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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Kickemuit Middle School from March 14 through March 18, 2005. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is carefully designed to make it possible for visit team members to make careful judgments using accurate evidence. The careful exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

· How well do students learn at Kickemuit Middle School?

· How well does the teaching at Kickemuit Middle School affect learning?

· How well does Kickemuit Middle School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique and the team has tried to capture what makes Kickemuit Middle School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

This school visit is supported by the Rhode Island Department of Education as a component of School Accountability for Learning and Teaching (SALT). To gain the full advantages of a peer visiting system, RIDE deliberately did not participate in the active editing of this SALT visit report. That was carried out by the team’s Chair with the support of Catalpa. Ltd. 

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-based Inquiry™ (Catalpa Ltd). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-4600 x 2194 or ride0782@ride.ri.net for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also assures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 160 hours in direct classroom observation. Most of this time was spent in observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Also, the team spent a total of 45 hours talking with teachers, staff and administration over the course of the visit.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 33 hours in team meetings spanning the five days of the visit. This does not include the time the team spent in classrooms, with teachers and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

· Important enough to include in the report

· Supported by the evidence the team gathered during the visit

· Set in the present, and 

· Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Kickemuit Middle School can improve student learning. However, the most important audience is the school itself. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Bristol-Warren School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching, and the school, and amend its School Improvement Plan to reflect these decisions.

The Bristol-Warren School Department, RIDE and the public should consider what the report says or implies about how they can best support Kickemuit Middle School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Kickemuit Middle School

Kickemuit Middle School is a regional school located near the Kickemuit River in Warren, Rhode Island. It serves students in grades six through eight from the towns of Bristol and Warren in southeastern Rhode Island. After forming one district in 1992, the two towns began to develop plans for a new middle school, which officially opened in September 1993 in the former Warren High School. This school served seventh and eighth grade students, while sixth graders attended the Guiteras School in Bristol. A new wing was completed that same year, and a second extensive addition was completed in 1998, which includes a library media center, a main office suite, a human services suite and three computer labs, 58 classrooms and various conference rooms. This allowed for grade six students in the regional district to join seventh and eighth graders under one roof. 

Of the 841 students who currently attend Kickemuit Middle School, 61% live in Bristol and 39% live in Warren. Ninety-eight percent of the students are white, one percent is African-American, and one percent is Hispanic. Currently, 16% of the student population receives special education services, and 2.6% of the students receive ESL support. In addition, 29% of the students qualify to receive free or reduced price lunch as part of the federal school lunch program. 

A principal, an assistant principal and a dean of students make up the administrative team at Kickemuit Middle School. The staff includes 58 full-time teachers, two full-time library-media specialists, two reading specialists/consultants, a literacy coach, three guidance counselors, three grade leaders, a half-time speech therapist, a social worker, a school psychologist, a student assistance counselor, a full-time nurse, a physical therapist, and an occupational therapist. Also supporting Kickemuit Middle School are 14 teacher assistants, eight secretaries, seven custodians and three maintenance members.

Supportive structures that are in place include a Language Arts Coordinator, who facilitates the development of literacy instruction blocks, and a guidance counselor/grade leader pair, who follow each class through its three years at the middle school.

Kickemuit Middle School allows students at all levels of ability and achievement to work in inclusive, heterogeneously grouped classes within their teams. The Life Skills program provides additional intensive service for students who require it. The school employs the Institute for Learning Principles of Learning(, especially Clear Expectations(, Accountable Talk( and Academic Rigor(.

Teaching teams within the school vary in size from two to four teachers, with each team having a special education and/or an ESL teacher, along with teacher assistants, as supporting members of that team. There are four teams at each grade level: the sixth grade has two 2-teacher teams and two 4-teacher teams. Each of the seventh and eighth grades has one 2-teacher team and three 4-teacher teams. The Kickemuit staff supports the philosophy that the team concept benefits students in their transition from elementary school to high school by providing a smaller setting within a large school. Also, the team structure affords teachers an opportunity to individualize and differentiate their instruction, reinforce skills, and provide review, tutorials and remediation. The school carefully constructs the membership of each team. 

