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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Reservoir Avenue School from January 22-January 26, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Reservoir Avenue School?

How well does the teaching at Reservoir Avenue School affect learning?

How well does Reservoir Avenue School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Reservoir Avenue School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 87.5 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 39 hours.

The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 29 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Reservoir Avenue School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Providence School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Providence, RIDE and the public should consider what the report says or implies about how they can best support Reservoir Avenue School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Reservoir Avenue School
The original structure for Reservoir Avenue Elementary School was built in 1924. Through the years, the school has served children in the Elmwood neighborhood of Providence, Rhode Island. An increase in population prompted the construction of the new wing in the mid eighties, which increased its capacity by four additional classrooms and added the cafeteria.

Current demographics reflect the diversity that now exists within the city of Providence. Of the total school population of 247, minority populations make up a significant part of the school’s total enrollment—Latinos 55%, and African Americans 28%. These percentages are consistent with the percentages for the City of Providence. The Asian student enrollment is 16%, which is 10% higher than the city. An ESL strand serves 19% of the students. This includes the Newcomer classroom (more detail here about it). One self-contained special education classroom serves 6% of the students with IEP’s. Other students with IEP’s receive Resource services or Speech. There is no Intensive Resource class and inclusion is not being implemented. The Free and Reduced lunch program serves 88% of the students.

Reservoir has twelve classrooms. This year there are three kindergarten classrooms—two that are traditional and one that serves English Language Learners. There is one traditional first grade classroom, an ESL second grade classroom, and a traditional second grade classroom. There is a third-fourth grade ESL classroom and one traditional classroom for each of the remaining grades. As mentioned, there are two self-contained special education classrooms and the Newcomer classroom. Specialists provide instruction in art, music, library and physical education. The school support personnel that serves Reservoir on a part-time basis includes a school nurse teacher, a guidance counselor, a resource Teacher, a speech therapist, a social worker, and a school psychologist. This year, instructional coaches for math and literacy have been reduced to part-time. Instructional Assistants are available in kindergarten, first grade, special education, and the Newcomer classroom. Prior to 2004, Reservoir did not have a full-time principal. That position was split with the Webster Elementary School, and a full-time assistant principal was assigned to Reservoir. The school now has a full-time administrator.

During the 2004 school year the school partnered with Rebuilding Together and Home Depot to take on extensive projects that have greatly improved the physical appearance of the school—like painting several classrooms, the ceilings and the hallways. The teachers and the students selected the colors. The faculty lounge was painted, the sink and counter replaced. Rebuilding Together and an arts association collaborated to create two murals. The outdoor one is a celebration of the cultural diversity within the community. The indoor one, which illustrates more than 100 math concepts, was created by a resident artist along with students from the Special Education, Newcomer and fifth grade classrooms. Rebuilding Together and Home Depot are still active partners and work will continue in the school this spring. The school has a “Power Lunch” program to promote reading outside of the classroom to help students develop a love for reading. 

Reservoir has demonstrated growth in literacy and mathematics, so that it is no longer among the schools that face possible sanctions. It is now one of five Providence schools classified Moderately Performing with Commendation. Reservoir Avenue School is usually ranked among the highest schools for attendance. A formerly sparse PTO has increased its membership and activity. Parents are active members of SIT, and they volunteer in each classroom and serve as classroom representatives at the monthly PTO meetings. 

