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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Fallon Memorial School from March 5 – 9, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Fallon Memorial School?

How well does the teaching at Fallon Memorial School affect learning?

How well does Fallon Memorial School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Fallon Memorial School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 131.5 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 34 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 33 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Fallon Memorial School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Pawtucket School Department, the Pawtucket District School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Pawtucket School Department, RIDE and the public should consider what the report says or implies about how they can best support Fallon Memorial School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Fallon Memorial School
Fallon Memorial Elementary School, built in 1948, is one of ten elementary schools in the district of Pawtucket, Rhode Island. Originally named the Lincoln Avenue School, in 1951 the school was renamed Fallon Memorial after Catherine Virginia Fallon, a former teacher, and the former administrator of Lincoln Avenue School. Construction includes a new wing in 1968, an addition to that wing in 1992 and a multi-purpose room in November, 1999.

Fallon services students from kindergarten through grade six who come from the urban residential section of Pawtucket known as Darlington—including Prospect Heights, a federally funded housing section. These students are from diverse socio-economic backgrounds. Of these students, 50% are white, 37% are Hispanic, 10% are black, 3% are Asian/Pacific Islander and 2% are Native American. Fifty-seven percent of the students are eligible for free or reduced price lunch. Eighty-six students receive special education services, and 104 students receive ESL services. Fallon Memorial is a school-wide Title I school.
The faculty and staff consist of one administrator, 32 classroom teachers and four full-time and two part-time itinerants, who teach library, art, music and physical education. Two reading specialists service students from kindergarten through grade three. A literacy teacher services students in grades four through six. The staff also includes four ESL resource teachers, a kindergarten ESL teacher, a nurse, a social worker and a speech pathologist. A psychologist, an educational evaluator, an adaptive physical education teacher, two occupational therapists, two enrichment teachers and a band teacher service Fallon students on a part-time basis. A full-time clerk, a part-time clerk, four full-time teaching assistants and three custodians complete the staff.
Fallon currently implements grade level expectations (GLE’s) in both math and English language arts and grade span expectations (GSE’s) in science. Students from kindergarten through second grade follow the Reader-Writers Workshop model, and students from grade three though six follow the Balanced Literacy Model. Fallon currently uses the Growing with Mathematics program in grades one through five and the Connected Math Program in grades five and six. In addition, district math coaches, as well as the school math trainers (EMT’s, Energizing Mathematics Teaching), provide ongoing support for teachers. District literacy coaches also provide ongoing training to all teachers in reading and writing.
Several clubs and after-school programs address and enrich the academic needs and special talents of Fallon’s student population. There is a literacy and numeracy ramp-up program both after school and during the summer months for students who need extra support. In addition, there are several separate numeracy and literacy after-school programs. These are funded by a separate grant that Fallon has been awarded. Presently, students also participate in a fifth and sixth grade chorus and an after school art club.
3. PORTRAIT OF Fallon Memorial School AT THE TIME OF THE VISIT

Fallon Memorial Elementary School is tucked away in a residential area of the Darlington section of Pawtucket, Rhode Island. This large, sprawling school faces many of the same challenges as other urban schools, including fiscal instability, diverse student needs, changing demographics and varying degrees of home support for students. Despite these challenges, everyone reports that they love Fallon School. 
Children feel safe here, and they are learning. Their collaborative nature helps them succeed. Independent work, however, is more difficult for them. Many students are content with fulfilling the minimum academic requirements and rarely stretch to go beyond them. 
Without a doubt, the Fallon staff is dedicated to the well-being of their students. Established routines set a positive tone for behavior and facilitate learning. Teachers are overwhelmed by the number of new initiatives and are just beginning to change their instructional approaches to meet the needs of their diverse student population.
A highly visible, committed, straight-forward administrator leads the school. In her 6th year, she works with her school improvement team to focus on improving student achievement. Teacher resistance to change, district mandates and the challenges of running a large urban school all present major obstacles. She strives to build the capacity of her school by encouraging teacher leaders to emerge. This work is just starting to take root as a professional learning community slowly begins to grow.