Kickemuit Middle School offers a wide range of extra curricular activities. Students participate in more than 20 clubs and organizations led by faculty and staff members, as well as by parent volunteers. Thirty-five percent of Kickemuit Middle School boys and girls participate in interscholastic sports, such as soccer, cross-country, track and field, basketball, wrestling, cheerleading, and baseball, as well as several intramural sports. Other activities, such as Jazz Band, All State Band, Choral Festival and Solo and Ensemble Music Festival are offered. A theater group, the Masquers, established in 1997, produces plays, such as The King and I, the Miracle Worker, Really Rosie, Jungle Book, Tied to the Tracks, and Annie. This year’s production is Huck Finn: The Musical. Between 40 and 125 students participate in each Masquers performance. Many clubs, sports teams and organizations have received top awards at the state and regional levels. Several extracurricular activities, such as the Community Service Group and the Rhode Island Veterans Home group, have direct connections with community organizations and local businesses.

3. PORTRAIT OF Kickemuit Middle School AT THE TIME OF THE VISIT

Kickemuit Middle School is a clean, orderly and welcoming place. The faculty, staff and students enjoy working together in this warm and friendly environment. Walking from class to class, one can see dynamic learning and teaching in progress. The school is humming with activity, the walls showcase excellent student work, and throughout the school, posters and signs declare high behavioral expectations of all. 

The administrators work hard to improve the climate for learning throughout the school with the establishment of its new and effective code of discipline. Students know what is expected of them in their classrooms and around the building. They are respectful of, and helpful to, adults and to one another. Parents, teachers, staff and students report that this is a safe school. It is clear that a quality education is valued here. Many teachers and the administrators strive daily to find new ways to improve the overall education of their students.

A strong emphasis on the teaching and learning of reading, writing and problem solving across the curriculum is apparent. Teachers focus on the Institute for Learning: Principles of Learning( in their classrooms, especially Clear Expectations( and Accountable Talk(. However, they are just beginning to emphasize Academic Rigor( in various classes. While quite a few teachers differentiate their instruction to meet the diverse needs of their students, some teachers have yet to embrace this new way of teaching. Some teachers need professional development to take on these numerous initiatives with confidence.

Various programs are in place for students who need extra supports to function well in a school environment. A strong full-inclusion model is in place for students with disabilities. Some teachers are still defining their roles as they work together in these inclusive classrooms. The technology resources are plentiful throughout the school; teachers and students very skillfully use them in innovative projects and assignments. However, some computers in the classrooms are antiquated or not functioning. The school has set in motion a very comprehensive plan for improving what it does for its students. This plan is in its initial stages of substantial growth.

4. FINDINGS ON STUDENT LEARNing

Conclusions

Students write extensively and often effectively in classes across the curriculum. Examples include journal entries, essays, personal writing, research papers and writing to explain a process. In most cases, students write well and create excellent finished products as they productively use rubrics, graphic organizers, peer edits and revisions. Additionally, some students utilize benchmark papers to produce writing that meets and/or exceeds the standard. Students successfully write, both formally and informally, about their feelings and their world, and they share their writing with one another. They develop their critical thinking skills when they persuade, compare, investigate and evaluate, as they write in various genres. Completed work reflects their choices and their creativity. The students’ high quality writing samples attest to their high performance on the state’s 2004 New Standards Reference Examination, where 73% of students met or exceeded the standard on the Writing Effectiveness subtest. However, students are not as strong in their writing conventions skills, where only 54% achieved the standard. (observing classes, following students, reviewing completed and ongoing student work, reviewing 2004 New Standards Reference Examination School Summaries, discussing student work with teachers, reviewing classroom assessments)

Students at Kickemuit Middle School read for information, clarification, research and pleasure. While most students read, only some demonstrate that they have learned to read for deep understanding. These students make predictions about what they read and defend them; they read independently and summarize the material they have read. They learn how to extract important information from the text and use this evidence to find the main idea. They read to understand themselves and others, as they relate and respond to the characters and themes in what they read. These students are learning to analyze text, participate in both small and large group discussions to share their thinking, and respond to both personal and teacher-posed questions about the reading. However, other students do not read well or practice the skills of good readers. Instead, they copy word-for-word from texts, rather than summarize; copy answers to questions from their peers; or rely on their teachers to interpret the text. A few students are just not reading. These students do not demonstrate critical reading skills. This is borne out in the 2004 New Standards Reference Examination reading scores on which only 33% of students achieved the standard in analysis and interpretation. (observing classes, following students, reviewing completed and ongoing student work, reviewing 2004 New Standards Reference Examination School Summaries, discussing student work with teachers, reviewing classroom assessments)