3. PORTRAIT OF Reservoir Avenue School AT THE TIME OF THE VISIT

Driving north on busy Reservoir Avenue, one can quickly pass the red brick building known as Reservoir Avenue School, which sits immediately over the Cranston line in Providence, RI, a metropolitan city. As visitors enter the building, they observe the school’s small play yard that is designed to meet some of the interests of the students here—such as double-dutch and football. While the building is old and its architecture reflects a turn of the century feel, it is clean and welcoming. One of the aspects of this school that make it special is exemplified by a colorful mural that reflects the rich diversity of students who attend here. In addition, you meet friendly and committed office staff, who are devoted to Reservoir Avenue School in an extraordinary way.
The hallways and the intercom deliver the next mathematical challenge of the day to students, just some evidence that students here are growing as mathematicians. Most students are ready to face challenges across curricula. With explicit refinement of literacy instruction, they can become the researchers and authors their teachers intend them to become. The students’ expressions reflect their eagerness to learn. The expressions of the teachers reflect their desire that this school become the Pride of Providence, a potential that it definitely could attain. 
Although the core of dedicated teachers has helped the students here reach commended status on recent standardized testing, a stifling feeling exists. This impression belies the obvious efforts of the faculty and staff to make this school a high performing school. Strengths in reading and mathematics instruction precede the possibilities for improvement in the teaching of writing. Emerging is an inquiry-based approach to teaching science where a small number of eager student scientists record their thinking in notebooks that have the potential to be the channel for developing their literacy and critical science skills.
Refining the leadership could easily bring Reservoir Avenue School to greatness, a goal the principal expresses she has for the school. The school leadership has succeeded in inspiring parent and community involvement. A quality goal would be to use those same techniques to unify the amazing capacity, talents and divisiveness that exist within this school community. The school needs to set better limits and consequences for a small group of students to quash spiraling behavior issues that are beginning to affect safety in both structured and unstructured settings. A sense of community and firm, clear expectations that reportedly once existed here, has helped. The school needs to pay a great deal of attention to this matter, so that it can move ahead. 
4. FINDINGS ON STUDENT LEARNing

Conclusions

Many students at Reservoir Avenue Elementary School perform well in mathematics. These students use tools such as manipulatives to help them become more independent in their learning. They say that manipulatives help them rely less on their teachers. They daily solve difficult mental math problems (“head problems”) by listening to information, sequentially understanding the language and solving the numerical problems. This is helping English Language Learners improve their use of math language and vocabulary. Moreover, they can use criteria for mathematical tasks to assess one another’s work. This makes them more aware of what they need to communicate and demonstrate within their math solutions, such as illustrating an answer in more than one way. They are engaged and focused when they use the “MIFF” (motivation, involvement, focus, and feedback) techniques to respond to lessons and interact with their teachers and peers. These students take an active role in advancing their mathematical performance and thinking. Subsequently, they persevere until they solve the problem. However, other students perform less well in math. Because they misbehave, they are less engaged and attentive, and they are often off-task during teacher-directed instruction. They fall short in completing their work, and they seldom find math solutions without help from their teachers. They rarely use the manipulatives or visuals that are available in the classroom or take initiative to advance their learning. They are not always able to express their thinking in writing using strong math language and rationale. These students do not reflect on what they know about math. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, and parents, discussing student work with teachers, reviewing classroom assessments, discussing student work with teachers, reviewing completed and ongoing student work, reviewing the Reservoir Avenue Elementary Self Study)
