reviewing NECAP assessment results, reviewing school and district report cards) 
This school provides a variety of means for teachers to meet, plan, and develop themselves professionally. Teachers are provided weekly and monthly planning with their school-wide and grade level colleagues. Teachers use this time to develop a common curriculum, examine student work, and address individual learning needs. The school and district support, and teachers participate in, job-embedded learning through peer observations, lab site training, and cross-curriculum and grade activities. The school and district support, and many teachers participate in, workshops and courses throughout the year. Many of these teachers build upon this training to become school leaders and district trainers. Teachers appreciate these varied experiences, credit their impact on improving their practice, and look for further opportunities to collaborate and learn. The impact of these learning opportunities is evident in effective classroom instruction and student performance. Although these opportunities are available to everyone, their impact is not fully evident in every classroom. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team and school and district administrators, talking with teachers and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development, reviewing district and school policies and practices, reviewing Clayville Elementary School Self Study)  
This school provides an inclusive environment and effective supports for students with special needs. There is a strong collaboration among the entire staff to design instruction and create classroom environments that meet the needs of all students, as well as challenge them to learn and achieve. The faculty, staff, and school and district administrators continuously work to gather and disseminate information and student learning data, build partnerships, and evaluate and reassess how they provide services to students. Notably, the school has created a seamless community where everyone is welcomed and included. Evidence of this seamless integration is apparent in the positive and caring ways students interact with one another, as well as the use of adaptive technology such as ‘Boardmaker’ and ‘AlphaSmarts’ in general education instruction. This program of integration and support is justly identified as a model program by members of the school community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, school and district administrators, and parents, talking with students, teachers, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing records of professional development, reviewing district and school policies and practices)   
A strong and active School Improvement Team helps lead this school. This team is well-balanced across all constituents. They meet regularly to review the school’s progress and make plans for the future to ensure the school’s continuing success. This team has recently revised its School Improvement Plan in both format and content to increase the school’s comfort and familiarity with the plan. It is not clear, however, that the current plan has the level of specificity and data collection mechanisms necessary to ensure continued progress. (meeting with school improvement team, talking with teachers, reviewing school improvement plan) 
There is a strong sense of community at this school. The administrator, faculty, and staff work hard to involve all families and the community. They do this through many student-centered activities. These activities include the annual ‘Harvest Festival’ and other culminating activities, the after-school SKILLS program, district, school and classroom newsletters, and service learning projects. Involving families and the community in the life of the school sets a clear path for students to become active, engaged, and productive members of this community. Parents say this strong connection solidifies the partnership between the school and the community in the education of all students. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, and teachers, reviewing school improvement plan, reviewing completed and ongoing student work, reviewing district and school policies and practices, 2006 SALT Survey report, 2005 Information Works!, reviewing Clayville Elementary School: Communication binder)  
Clayville Elementary School is an exceptionally bright, clean, and well-maintained facility. This meticulous school reflects the pride everyone takes in this learning community. The outdoor classroom is a unique feature of this school that provides hands-on learning and a place for in-depth inquiry learning. The community and district sufficiently fund and provide resources such books, science kits, and other instructional materials that are essential to help students learn. The administrator, faculty, and staff creatively seek additional resources including various grants to supplement the school’s budget. Technology is available for use by the faculty, staff, and students. This includes computers in classrooms and the computer lab, overhead projectors, and ‘AlphaSmarts’. This technology is well-used and integrated in most classrooms. The school, however, is still working to meet its goal of four computers in each classroom. Parents express concern that the school web site is not regularly maintained, updated or consistently used by all faculty and staff. Members of the school community expressed other concerns regarding the facility that include inconsistent heat, inadequate parking, and limited instructional space. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school district administrators, reviewing completed and ongoing student work, reviewing school improvement plan, reviewing district and school policies and practices)  
Commendations for Clayville Elementary School

· Cohesive and child-centered learning community

· Strong and dynamic principal 

· Effective instructional programs and supports 

· Model inclusive special needs program
· Exceptional and well-maintained facility

Recommendations for Clayville Elementary School

· Continue to foster this exceptional learning community, and maintain your child-centered focus. 

· Continue to provide strong and dynamic leadership that communicates and engages all stakeholders in the operation of the school. 

· Continue to implement the Columbia University/Teacher’s College Reading and Writing Project; expand the roll out of the writing component, and ensure consistent implementation in all classrooms. 

· Continue to provide the various forms of professional development and collaboration, and work with faculty and staff to make their impact evident in all classrooms. 

· Continue to implement and improve your model inclusive special needs practices. 
· Continue to gather, disseminate, and be guided by student learning data in your instructional decision making.

· Revisit the school improvement plan to develop more specific data collection mechanisms to guide the school’s continuing progress. 

· Continue your efforts to upgrade technology throughout the school while also regularly maintaining and updating the school’s web site. 

Recommendations for Scituate School Department
· Continue to provide various forms of professional development and collaborative opportunities and work with the faculty and staff to make their impact evident in all classrooms. 