While the administrator and many teachers espouse a strong commitment to collaboration and differentiation of instruction, many current practices at Fallon belie this. Although many promote collaborative learning with their students, collaborative practices among teachers are the exception, not the norm. Academic rigor and critical thinking skills are noticeably missing in some classrooms. The need for a full-day kindergarten and more resource support are common laments. 
Teachers are conflicted about the delivery model of instruction for ELL (English Language Learners) and special education students. They are torn between what the district and school mandates and what they feel is the best way to teach their students. “An all kids belong to all teachers” agenda has yet to take hold at Fallon. Communication among the central office leadership, the school leadership and the teachers is at times disjoined and problematic.
4. FINDINGS ON STUDENT LEARNing

Conclusions

The majority of students at Fallon Memorial are fluent, expressive readers who say they love to read and do so with gusto and enthusiasm! Yet, despite their strength in fluency when they read aloud, many students can recall facts and details at only a basic literal level. Their responses rarely include analysis and interpretation of text. The more capable readers consistently create mental images, successfully use picture clues, confidently make predictions and connect what they read to their personal experiences. When asked why these strategies are important, students reply that when they use the strategies they want to go on reading to discover what will happen next. They think the strategies help them understand why characters act the way they do and give them a reason to read. Nevertheless, there are groups of students at every grade level who read with limited success. While student achievement in reading improved on the most recent 2006 New England Common Assessment Program results, almost 50% of Fallon students continue to read below proficiency These students say they are not good readers and that they know only two strategies—skipping words then continuing to read  or asking for help from the teacher. As a result, these less successful readers miss valuable information that is important to determining the meaning of what they read. (following students, observing classes, talking with students and teachers, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, 2005 and 2006 New England Common Assessment Program results, Fallon’s self-study)
As with reading, students write with a broad range of skills and competencies. The strength of their work is their organization and use of conventions, but students rarely create quality pieces that include descriptive vocabulary or voice. They use their graphic organizers to frame their writing, but they seldom add more details. Their sentence structure is repetitive. As a result, their writing is devoid of smooth transitions and often reads like lists. The more capable writers use graphic organizers as a starting place for building their ideas. They successfully infuse their writing with varied sentence structures, rich, appropriate vocabulary and voice. They effectively use details to support their opinions and main ideas. The better writers say they use the rubric as a tool to critique and improve their work, while the more basic writers say they use the “checklist” to see if they have done their job, thus satisfying only the minimum requirements. Nonetheless, students are proud of their work and see writing as an important tool for success. (following students, observing classes, talking with students and teachers, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, 2005 and 2006 New England Common Assessment Program results, Fallon’s self-study)
Most students are stronger problem solvers than they are readers and writers. When working in groups or with partners, many competently use their math skills to solve problems successfully. Their ability to work together and collaborate is a true strength. They confidently discuss and share their mathematical reasoning and respectfully challenge one another’s thinking. They say working with partners or in small groups ‘makes the work easier and helps you when you get stuck.’ When asked what happens when they don’t know what to do, one student replied, “There’s more than one way with a partner.” Students work productively using a variety of strategies and resources— manipulatives, posters and word walls—as well as collaborating with their peers. Students look for patterns, try numerous ways, and when something doesn’t work, they do not hesitate to try something else. They clearly understand that to be productive group members they are expected to contribute ideas and systematically comment on what their peers think and to critique it. When working together, these confident students persist until they are successful. Nevertheless, many students are not as successful when they independently solve problems. They often do not know where to begin or what strategy or operation to use. These students often wait for their teachers to assist them. Many can read the words but often fail to understand the text. They struggle to extract important information that would help them solve the problem. This reading deficiency possibly explains why only forty-five percent of the students at Fallon met proficiency on the 2006 New England Common Assessment Program results. (following students, observing classes, talking with students and teachers, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, 2005 and 2006 New England Common Assessment Program results, Fallon’s self-study)
Students at Fallon Memorial are strong verbal learners who excel when they work collaboratively. Students can often be heard saying “You can do it.” “What do you think?” This collaborative spirit encourages students to persevere, take risks and build trust. They confidently and respectfully work together to discuss their ideas and reach consensus. A sense of fairness is clearly evident. They ask one another guiding questions, connect what they are learning to their prior knowledge and learn from their mistakes. They are curious, focused, resourceful learners who know where to go to find information. They clearly know and follow both the classroom and school routines. Many are comfortable doing what is expected. Because of their sense of comfort, a few capable students do not push themselves to exceed beyond meeting the minimum requirements. (following students, observing classes, talking with students and teachers, meeting with students, Fallon’s self-study) 
Important Thematic Findings in Student Learning