Most students at Reservoir Avenue School write reasonably well in many content areas. What’s more, they enjoy writing and write often. However, as their teachers report, they need structure and assistance in organizing their writing. These students use rubrics and checklists to guide their progress in writing. They know that the purpose of the criteria is to help them produce better work that meets their teachers’ expectations. They use models and produce conventionally appropriate writing about topics they choose. While most of these students are proficient at organizing their writing in sequences, only some of them produce work that marks the quality traits of good writing. Their writing has a good lead, such as a “focus statement.” They give reasons that support their focus statement. Their writing has an organizing structure. They use anecdotal examples to support their topic and write conclusions that connect what they have written back to the introduction. However, they generally do not write creatively. In addition, students in classrooms that have science lessons write questions, make predictions, clarify their answers, and summarize their findings. This builds vocabulary and background knowledge and supports the development of their reading skills. They write “claims” and summaries and support their writing with the evidence from their science observations. These students are developing the skills to become better expository writers. Yet, students in a few classrooms write less well. They seldom write appropriate responses to literature or produce quality writing. They don’t complete tasks or independently or fully develop the genres. Although teacher-made rubrics are available, they rarely use them to guide their progress. They are not clear about how to use them effectively. These students are not developing the skills they need to become independent, reflective writers who produce quality work. (following students, observing classes, meeting with school improvement team and students, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers)
Reservoir Avenue students enjoy reading; they focus on it and read well. Students read independently in class, although they do report a desire to read more. They read fluently with expression and correct their own errors, and they understand what they read. They strategically read text by breaking down words and using context clues, and they self-monitor. They frequently practice “word work,” which helps them gain a strong phonemic awareness. Further, students in many classrooms practice the skills of critical readers, even as they struggle with the level of the text. These skills include inferring meaning, making connections to other text and to things they know, summarizing the important points, visualizing what the writer is saying, and citing evidence from the text. Even though the students here are good readers, some could be practicing these higher level skills more. Slightly less than half of Reservoir Avenue students met with proficiency on the 2005 New England Common Assessment in reading, which could be explained by their lack of higher level thinking skills. (following students, observing classes, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers. and school and district administrators, reviewing completed and ongoing student work, reviewing the Providence One Plan for Reservoir Avenue School, reviewing district and school policies and practices)
Most of the problems Reservoir Avenue students solve lack rigor and depth. Students give correct solutions to the basic problems, but only a few of them show they understand multiple solution paths or how to explain their mathematical thinking in depth. Generally they lack strategic approaches to solving problems that they can consistently apply. They seldom work in groups to solve problems cooperatively. In contrast, special education students strategically work with “Eular circuits” to solve interesting problems in stories they have heard. These students report that they enjoy solving the problems. This proves to be  a good way to keep students interested and help them persevere to solve higher level problems. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers, and school and district administrators, reviewing school improvement plan)
The behavior of some students in identifiable groups interferes with their own learning and safety as well as that of others around them. Students in these groups show little respect for either their peers or adults, and they take advantage of the fact that their behavior is not monitored in either an effective or a systematic way. These students hit, kick, or verbally abuse one another in the classrooms and hallways, at recess, and immediately after school. They lack the skills to solve day-to-day problems that involve conflict resolution and social interaction. This violent behavior distracts them and other students from learning and makes it difficult for these other students to feel safe within their environment. In addition, teachers whose students have contact with students in these groups report that they are desperate for the school to find a better way to manage student behavior. (following students, observing classes, observing the school outside of the classroom, talking with students, teachers, and school and district administrators, reviewing school improvement plan, reviewing district and school policies and practices)
Despite problems with discipline in the school, most students at Reservoir Avenue Elementary are generally confident, capable, and expressive learners. They are eager to read, write, do mathematics, and share what they have learned. They are ready to take the next step to meet higher expectations. They say that their work is easy, and the SALT team thinks they are capable of greater challenges. While most students know basic skills, and have structure and routine in their learning, their work lacks creativity and higher level thinking. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and parents, talking with students, teachers, parents, and school and district administrators, reviewing school improvement plan, reviewing district and school policies and practices)
Important Thematic Findings in Student Learning