Students problem solve across content areas and grade levels with varying degrees of success. Many students are successful problem solvers, whether they work independently or in groups. They proficiently use the content specific language of problem solving, try a variety of strategies, and change tactics when their results do not work out as they had planned. When these students write to explain a process, conduct investigations, follow the scientific method, and use Accountable Talk( to question, reason and explain; they problem solve effectively. While most students display strong problem solving skills, and some conquer difficult problems on their own, a few simply follow the steps without understanding the process. Subsequently, these students require teacher direction and prompting to solve problems successfully. Others do not practice problem solving in some of their classes. Rather, they complete basic, literal worksheets, which do not require them to think critically. Yet, overall, students are developing the skills of effective problem solvers. Most students performed substantially above the 2004 Annual Measurable Objective (AMO) for math, and students with disabilities have made good progress toward the AMO over the last three years. (observing classes, following students, talking with students, teachers, and school administrators, meeting with the school improvement team, students, and parents, reviewing school report card, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments) 

Most students are developing the skills and habits that will serve them well as life long learners. Many are independent readers, creative writers, and methodical thinkers. These students are committed to learning; some are passionate, while others need continual guidance. Those, who are committed to learning, look for answers to questions, formulate opinions and offer evidence as support. They display independence, as indicated by their ability to self evaluate and self correct. Students have effective communication skills and apply these skills with teachers, peers and the support staff. They listen to others and respond by using Accountable Talk( well. Students are comfortable with routines and transition smoothly between activities. (observing classes, following students, observing the school outside the classroom, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, meeting with students)

Overall, students show they value learning by their willingness to meet academic, civic and social expectations. For the most part, they have accepted a code of discipline and have adapted their behavior to this code. They generally demonstrate respect for adults, their peers, and their school. Students say they enjoy coming to school, have a sense of pride, basically feel safe here, and get along well with one another. As a result, they take advantage of the educational opportunities available to them. (observing the school outside the classroom, talking with students, teachers, school administrators, meeting with the school improvement team, students, school and district administrators, and parents)
Important Thematic Findings in Student Learning

Students:

· read, write and problem solve across the content areas.

· transition well between activities.

· work cooperatively. 

· incorporate technology into their work.

· know how to use rubrics effectively.

5. FINDINGS ON Teaching for Learning

Conclusions

Kickemuit Middle School teachers throughout the school offer their students a variety of opportunities to write, regardless of the genre. Teachers explain the use of rubrics, criteria charts and graphic organizers, as they model and guide students through the writing process. While teachers use this scaffolding for all students, it is especially useful for emerging writers. With this support, teachers provide students with the strategies to organize, infer, analyze and synthesize information effectively. Teachers inspire students to make community connections by using their writing to address the real world issues that they feel are important. Two examples of this are writing proposals that offer solutions to current affairs and writing letters to the newspaper editor to express their opinions. Most teachers give students the freedom to select topics and the presentation formats for their writing. They incorporate writing throughout the curriculum, often using it as the culminating piece for an integrated unit. These teachers encourage the use of technology and multi-media to develop creative presentations that address the multiple intelligences of their students. By providing these diverse opportunities for written expression, teachers empower their students to be successful and effective communicators. (observing classes, following students, observing the school outside the classroom, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments)
Many teachers at Kickemuit Middle School design lessons that are open-ended, thus requiring students to form positions and defend them. Additionally, teachers use hands on activities that necessitate problem solving and critical thinking. Teachers clearly explain the problem and the processes for solving it. They model, guide and provide practice. Teachers organize small groups to allow students to share and discuss their thoughts, holding them accountable to the class as a whole. Some teachers give students strategies, such as brainstorming and trial and error, to encourage them to infer, and to use manipulatives to reinforce their thinking. Other teachers require students to develop their own strategies. In some content areas, teachers use real life situations so students can connect what they learn to the world at large. These real life applications are very motivational for students, who in some cases can barely contain their excitement. As a result of these effective teaching practices, students are developing skills necessary to be life long problem solvers. (following students, observing classes, reviewing completed and ongoing student work, reviewing classroom assessments, talking with students and teachers, meeting with students)