Students:

· Are enthusiastic, collaborative learners
· Are confident risk-takers
· Work at a basic level to meet minimum requirements
5. FINDINGS ON Teaching for Learning

Conclusions

All teachers at Fallon work hard to teach their students how to read. Most focus on the fundamentals of word recognition and the recall of basic facts. They stress the importance of reading as a tool for learning. Fortunately, a few challenge their students to think critically about what they read. These more competent teachers show their students what good readers do by “thinking aloud” numerous reading strategies. Lively discussions are the norm in these classrooms, where teachers ask probing, rigorous and focused questions that push their students to think beyond the literal level. They teach their students the difference between reading the lines and reading between the lines. These effective teaching practices, critical for ELL (English Language Learners) and special education students, help ALL students build from their prior experiences, analyze and interpret text, consider different perspectives and draw insightful, reasoned conclusions. While a number of these strategies are evident in many classrooms, only a few teachers consistently employ all of them to motivate and support their students. Teachers report that they clearly understand the purpose of the basal, but they often feel confined by the scripted nature of the series. They say that it inhibits their ability to differentiate their instruction. Many appreciate the principal’s attempts to supply them with additional support materials. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students and district administrators, reviewing classroom assessments, discussing student work with teachers, reviewing school improvement plan, classroom textbooks, 2005 and 2006 New England Common Assessment Program results)
Teachers work diligently to teach students basic writing skills. They emphasize organization, spelling and punctuation. While these skills are essential, this laser-focus on fundamentals reduces the emphasis on the writing traits that lead to more sophisticated and higher quality writing. Thus, most student writing often lacks varied word choice, sentence fluency and voice. Teachers routinely require students to use graphic organizers to list their ideas and information, but few emphasize that these organizers are only a point to begin the process. As a result, students often confine their writing to the details they list, rather than using their lists as springboards for building further ideas. While all teachers expect their students to use rubrics as guides for their writing, many fail to show their students how to use the criteria to assess and improve the quality of their work. Ongoing feedback from teachers and peers about how students can improve their work is noticeably lacking in some classrooms. Students write and then immediately consider their work finished. Teachers confirm the SALT team’s findings that many students do not see the need to revise and edit continually. In addition, teachers request a more clearly defined writing program and clarification of the district expectations so that they can help their students improve their writing skills. (following students, observing classes, discussing student work with teachers, meeting with school improvement team, students, parents and district administrators, talking with students, teachers and district administrators, reviewing completed and ongoing student work, 2005 New England Common Assessment Program results, reviewing school improvement plan, reviewing curriculum guides)
Fallon’s classrooms come alive when students problem solve. Both teachers and students exhibit a heightened level of excitement and energy. Teachers shine as effective problem solving facilitators and coaches. They consistently probe, push and motivate their students to work collaboratively, listen to their peers and build upon the ideas of others. They model strategies, encourage their students to explore alternate solutions and celebrate and value thinking that is “out of the box.” These effective teachers insist that their students clarify and defend their solutions by asking numerous probing questions, such as: “How do you know?” “Prove it,” “Show me another way,” or “Go ahead and make me think.” Their refusal “to let the kids off the hook” promotes risk taking, facilitates discussions and helps students develop a clearer understanding of math concepts. Some teachers report that the training they received from EMT’s (Energized Math Trainers) has helped to clarify the district expectations and increased their own understanding of math concepts. (following students, observing classes, meeting with school improvement team, parents and school and district administrators, talking with students, teachers and school administrator, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, reviewing classroom textbooks, 2005 and 2006 New England Common Assessment Program results, reviewing records of professional development activities, Fallon’s self-study.) 
The teachers at Fallon Memorial are caring professionals who provide a warm, welcoming student-centered learning environment where students feel safe and valued. Teachers report a strong cohesion and mutual respect, yet their professional practice does not always reflect this. Many teachers voice the importance of collaboration. They report a need to have more time to coordinate their instruction with the special educators and the ESL and reading teachers. Fortunately, a few effectively utilize their mutually free time to plan and coordinate their instruction with their peers. These few plan together, share their ideas, look at student work and assessments and use this information to make their instructional decisions. The Fallon self-study reports that teachers worked with a district facilitator to analyze student work, reflect on their practice and arrive at consensus about needed changes. This work is commendable, and the school improvement team reports that this initiative is laying the groundwork for the transformation of Fallon into a true professional learning community. However, the identified and needed changes in student learning and teaching are not evident in every classroom. (following students, observing classes, meeting with school improvement team, parents and school and district administrators, talking with students, teachers and school and district administrators, discussing student work with teachers, reviewing school improvement plan, 2005-2006 SALT Survey report, Fallon’s self-study)
Commendations for Fallon Memorial School
Beginning collaborative efforts
Caring, nurturing teachers