Students:

·  exhibit a wide spectrum of behavior ranging from compliant and courteous to unsafe and disrespectful
· Are fluent, expressive readers
· Have strong computational and conceptual math skills
· Are capable of and want greater challenges
5. FINDINGS ON Teaching for Learning

Conclusions

Most teachers teach the basics of the Investigations Math Program well. In addition, they supplement the program with “daily two’s” and “head problems” to reinforce the necessary skills as outlined in the Grade Level Expectations. The math coach successfully implements the “MIFF” techniques to help engage students during math lessons. Teachers provide manipulatives during their lessons that enable students to explore the new concepts independently. Further, they ask questions that advance their students’ thinking, and they provide students with immediate feedback and probe their understanding. These teachers use rubrics to set clear expectations for their students, which allow them to self-assess their work. Yet, these assessment tools are not consistent across grades, and the rubrics do not always help students exceed the expectations. While all teachers consistently display math vocabulary and concepts, only some of their students know how to access them. Yet, a few teachers are less successful in teaching math. Although they give their students math assignments, they rarely promote the use of manipulatives, check students for their understanding, give immediate feedback, or encourage students to be independent. In addition, these few teachers do not use the adequate classroom management skills necessary to engage students in learning tasks. (following students, observing classes, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, parents, and school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, Reservoir Avenue Elementary Self-Study, reviewing classroom textbooks)
While Reservoir Avenue School teachers consistently follow the Units of Study for writing, their instruction lacks creativity and flexibility. They teach conventions well, enabling their students to produce grammatically and structurally correct pieces. They teach their students how to use the process of writing, and they post signs that state “what good writers do.” Yet, the signs fail to explain the techniques or methods that would help students produce creative and interesting work. Additionally, teachers report that they don’t provide students with enough opportunities to write short responses on demand, which may help them improve their performance on the writing subtest of the New England Common Assessment. Teachers who teach science use science notebooks to enhance expository writing. They require their students to cite evidence to support their conclusions about their science observations. These teachers are teaching their students the skills that are also reciprocal for good readers and problem solvers while at the same time preparing them for future state science assessments. (following students, observing classes, meeting with school improvement team and school and district administrators, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, reviewing classroom assessments, discussing student work with teachers, reviewing district and school policies and practices, Providence One Plan)
Although teachers are supplementing the Investigations math program with problem solving opportunities for their students, the problems lack rigor and depth. Further, only a few teachers give their students creative problems to solve across other curricula. They are providing creative and motivating ways for their students to develop perseverance for problem solving such as in the teaching of “Eular circuits.” Outside of science, teachers seldom provide opportunities for their students to solve problems in groups. Although some teachers are explicitly teaching other strategies such as diagramming and working backward, they do not teach enough of these strategies so that students have the tools to show their solutions in multiple ways. Teachers are beginning to facilitate their students’ problem solving by asking effective, probing questions that are modeled by the math coach. They “Tell students less, ask students more.” They are helping their students gain independence and stamina in problem solving. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing district and school policies and practices, Providence One Plan for Reservoir Avenue School)
Although the school faces issues in student behavior and conflict resolution and the Providence Schools Student Success Resource guide provides lesson plans and community resources to teach students conflict resolution and non-violence, there is little direct instruction or deliberate effort to teach the skills and attitudes to help students resolve conflicts. Students in classrooms where teachers cultivate a culture of respect are better able to resolve conflicts. All students at Reservoir Avenue School could benefit from deliberate classroom instruction on conflict resolution skills. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing district and school policies and practices, Providence One Plan for Reservoir Avenue School)
Teachers at Reservoir Avenue School teach reading well. Yet, only some of them teach higher order thinking skills on a consistent basis. When implementing the Units of Study, they balance their literacy instruction by teaching their students how to work with words, read with expression and fluency, and use strategies such as using context clues to read and understand difficult words. They also differentiate their instruction through the use of leveled reading groups. They constantly monitor their students’ reading behavior through the use of running records, and they adjust their instruction in flexible groups to meet the needs of their students. Importantly, some teachers instruct their students to infer, visualize, wonder, and make connections, which facilitates them to reach a deeper understanding of the text they read. However, some teachers focus too heavily on literal questioning. They rarely probe further into their students’ abstract understanding of the text. These teachers are hindering their students from further advancing their critical reading skills. Teachers report that due to a lack of extra resources to support the implementation of the Units of Study, they create, purchase, and supplement reading instruction materials on their own. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators, reviewing completed and ongoing student work, reviewing district and school policies and practices, Providence One Plan for Reservoir Avenue School)
Teachers at Reservoir Avenue School are dedicated and committed, and they care greatly for their students. Despite their awareness of the various difficulties their students face, they recognize their abilities to learn. They are poised to take their students to the next step in all areas of their learning. Teachers are collaborative during common planning time, but the SALT team thinks that they underutilize the school’s literacy coaches as a way to improve their practices, especially for writing. Although some teachers cultivate a positive learning environment that promotes less conflict, many students report that they want less violence at the school. The SALT team thinks that some teachers ignore too many unacceptable behaviors or rarely impose relevant consequences. Nonetheless, despite reports of a lack of support in leadership, most teachers at Reservoir Avenue School work diligently to meet the needs of the diverse students here with innovative, well-developed practices. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, various school staff members, and school and district administrators, Providence One Plan for Reservoir Avenue School, reviewing district and school policies and practices)
Commendations for Reservoir Avenue School
Most teachers are enthusiastic, dedicated, committed professionals.
Teachers implement the curriculum consistently, resulting in strong student learning.
Comfortable balance in the teaching of reading with a focus on best practice

Good effort and accomplishments in the teaching of mathematics with the assistance of a capable math coach

Respect for the students

Recommendations for Reservoir Avenue School
Unify the management of students by implementing a positive and consequential school-wide discipline plan.

Use the Providence Public Schools Student Resource guide as a way to implement the instruction of conflict resolution and non-violence.

Apply for the professional development in behavior intervention offered by the Providence district to work on the critical problem of student behavior. 
Raise academic expectations for the students in problem solving and across curricula to increase their higher level thinking skills and rigor.

Coordinate the use of the rubrics. Continue to use the rubrics in all areas because they are helping your students to meet your clear expectations.