There is ample evidence that teachers attend to reading in all the content areas. While all teachers support students in reading instruction in their content areas, reading specialists work with struggling readers only in the sixth grade. This support is given both in the classroom and in small group settings outside the classroom using specific interventions. Seventh and eighth grade teachers do not have the support of reading specialists this year. These grades use a literacy period to reinforce reading through conferring and by offering further instruction in reading comprehension strategies. Teachers in the content areas use a variety of texts to broaden students’ research and knowledge about topics and themes. While evidence of reading is found everywhere, many students do not transfer the reading strategies they have learned in one discipline to another, nor do all teachers teach reading strategies to support student understanding. (following students, observing classes, observing the school outside the classroom, talking with students, teachers, school administrators, meeting with students, school and district administrators, discussing student work with teachers, reviewing classroom assessments)

It is evident that communication between teachers and students fosters clear expectations throughout the school. This begins with hallway behavior, where students pass between classes in a calm and orderly manner. The evidence of clear expectations continues when examining student behavior in class. Teachers have set classroom rules and routines in place, and most students understand what is expected of them. This results in maximizing teaching time. The lack of significant disruptions makes it possible for teachers to plan and implement engaging lessons and for the students to work productively and cooperatively in small groups. (observing classes, observing the school outside the classroom, following students, meeting with students, school and district administrators, and parents, reviewing district and school policies)
Teachers successfully support students in multiple ways. They have established that agendas are as important as textbooks for student responsibility and optimum learning. Used for tracking homework, hall passes, and communication with the home, they provide students with a concrete organizing tool. Through syllabi, templates, wall signs and easels, teachers provide a variety of tools to help students keep track of their assignments, projects, tests, due dates and grades. All of these strategies help students develop systems to be more accountable. Teachers also model their thinking so students can learn how to develop higher level thinking skills. Teachers act as facilitators as students work independently. Many teachers circulate and provide students with necessary reinforcement to keep them on track and productive. Students say all teachers provide after school help. A separate tutorial period is available, as well. Teachers communicate to students that they are open and willing to help them to ensure their success. (observing classes, following students, talking with students, teachers, school administrators, meeting with students and parents, reviewing teacher schedules)
Teachers have established a warm collegial working environment. They willingly share their lesson plans, strategies, and materials, and they encourage one another. They use email to post requests for resources and ideas from one another, and they say that the response can be overwhelming. Peer coaching and new teacher mentoring are in place to encourage high teaching standards. The team-teaching concept functions well here, as students complete various inter-disciplinary projects. Teaching teams, however, are in different places along a continuum of implementing middle school teaming practices. Some teams are more successful in their collaboration than others. This results in a discrepancy among student learning experiences from team to team. (observing classes, observing the school outside the classroom, following students, meeting with the school improvement team, school and district administrators, talking with students, teachers, school administrators)
Commendations for Kickemuit Middle School

Teachers’ clear expectations

Teachers who collaborate effectively

Teachers who promote Accountable Talk(
Teacher support for students in after school programs

Writing and problem solving across the curriculum

Teachers who effectively implement initiatives

Teachers who incorporate technology in lessons and assessments

Recommendations for Kickemuit Middle School

Maintain the high level of behavioral expectations for all students. Continue to provide behavioral interventions that meet all students’ needs to maximize learning and teaching.

Continue to communicate expectations of students among administrators, teachers, staff, and students.

Continue to use the Media Center resources to support reading and research. Continue and expand the use of technology and multi-media in lessons across the curriculum.

Continue to use the literacy coach to support teachers’ professional development, especially in the content areas.

Promote consistent reading strategies in all content areas. Offer additional reading specialist services in all grades.

Continue to include real world situations to connect students to their community. Increase opportunities for students to use multiple intelligences. 