Effective problem solving instructors

Recommendations for Fallon Memorial School
Increase collaboration among all teachers. Continue to analyze student work and assessments to make informed instructional decisions.
Develop a clear, common understanding of differentiated instruction. Capitalize on the expertise that exists on this staff, and support one another in implementing these practices. 

Increase emphasis on critical thinking skills in reading and writing. Emphasize a broader range of strategies, and provide students with opportunities to practice and reflect. 

Apply the strength of the collaborative model that is evident in problem solving instruction to all areas of the curriculum.

Use your mutual unassigned time to plan, coordinate and share instructional practices. Continue to clarify expectations for student achievement using common assessments and rubrics. 

Develop common language about assessment and scoring. Increase the consistency of your grading expectations and academic rigor throughout the school.

Recommendations for Pawtucket School Department
Adopt a system-wide and consistent writing program using teacher input. Provide appropriate on-going professional development and support.
Clarify use of the new standards-based report card, and set benchmarks for identified areas of achievement.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

A hard-working dedicated administrator leads the school. She describes herself as a “no-nonsense straight-shooter” who puts her students first. District leaders and teachers report that her strength is her tenacity in advocating for her school; she relentlessly seeks support materials, professional development and additional staff. Parents express their gratitude for her role in ensuring a safe, productive learning environment; they say she is fair and approachable. This highly visible administrator effectively juggles and prioritizes the needs of her school and does not hesitate to communicate these needs to the central office. While she is working to become an instructional leader, she is often hamstrung from making autonomous instructional decisions. Some teachers report she is approachable and supportive, while others feel she does not value their opinions. Recognizing the need to delegate instructional responsibilities to increase student achievement, she works to build leadership capacity by encouraging teachers to assume leadership roles. She strives to provide schedules and structures that promote teacher collaboration and maximize the use of staff expertise, but the implementation of school-wide collaboration and differentiated instruction is just beginning. (following students, meeting with school improvement team, parents and school and district administrators, talking with teachers, students and school and district administrators, discussing student work with teachers, reviewing school improvement plan, 2005-2006 SALT Survey report, observing the school outside of the classroom, observing classes)
As written, the school improvement plan is an effective document to improve student learning. The action steps clearly delineate what both students and teachers need to do to improve student achievement. Commendably, the school improvement team led a comprehensive and inclusive self-study process, through which Fallon teachers worked together to analyze data, examine student work and see teaching and learning through the eyes of their students. More importantly, the SIT used the data gathered from these protocols to inform the action steps of their plan. The school improvement team reports that the self-study process and writing of the current plan advanced the development of a professional learning community here at Fallon. It is important to note that the present school improvement plan was completed in February, 2007. When asked how the SIT is communicating the plan to the Fallon learning community, SIT reports that “all members of the staff have a copy of the plan.” However, no specific steps to communicate the plan effectively are currently in place. In some classrooms there is little evidence of implementation of many of the action steps. (following students, observing classes, reviewing school improvement plan, meeting with school improvement team and school and district administrators, talking with teachers, Fallon’s self-study)