Increase the opportunities for on-demand short and extended responses in writing.
Further interpret and develop the components of the Units of Study that will help your students produce interesting and creative writing. More consistently incorporate these traits into your writing mini-lessons.
Utilize the school’s literacy coaches to enhance writing instruction. Open your doors, and communicate with one another more clearly about your roles and needs.
Recommendations for the Providence School Department
Give Reservoir Avenue Elementary School the professional development you offer for behavior intervention in schools that need support with managing student behavior.  
Check the resources that are listed as being available within each Unit of Study. Provide those that are missing.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

While the principal has established a good relationship with the parents at Reservoir Avenue Elementary School, she has not established an effective professional relationship with the staff and teachers. Her communication with staff, teachers, and students is weak and contributes to their belief that she is disconnected from them. Because student behavior is an issue, the teachers and staff are very concerned about her ineffective management of the behavior referral process and follow through on disciplinary action which results in confusion among teachers and students. Students take advantage of the lack of consequences for poor behavior, and teachers are frustrated by the lack of administrative support for their attempts to control difficult behavior. In addition, some say the school has not filled the orders for supplies and materials that are necessary for them to do their jobs. The principal  does show some support in the area of instruction by working with teachers’ schedules to better implement Reading 180 and by attending scheduled common planning times. She is aware of the social-emotional needs of students in the Newcomer classroom. Despite this, she does not provide effective overall school leadership. (following students, observing classes, observing the school outside of the classroom, reviewing district and school policies and practices, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators)
The district’s innovative Units of Study are well-designed to meet the needs of the majority of the children in this urban setting. They are well-balanced, comprehensive, and include a highly-structured approach to developing literacy skills. While teachers are making good use of them, they report they feel overwhelmed with all that is required to meet the stringent timelines. Additionally, teachers and specialists report that they lack materials required by the district to implement the Units of Study. .  (following students, observing classes, observing the school outside of the classroom, reviewing district and school policies and practices, Realizing the Dream—Urban Schools for the 21st century (2006-2009), meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators)
Many teachers have strong managerial skills. They cultivate an environment of mutual respect that fosters good behavior. In addition, there are some attempts to control behavior with positive behavior interventions. Regardless, some teachers still struggle with classroom control, which results in students engaging in disrespectful and potentially harmful behavior that negatively impacts the learning of the entire class. When these behaviors are exhibited outside of the classroom and when students are referred to the office because of poor behavior, they frequently spend long periods of time sitting there. Teachers are often unaware of the outcomes of their referrals, and little evidence of consequences was observed by the SALT team. There is little school-wide focus on respect and positive behavior intervention techniques. As such, a positive school community is lacking, and learning is frequently interrupted in a few classrooms. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school and district administrators, talking with students, teachers, and school and district administrators, reviewing district and school policies and practices, Providence One Plan for Reservoir Avenue School) 
The Special Education programs deliver instruction to special needs students in an innovative and creative manner, although classroom management is a challenge. The self-contained classroom participates in progressive science lessons with the Narragansett Bay Commission that is aligned to the forthcoming Science Grade Level Expectations. The students work in cooperative groups to develop projects based on what they have learned. Fifth grade general education students are involved in these science lessons, as well. They incorporate technology to study estuaries throughout the country viewed over a live feed over the internet. There is also evidence of collaboration with other classrooms including daily mathematics lessons in other grade-appropriate classrooms. However, both the self-contained and the resource teachers implement most of their instruction outside of the general education classrooms. In addition, district administrators report, and the SALT team agrees, that the need for more inclusion exists, because students with special needs learn better alongside their other grade-mate peers in the general education classroom. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers) 
Students in most ESL classrooms receive effective instruction. They benefit from the structure provided, and this is manifested in their oral and written communication. They are encouraged to use oral and written language to express their thinking in a non-threatening environment. These students are held to the same standards and expectations as their English language speaking peers, and they are given opportunities to reach these goals. However, students in the Newcomer classroom are not as well served. Instruction, behavior management, and the use of resources are not matched to student needs. For example, Newcomer students have not been given the opportunity to utilize the “Avenues” program provided by the district. In addition, the principal and others report that the use of an interpreter from the International Institute is helpful and has been initiated and arranged due to creative efforts and funding from the principal. (following students, observing classes, observing the school outside of the classroom, meeting with students, school and district administrators, and parents, talking with staff, students, teachers, school and district administrators , talking to teachers, students, school and district administrators and the International Institute, reviewing completed and ongoing student work, discussing student work with teachers) 
Reservoir Avenue School is bright and maintains a pleasant appearance. Parents report that they feel welcome here. Yet, the overall internal culture of the school is divisive; there is a lack of trust here. Communication between the administrator and the staff and lack of mutual support are detriments to the culture. Teachers want to collaborate more, and they appreciate the time they spend with one another during their common planning time. They report that their Looking at Student Work sessions were useful and helped them improve their instruction. The students report that they miss student organizations, celebrations, and activities such as student government. They also wish for more after-school programs that involve sports, music, and art. The SALT team thinks that improvements in the culture of Reservoir Avenue Elementary School could be the springboard to help it reach its potential of becoming a high performing school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school and district administrators, Providence One Plan for Reservoir Avenue School). 
Commendations for Reservoir Avenue School
Collaboration with outside agencies

Collaborative culture and innovative instructional practice in special education

High expectations for English Language Learners and Special Education Students.