Analyze and address the needs of students who are not achieving the standard.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The respectful and inviting school climate is supportive of optimum learning. This is the result of the hard work of dedicated personnel and the implementation of some excellent programs. The administrators are approachable and work well as a team. It is evident that there is mutual respect among students, staff, parents and administrators. A number of programs exist to accommodate a variety of student needs and behaviors. Students have multiple opportunities to take pride in their school. A variety of after school clubs, sports and activities is available, as well as after school assistance to all students in need of academic help. The Student Improvement Team provides students with a direct voice in the workings of the school. The school has established a strong code of discipline that sets the school’s focus directly on improving student learning. Programs and policies, such as Disruption room, Focus Room, REAP, office/teacher detention, Saturday Detention, and Truancy Court, are in place to respond to inappropriate behaviors. This progressive approach to discipline encourages students to accept responsibility for their behavior and to modify it. (observing classes, following students, talking with students, teachers, school administrators, meeting with the school improvement team, students, school administrators, and parents, reviewing school improvement plan, reviewing SALT visiting team handbook)

Technology, found prevalently throughout Kickemuit Middle School, is used extensively and well. The school’s networking capability is a valuable tool for administrators, teachers, and students. Administrators and teachers use email to communicate on a regular basis with parents, students, and the entire staff. Teachers use email to assist students with their questions after school hours and to collaborate with one another. Some teachers have created websites that provide students and parents with current information about assignments and activities. The closed circuit television system is another technological asset that is advantageous for teachers, who use technology in their lessons on a regular basis. Also, a computer lab is available for class sign-up and use. On the school network, students maintain individual accounts and access their work from any computer in the school. Students participate in Technology Education, where they use computer simulations to explore multiple fields found in the real world. These include aerodynamics, electronic publishing, and Computer Aided Design (CAD). In their Computer Applications classes, students excel at using the entire Microsoft Office suite, PowerPoint and other programs, demonstrating the application of these skills in their interdisciplinary units. While much of Kickemuit Middle School has state of the art technology, many classrooms have a limited number of working and/or new computers. Overall, this technology is vital to communication, teaching and the enhancement of student learning. (following students, observing classes, observing the school outside the classroom, talking with students, teachers, school administrators, reviewing classroom assessments, meeting with the students, school administrators, and parents)
The Media Center is a hub of information-seeking activity. At any time of the day, the environment is abuzz with students conducting research, using books and computers. The selection of materials, both in paper and digital form, is vast and accommodates all reading levels. In addition to classroom activities, the Media Center is also a comfortable place for teachers and students to read for pleasure. (following students, observing the school outside the classroom, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers)
A variety of student inclusion programs currently are in place and promote student success. The school’s inclusion model is an effective school wide initiative in which special educators work collaboratively and successfully with the regular classroom teachers. Their roles vary in terms of co-teaching and providing modifications and assistance, when needed. Some teachers still are defining their roles and responsibilities in the inclusion model, making it more challenging for them to meet the needs of all their students. These teachers say they would benefit from some coaching or professional development to help them more clearly define their roles. Personal Literacy Plans (PLPs) are in place to address the reading needs of students, enabling teachers to focus on specific interventions to support student growth in reading. The English as a Second Language (ESL) program is also provided collaboratively in the classroom to ensure student success. This gives ESL students full exposure to language development. (following students, observing classes, talking with students, teachers, school administrators, meeting with the school improvement team, school and district administrators, parents, reviewing district and school policies)

Teachers at Kickemuit Middle School are in the process of taking on several initiatives and curricula. Some are doing so with ease, while others require additional professional development to support them in this process. Some professional development has already been provided to teachers and staff in the areas of Accountable Talk(, the Connected Math curriculum, and the use of KITES kits. The success of these efforts is apparent in the student work and teacher delivery observed by the visiting team. Further support is provided through partnerships with the East Bay Collaborative and Roger Williams University, a part-time Literacy Coach, and the district Mentoring program. However, teachers and administrators both express a need for additional professional development to include training in aligning instruction with Grade Level Expectations (GLE) and standards; literacy; effective inclusion protocols; differentiating instruction; using KITES kits and the new science program; as well as with the use of technology in the classroom. Math teachers voice a need for a numeracy coach and for additional professional development for the implementation of Connected Math. (talking with teachers, school administrators, reviewing district strategic plan, reviewing school improvement plan, reviewing district and school policies, reviewing teacher contract, reviewing 2004 SALT Survey report)

As written, the Kickemuit Middle School school improvement plan is outdated. It is not a ‘living document’ for this school. It includes documentation of previous plans, dating from 1996 through 2004. The plan does not provide clear direction for improving student learning, monitoring for results, supporting teacher collaboration, involving parents, or evaluating progress for yearly adjustments. The school and district administrators acknowledge the necessity to create a new school improvement plan. (reviewing school improvement plan, meeting with the school improvement team, school and district administrators)

Commendations for Kickemuit Middle School

The code of discipline

The positive learning and teaching environment

Technology resources

Inclusion initiative

Recommendations for Kickemuit Middle School

Continue to refine and develop programs to accommodate student needs.