· Work with the faculty and staff and the school improvement team to increase data-driven decision making to guide the school’s progress. 
7. Final Advice to CLAYVILLE ELEMENTARY SCHOOL

You have created a highly successful and child-centered learning environment at Clayville Elementary School. It will take all of your collective efforts and continued dedication not only to maintain this level of success, but also to strive for further growth and progress. 
Work together as a school community to continue to evaluate, revise, and improve your instructional practices. Ensure that the measure of instructional effectiveness is the quality of student learning it produces. Continue to support and expand the instructional programs that are working well, and implement them effectively in all classrooms. Rely on your greatest strength, each other, to help you complete this work.
Continue to implement and improve your model inclusive special needs practices. Revisit the school improvement plan to provide clear guidance based on data to help you make program and instructional decisions. Continue to engage in and benefit from professional development and other learning opportunities. They show you as models of life long learners while also building your capacity to help your school improve. 
You have much to be proud of at Clayville Elementary School. The work of maintaining your accomplishments and building for further success is ahead. Let your students provide the clearest guidance necessary as you continue this important work: “Remember excellence starts with you at Clayville Elementary School.”
Endorsement of SALT Visit Team Report

Clayville Elementary School

December 8, 2006

How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Clayville School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

December 27, 2006



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Clayville Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Clayville Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Clayville Elementary School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 New Standards Reference Examination School Summaries

2006 NECAP Results
School and District Report Cards

Clayville Elementary School: Self-study binder
Clayville Elementary School: Health and Wellness binder
Clayville Elementary School: School Improvement 2006-2007 binder

Clayville Elementary School: Communication binder

Clayville Elementary School: School Information binder

Clayville Elementary School: School Profile binder

Clayville Elementary School: Professional Development binder

Clayville Elementary School: Reading Workshop binders
Clayville Elementary School: Columbia Literacy Workshop binder

Scituate School District: Policy manual

State Assessment Results for Clayville Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Clayville Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. 
Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of Clayville Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Clayville Elementary School as a high performing school.
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Table 2  2005-2006 Student Results across Subgroups

Results across NECAP Sub-Topics

This chart shows how the performance of students at Clayville Elementary School compares to the district and to the state across the different sub-topics of the NECAP tests.
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Table 3  2005-06 NECAP Sub-Topic Results
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 The Clayville Elementary School Improvement Team

Sue Andrews 

Teacher

Melissa Bauer

Parent

Lori Boutiette

Teacher

Karen Capelli

Principal 

Julie Pelto-DiMeo

Parent

Abbie Groves

Teacher

Cindy Gould 

Teacher

Celeste Leviellee

Teacher Assistant 

Stephanie Mikkelsen

Teacher 

Laurie Sherman 

Parent

Carolyn Watkinson

Parent 

Members of the SALT Visit Team

Andre Audette NBCT, Ed. D.  

Standards Coach

Pawtucket School Department

Rhode Island Department of Education

Office of Progressive Support and Intervention

Regents SALT Fellow

Team Chair

Kerri Caplette
Grade 5 Teacher

John J. McLaughlin Cumberland Hill School

Cumberland School Department

Cumberland, Rhode Island 

Kathleen Curtis

Grade 5 Teacher 

Cottrell F. Hoxsie School

Warwick School Department

Warwick, Rhode Island 

Judith Gugel
Kindergarten Teacher

Agnes E. Little Elementary School

Pawtucket School Department

Pawtucket, Rhode Island 

E. Frances Murphy

Principal

Hopkins Hill School and Little Oakers PreSchool
Coventry School Department

Coventry, Rhode Island 

Roxanne Murphy

Grade 1 Teacher

Gladstone Street School

Cranston School Department

Cranston, Rhode Island 

Patricia Rakovic 

Speech Language Pathologist

James H. Eldredge Elementary and Frenchtown Elementary Schools
East Greenwich School Department

East Greenwich, Rhode Island 

Code of Conduct for Members of Visit Team
INSERT HERE

� EMBED Excel.Chart.8 \s ���








� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)
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				Reading % At or Above Standard		Reading % Below Standard				Writing % At or Above Standard		Writing % Below Standard				Mathematics % At or Above Standard		Mathematices % Below Standard

		American Indian

		Asian

		Black or African American

		Hispanic or Latino		0.26		-0.74				0.2		-0.8				0.16		-0.84

		Pacific Islander

		White		0.33		-0.67				0.2		-0.8				0.21		-0.79

		No Report

		LEP		0.01		-0.99				0.01		-0.99				0		-1

		IEP		0.02		-0.98				0.02		-0.98				0.02		-0.98

		Economically Disadvantaged		0.25		-0.75				0.17		-0.83				0.15		-0.85





Disaggs

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0

		0		0		0		0		0		0				0		0		0



American Indian

Asian

Black or African American

Hispanic or Latino

Pacific Islander

White

No Report

LEP

IEP

Economically Disadvantaged

Achievement Levels by Disaggregated Student Groups



Whole Sch

				Level 4		Level 3		Level 2		Level 1

		Reading		0.02		0.4		-0.31		-0.27

		Writing		0.04		0.36		-0.4		-0.2

		Mathematics		0.05		0.2		-0.27		-0.48

				Reading		Writing		Mathematics

		Level 3		0.57		0.46		0.56

		Level 4		0.13		0.15		0.09

		Level 2		-0.17		-0.29		-0.18

		Level 1		-0.13		-0.1		-0.17





Whole Sch

		0		0		0		0

		0		0		0		0

		0		0		0		0



Level 3

Level 4

Level 2

Level 1

Achievement Levels by Subject



Sheet3

		