Well-developed and comprehensive literacy Units of Study that meet the needs of this student population

Strong parent connections with principal
Recommendations for Reservoir Avenue School
Incorporate more inclusionary practices for Special Education and English Language Learners, as the limited practice of “regrouping” is working and the expertise of special educators and ESL teachers is remarkable.

Increase communication between the principal and staff. Develop a more collaborative and trusting relationship between the principal and the teachers.

Maintain a visible presence by the principal throughout the school on a regular basis.

Continue your outreach to community agencies to enrich students’ learning and the curriculum and to provide help for the Newcomer classroom.

Monitor, use and provide support for the use of the “Avenues” Program for the Newcomers.

Provide and re-institute before, during, and after-school programs and activities, as students miss student government and safety patrol.

Continue to refine the use of common planning time. 

Prioritize and better allocate money in the school’s budget for resources needed by specialists and teachers.

Recommendations for the Providence School Department
Monitor the school’s progress with the Newcomer Program and school-wide behavior and discipline.

Consider training for innovations to help Newcomers.

Monitor the leadership and staff relations at the school.

Celebrate the academic achievement in state tests that Reservoir Avenue Elementary has achieved.
7. Final Advice to RESERVOIR AVENUE SCHOOL
The breakdown in respect and communication between the school staff and the principal must be repaired. Challenge students in every way you can. Set aside your separate agendas, and work as a team. Collaborate more in order to develop consistent language and expectations across grade levels. Monitor student behavior and discipline in a positive way so that the students of Reservoir Avenue Elementary School can become positive citizens. Students clearly express the need for a safer environment and for programs before, during and after school. Develop school-wide recognition for good citizenship and consistent consequences for poor behavior. Celebrate your academic successes, as well as your successes in monitoring student behavior—and all that Reservoir Avenue School accomplishes—and you can become a high-performing school.
Endorsement of SALT Visit Team Report

Reservoir Avenue School
January 26, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Reservoir Avenue School visit did not raise any issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

February 24, 2007



report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Reservoir Avenue School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Reservoir Avenue School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 7 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Reservoir Avenue School
district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 NECAP Results
School and District Report Cards
State Assessment Results for Reservoir Avenue School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Reservoir Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at http://www.ridoe.net. Using the most recent data from the NECAP exam, Reservoir Avenue School is classified as moderately performing and commended.

Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2005 Report Card shows the performance of Reservoir Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Reservoir Avenue School as moderately performing and commended.
Table 2  2005-2006 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Reservoir Avenue School on compare to the district and to the state across the different subgroups.

Table 3  2005-06 NECAP Sub-Topic Results

Reading
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Writing
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The Reservoir Avenue School Improvement Team

Gail Cafferty
Teacher

Cyndi Clark

Teacher

Deborah Doyle

Teacher

Laure Flynn

School Nurse Teacher

Diane Frenze

Teacher

Joanne Kearns

Teacher

Frank Kowalik

Teacher

Sandy Rhee

Teacher

Patricia Sweet

Parent

Members of the SALT Visit Team

Jeannine K. Magliocco, NBCT, M.Ed.
Regents SALT Fellow (on leave to

 the Department of Education )

Grade 4 Teacher

Aquidneck School

Middletown

Edna Coia
Assistant Principal

Elizabeth Baldwin School
Pawtucket

Gina Grossi

ESL Teacher
Fallon Memorial School
Pawtucket

Jacqueline Ingalls

Classroom Teacher

Orchard Farms Elementary School
Cranston

Donna McEnery

Classroom Teacher

Orlo Avenue School

East Providence

Barbara Kane O’Neill

Special Education Resource Teacher
Cranston Calvert School

Newport

Jennifer Paolozzi

ESL Teacher

Kevin Coleman School

Woonsocket

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