Continue the open communication among administrators, teachers, staff and parents.

Maintain the various technologies in use here. Develop a systematic approach to update classroom computers. 

Continue to staff, support and develop the inclusion initiatives across all three grades. 

Continue to provide professional development using Article 31 funds to support the initiatives at Kickemuit Middle School. 

Continue and expand the use of a Literacy coach. Reestablish a numeracy coach on your staff.

Develop a new school improvement plan using the findings of this SALT report as a guide. Implement the action plans so that all staff work together to improve student learning. Include parents and the community in this work.

Recommendations for Bristol Warren School District

Support this school as it takes on the various findings of this report.

7. Final Advice to KICKEMUIT MIDDLE SCHOOL

It is clear that the Kickemuit Middle School community is working hard to improve the learning of its students. Continue the important work that is already under way here. Keep the lines of communication open among teachers, staff, administrators and students. Maintain the excellent code of discipline you have put into place. 

The school is on its way toward embracing a complete middle school philosophy with the many initiatives at work here that are designed to improve student learning. Support teachers, who are adopting new practices and initiatives, with training and follow up professional development. Adopt and align curricula among the grades so all students receive the same excellent educational experience. 

Maintain the level of interest and pride in their education that your students display. Do not shy away from continuing to raise your expectations of students, and push them toward greater academic rigor. Continue to ensure that students are the focal point of all your activities, and continue to support one another in a positive, productive manner. Determine new ways to engage your parents more completely in the life of the school.

Take pride in your students, the school, and all that you have accomplished here. You have set a strong foundation in place through your hard work to achieve your goals. Keep going. You are on the right track. Your students will be the fortunate recipients of all you do to provide them with a rigorous, relevant education. Good luck to you as you continue to grow and succeed in this endeavor.

Endorsement of SALT Visit Team Report

Kickemuit Middle School

March 18, 2005

Catalpa Ltd. monitors all SALT visits and examines each SALT visit team report to determine whether it should be endorsed as a legitimate SALT report. The endorsement decision is based on procedures and criteria specified in Endorsing SALT Visit Team Reports. (available on Catalpa website). Catalpa Ltd. bases its judgment about the legitimacy of a report on these three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions specified in the visit protocol (important, accurate, set in present, shows the team’s judgment)?

Does the report meet the tests for a report as specified in the visit protocol (fair, useful, and persuasive of productive action)?

Using the answers to these questions, the final decision to endorse the report answers the overall endorsement question: Is this a legitimate SALT team visit report? In order to make this determination, Catalpa weighs all the questions and issues that have been raised to decide whether a report is legitimate or not. While it is possible that a challenge related to one of the three questions listed above would be serious enough to withhold or condition the endorsement, it is more likely that issues serious enough to challenge a report’s legitimacy will cut across the three questions.

While the SALT visit protocol requires that all SALT visits are conducted to an exceptionally high standard of rigor, visits are “real-life” events; it is impossible to control for all unexpected circumstances that might arise. The protocol for the conduct of the visit is spelled out in the Handbook for SALT Visit Chairs, 1st edition. 

Since unexpected circumstances might result in either the team or the school straying too far from the protocol for a visit, Catalpa monitors both the school and the team during a visit regarding the conduct of the visit. 

Most often actual visit events or issues do not challenge a report’s legitimacy and Catalpa’s monitoring and endorsement is routine. A district administrator, principal, faculty member or parent may not like a report, or think it is too negative, or think the visit should have been conducted in a manner that is not consistent with the protocol. None of these represent a challenge to a report’s legitimacy; concerns that might challenge an endorsement are based on events that stray too far from the protocol. 

The Catalpa review of this visit and this report was routine. 