The present “collaborative model” of instruction fails to maximize the expertise of all available certified and non-certified staff. Teachers of English as a Second Language, special educators and literacy and reading teachers all work with students within the regular education classrooms. Their primary function is to “provide direct instruction to identified students during guided reading.” Specialists express frustration because they cannot adequately meet the needs of their students in only the guided reading time block. Moreover, teachers report they need more flexibility in where and how they work with identified students. This problem is compounded by the lack of collaboration and coordination of instruction among all professionals. Many regular classroom teachers think of differentiation of instruction as ‘instruction provided by specialists’ rather than as the incorporation of strategies specific to English language learners and special education students into their daily instruction. Some specialists say teachers underutilize and undervalue their expertise. (following students, observing classes, meeting with school improvement team and school and district administrators, talking with students, teachers and school administrator, reviewing district and school policies and practices, discussing student work with teachers, reviewing school improvement plan)
While the SIT and school leaders report that collaboration and differentiation of instruction are the major foci of this school, these practices are the exception and not the norm. Except in a few classrooms, these instructional strategies are often mutually exclusive. Students in only a few classrooms reap the benefits of both. Students in these classrooms engage in rigorous and meaningful work. These teachers do whatever it takes to coordinate their lessons and provide the reinforcement and specialized instruction that is needed. They consistently meet during their mutually free time to identify student needs and determine appropriate instruction. Students miss valuable learning opportunities in classrooms where teachers do not consistently discuss student needs with all of the service providers. Some teachers report that they want more professional development on how to differentiate their instruction, yet some do not take advantage of the expertise that currently exists on this staff. (2005-2006 SALT Survey report, observing classes, following students, meeting with school improvement team and school and district administrators, talking with teachers and school administrator, reviewing district and school policies and practices, reviewing school improvement plan, discussing student work with teachers, Fallon’s self-study)
Commendations for Fallon Memorial School
Comprehensive, on-going self-study
Use of data to inform the school improvement plan

Emerging teacher leaders

Recommendations for Fallon Memorial School
Design professional development opportunities that draw upon the expertise of the specialists in the school. Use this to promote collaboration, focus lesson study, assess student needs, reflect on instructional practices, analyze at student work and differentiate instruction. 

Continue to grow and support teacher leaders to increase instructional leadership. 

Find ways to better facilitate communication among staff, administrator and the central office.

Create an environment where all members of the learning community feel that their opinions and expertise are valued. Increase staff involvement in decision-making.
Work to communicate and implement the school improvement plan. Continue to monitor its effectiveness, and adjust the action steps when needed.