The steps Catalpa completed for this review were:

discussion with the chair about any issues related to the visit before it began

daily discussion of any issues with the visit chair during the visit 

observation of a portion of the visit

discussion with the principal regarding any concerns about the visit at the time of the visit

thorough review of the report in both its pre-release and final version form

The findings from the review are: 

1. This team was certified to meet team membership requirements by RIDE staff. 

2. This report was produced by a legitimate SALT Visit that was led by a trained SALT Visit Chair and conducted in a manner that is consistent with SALT Visit procedures.

3. The conclusions are legitimate SALT visit conclusions.

4. The report is a legitimate SALT visit report. 

Accordingly, Catalpa Ltd. endorses this report.
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	Thomas A. Wilson, EdD

Catalpa Ltd.

April 21, 2005



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Kickemuit Middle School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom, and in the hallways. The team built its conclusions primarily from information about what the students, staff, and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning, and support that actually takes place at Kickemuit Middle School.

The visit team collected its evidence from the following sources of evidence:

· direct classroom observation

· observing the school outside of the classroom

· following 13 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices

Bristol Warren Regional School District Strategic Plan, 2001-2006

Agreement between the Bristol Warren Regional School Committee and the Bristol Warren Education Association, 2002-2005 

Bristol Warren Regional School District Teacher Evaluation Handbook, August 20, 2004 

records of professional development activities

Kickemuit Keystone, Memos for Mike

Institute for Learning, Principles of Learning leaflet

Kickemuit Middle School Strategic Plan, Fifth Revision January 2004

We Are Kickemuit! Kickemuit Middle School SALT Visiting Team Handbook, January 24-28, 2005

Kickemuit Student Agendas

Kickemuit Middle School Budget, 2004-2005

Kickemuit Middle School Budget Requests, 2005-2006

Kickemuit Middle School Faculty/Staff handbook Additions, 2004/2005

Kickemuit Middle School Homeroom Parents list

Kickemuit Middle School, A Report to the School prepared by the SALT Visiting Team, January 30, 1998

Kickemuit Middle School Yearbooks

Kickemuit Middle School Learning Walk Letters folder

Kickemuit Middle School “A Feinstein Youth Hunger Brigade School” newsletters

Kickemuit Middle School Parent Volunteers, September 2004 

Kickemuit Middle School Student Handbooks

classroom assessments

school improvement plan for Kickemuit Middle School

district strategic plan 

2004 SALT Survey report

classroom textbooks 

2004, 2005 Information Works!

2004 New Standards Reference Examination School Summaries

2004 Rhode Island Writing Assessment results

School and District Report Cards

State Assessment Results for Kickemuit Middle School 

Assessment results create pieces of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues for the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

· against performance standards;

· across student groups within the school;

· and over time. 

Results in relation to performance standards

The first display shows how well the students do in relation to standards in English/Language Arts and mathematics. Student results are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 1998, the tested standards can be found in the publication New Standards Performance Standards. 

Table 1. 2003-2004 Student Results on Rhode Island State Assessments
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Results across student groups within the school

An important way to display student results is across different groups of students who are in the school. This display shows targets and index scores and reflects the new requirements of the No Child Left Behind federal legislation. Since breaking students into these smaller groups can result in groups becoming too small to show accurate results, this display shows groups with 45 or more students across three years of testing. Any student group whose index scores do not meet the targets set by RIDE require additional attention to close its performance gaps.

Table 2. 2003-2004 Student Results across Subgroups
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Report Card for Kickemuit Middle School 
This Report Card show the performance of Kickemuit Middle School compared to the school’s annual measurable objectives (AMO). 

These 2004 report card scores describe Kickemuit Middle School as a school in need of improvement, making insufficient progress. 
Table 3. 2004 Report Card for Kickemuit Middle School

	Index Proficiency Score, 2002-04 
	English Lang. Arts Target score: 68
	MATHEMATICS Target score: 46.1 

	Student Group
	this
School
	Target Met?
	this District
	thE
State
	thIS School
	Target Met?
	this
District
	thE
State

	All Students 
	82.9
	YES
	82.7
	80.3
	70.9
	YES
	70.7
	66.5

	African Americans 
	*
	YES
	*
	71.2
	*
	YES
	*
	49.5

	Asian 
	*
	YES
	*
	79.3
	*
	YES
	*
	64.9

	Hispanic 
	*
	YES
	*
	69.5
	*
	YES
	*
	48.8

	Native Americans 
	*
	YES
	*
	76.7
	*
	YES
	*
	58.6

	White 
	83.5
	YES
	83.3
	84.4
	71.8
	YES
	71.3
	72.8

	Students with Disabilities 
	60.7
	NO
	59.9
	63.3
	44.3
	YES
	43.1
	46.8

	Students with Limited English Proficiency 
	*
	YES
	*
	61
	*
	YES
	*
	43.3

	Students who are Economically Disadvantaged 
	76.2
	YES
	75.4
	70.8
	61
	YES
	59.7
	50.9


	


	PERCENT of students tested, 
2002-04
	Target: 95%

	 
	this school
	target met? 
	THIS DISTRICT
	thE state

	English Language Arts
	99.5
	YES
	99.5
	98.6

	Mathematics
	99.3
	YES
	99.1
	98.8


	
	[image: image6.emf]Kickemuit Middle School State Assessment Results of 2004

64%

31%

70%

54%

32%

26%

31%

0%

1%

2%

3%

0%

31%

9%

8%

0%

-21%

-45%

-20%

-37%

-22%

-19%

-12%

0%

-11%

-3%

-5%

-28%

-29%

0%

-0.8

-0.6

-0.4

-0.2

0

0.2

0.4

0.6

0.8

Reading: Basic Understanding Reading: Analysis and Interpretation Writing: Effectiveness Writing: Conventions

Mathematical Skills

Mathematical Concepts

Mathematical Problem Solving

RI Writing 

Percentage

of 

Enrollment

No Score

Little Evidence of Achievement

Below the Standard

Nearly Achieved the Standard

Achieved the Standard With Honors

Achieved the Standard

Attendance Rate
Target: 90%
 
this school
target met? 
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	TARGETS MET/MISSED, THIS SCHOOL
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English Language Arts Index Score 
8
1
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9
0
Percent Tested
2
0
Attendance Rate 
1
0
this school is classified as:
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Information Works! data for Kickemuit Middle School is available at http://www.ridoe.net.

The Kickemuit Middle School Improvement Team

Dana Miller, Teacher

Hillary McDermett, Teacher

Rachael Mascena, Teacher

Margaret McKiernan, Teacher

Ana Medeiros, Psychologist

Debbie Richards, Parent

Bill Steely, Community Member

Cheryl Stein, Parent

Cindy Sadler, Assistant Principal

Mike Carbone, Principal

Members of the SALT Visit Team

Margaret M. Della Bitta

Science Teacher

South Kingstown High School

on leave to the

Office of School Improvement and Support Services

Rhode Island Department of Education

Regents SALT Fellow

Team Chair

Donna Chelf

Grade 7 English Language Arts Teacher

Joseph H. Gaudet Middle School

Middletown, Rhode Island

Bonnie Harris

Grade 7 ESL Teacher

Joseph Jenks Junior High School

Pawtucket, Rhode Island

Janet Heath

Grades 7 and 8 English Language Arts Teacher

Dr. Earl F. Calcutt Middle School

Central Falls, Rhode Island

Marjorie Kazin-Boyce

Teacher Quality Fellow

Rhode Island Department of Education

Providence, Rhode Island

Louise Kodzis

Assistant Principal

Babcock Middle School

Westerly, Rhode Island

Nancy Maddocks

Computer Applications Teacher

Barrington Middle School

Barrington, Rhode Island

Terry Merkel

Assistant Principal

Wickford Middle School

North Kingstown, Rhode Island

Fraser Ohlgren

Instructional Coach

Oliver Hazard Perry Middle School

Providence, Rhode Island

Karl Smith, Ed. D.

Principal

Vincent J. Gallagher Middle School

Smithfield, Rhode Island

Susan Soares

Grade 8 Math Teacher

Frank E. Thompson Middle School

Newport, Rhode Island

Amy Trudeau

English Language Arts Teacher/Literacy Coach

Portsmouth Middle School

Portsmouth, Rhode Island

Tabitha Watjen

Special Education Teacher

Edward R. Martin Middle School

East Providence, Rhode Island
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