Reexamine the design of the “collaborative model” of instruction to better meet the needs of all students. Clarify roles and responsibilities of all service providers. Provide time for teachers to collaborate and share their expertise.
Recommendations for Pawtucket School Department
Establish regular, frequent meetings with ESL and special educators to focus on instructional issues. Provide ample support and training for the implementation of new initiatives, including on-line IEP’s (Individual Educational Plans).
Find ways to provide on-going support to all teachers in implementing the new initiatives and monitoring their effectiveness.
Continue to seek ways to involve teachers and administrators in the decision-making process. Find more effective ways to communicate district mandates and initiatives.
7. Final Advice to FALLON MEMORIAL SCHOOL
Fallon Memorial possesses the tools and expertise to improve student achievement. Your comprehensive self-study was the first important step. Be proud of what you have accomplished, and work together to put the identified changes into action! Ongoing discussions about how to improve learning and teaching will lead only to a stronger professional learning community. 
Begin by challenging every student to achieve higher levels of thinking, reading, writing and problem solving. Reach for those 4s! Develop scheduling practices that provide equity for teachers to meet. Use this time wisely, and emulate your students’ ability to collaborate. Recognize that you possess the talent, creativity and expertise you need to push your students forward. Use it. Learn from and support one another as you face upcoming and ongoing challenges and changes. Improved student achievement can happen only with intentional purposeful collaboration and support. Students and teachers deserve nothing less. The expertise is as close as next door.
We urge you to use the recommendations in this report and your school improvement plan to guide your next steps. Take the responsibility to move forward rather than waiting for “downtown” to do the work. 
Endorsement of SALT Visit Team Report

Fallon Memorial School
March 9, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Fallon Memorial School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

March 27, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Fallon Memorial School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Fallon Memorial School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 9 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Fallon Memorial School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 NECAP Results
School and District Report Cards

Binders:


Following Students


Equity Gap Analysis


Salt Survey Analysis


Looking at Student Work


Master ELA District Binder


District Information 


ELA Assessment Retreat


Balanced Literacy 


Home-School Connections


Assessment Data

State Assessment Results for Fallon Memorial School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state NECAP results.

Information Works! data for Fallon Memorial School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. 
Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of Clayville Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Clayville Elementary School as a school making insufficient progress.
Table 2  2005-2006 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Fallon Memorial School compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2005-06 NECAP Sub-Topic Results

Grade 6 Reading
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GRADE 6 Mathematics
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Grade 5 Writing 

The Fallon Memorial School Improvement Team

Ken Bowdish

Parent

Melinda DeCorte
Special Educator

Joanne Deigham

Parent

Joan DiOrio

Principal

Mr. and Mrs. Durango

Parents

Denise Emond

Grade 1 Teacher

Steven Ferreira

Grade 5 Teacher

Miryam Hanna

Grade 3 Teacher

Elaine Hogan

Literacy Teacher

Sharon Murphy

Community Member

Keith Remillard
Music Teacher

EMT Trainer

SIT Chair

Alba Steiner

District Parent Outreach Coordinator

Karen Wall

Grade 6 Teacher

Members of the SALT Visit Team

Ruth S. Haynsworth

Grade 5 Teacher

Stony Lane Elementary School

on leave to the 

Office of Progressive Support and Intervention

Rhode Island Department of Education

Regents SALT Fellow

Team Chair

Carol Batchelder

Technology Teacher

Narragansett Elementary School

Narragansett, Rhode Island

Sharon Cabral

Principal

Margaret Robertson School

Central Falls, Rhode Island

Lidia Cordeiro

Grade 1 ESL Teacher

Gladstone Elementary

Cranston, Rhode Island

Judith de Groot

Grade 1 Teacher

Meadowbrook Farms School

East Greenwich, Rhode Island

Deborah Ferreira
Grade 3 Teacher

Nayatt School

Barrington, Rhode Island

Mark Garceau

Principal

Gladstone Elementary

Cranston, Rhode Island

Kathryn McKeon

Grade 2 Teacher

Special Educator

Underwood School 

Newport, Rhode Island

Lisa Salisbury

Grade 3 Teacher

Eden Park Elementary School

Cranston, Rhode Island

Code of Conduct for Members of Visit Team
INSERT HERE

� EMBED Excel.Chart.8 \s ���








� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)
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