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1. introduction

The Purpose and Limits of This Report

This is the report of the SALT team that visited Richmond Elementary School from April 9-April 13, 2007. 

The SALT visit report makes every effort to provide your school with a valid, specific picture of how well your students are learning. The report also portrays how the teaching in your school affects learning and how the school supports learning and teaching. The purpose of developing this information is to help you make changes in teaching and the school that will improve the learning of your students. The report is valid because the team’s inquiry is governed by a protocol that is designed to make it possible for visit team members to make careful judgments using accurate evidence. The exercise of professional judgment makes the findings useful for school improvement because these judgments identify where the visit team thinks the school is doing well and where it is doing less well. 

The major questions the team addressed were:

How well do students learn at Richmond Elementary School?

How well does the teaching at Richmond Elementary School affect learning?

How well does Richmond Elementary School support learning and teaching?

The following features of this visit are at the heart of the report:

Members of the visit team are primarily teachers and administrators from Rhode Island public schools. The majority of team members are teachers. The names and affiliations of the team members are listed at the end of the report.

The team sought to capture what makes this school work, or not work, as a public institution of learning. Each school is unique, and the team has tried to capture what makes Richmond Elementary School distinct. 

The team did not compare this school to any other school.

When writing the report, the team deliberately chose words that it thought would best convey its message to the school, based on careful consideration of what it had learned about the school.

The team reached consensus on each conclusion, each recommendation and each commendation in this report.

The team made its judgment explicit.

This report reflects only the week in the life of the school that was observed and considered by this team. The report is not based on what the school plans to do in the future or on what it has done in the past.

The team closely followed a rigorous protocol of inquiry that is rooted in Practice-Based Inquiry®
 (Catalpa Ltd.). The detailed Handbook for Chairs of the SALT School Visit, 2nd Edition describes the theoretical constructs behind the SALT visit and stipulates the many details of the visit procedures. The Handbook and other relevant documents are available at www.Catalpa.org. Contact Rick Richards at (401) 222-8401or rick.richards@ride.ri.gov for further information about the SALT visit protocol. 

SALT visits undergo rigorous quality control. To gain the full advantages of a peer visiting system, RIDE did not participate in the editing of this SALT visit report. That was carried out by the team’s chair with the support of Catalpa. Ltd. Catalpa Ltd. monitors each visit and determines whether the report can be endorsed. Endorsement assures the reader that the team and the school followed the visit protocol. It also ensures that the conclusions and the report meet specified standards. 

Sources of Evidence

The Sources of Evidence that this team used to support its conclusions are listed in the appendix. 

The team spent a total of over 84 hours in direct classroom observation. Most of this time was spent observing complete lessons or classes. Almost every classroom was visited at least once, and almost every teacher was observed more than once. Team members had conversations with various teachers and staff for a total of 36 hours.
The full visit team built the conclusions, commendations and recommendations presented here through intense and thorough discussion. The team met for a total of 30 hours in team meetings spanning the five days of the visit. This time does not include the time the team spent in classrooms, with teachers, and in meetings with students, parents, and school and district administrators. 

The team did agree by consensus that every conclusion in this report is:

Important enough to include in the report

Supported by the evidence the team gathered during the visit

Set in the present, and 

Contains the judgment of the team

Using the Report

This report is designed to have value to all audiences concerned with how Richmond Elementary School can improve student learning. However, the most important audience is the school itself. 

This report is a decisive component of the Rhode Island school accountability system. The Rhode Island Department of Education (RIDE) expects that the school improvement team of this school will consider this report carefully and use it to review its current action plans and write new action plans based on the information it contains. 

How your school improvement team reads and considers the report is the critical first step. RIDE will provide a SALT Fellow to lead a follow-up session with the school improvement team to help start the process. With support from the Chariho School Improvement Coordinator and from SALT fellows, the school improvement team should carefully decide what changes it wants to make in learning, teaching and the school and how it can amend its School Improvement Plan to reflect these decisions.

The Chariho School District, RIDE and the public should consider what the report says or implies about how they can best support Richmond Elementary School as it works to strengthen its performance. 

Any reader of this report should consider the report as a whole. A reader who only looks at recommendations misses important information.
2. PROFILE OF Richmond Elementary School
Richmond Elementary School in Richmond, Rhode Island, serves children from pre-kindergarten through fourth grade. This Chariho district school is approximately 70 years old. As the population of the rural communities grew, there were three additions to the school that include a gymnasium and a cafeteria.
Currently, 475 students are enrolled at Richmond Elementary School. The student population is approximately 96 percent white. Twelve percent of the students qualify for free or reduced-price lunch. Eighteen students qualify for daily attendance in a full-day kindergarten program. Nearly 20 percent of the students receive remedial reading instruction from a reading specialist and 2 reading consultants teachers, and 20 percent receive remedial math instruction. In addition, 14 percent of the students receive special education services. Two students, who recently came from Russia, are serviced by the ESL teacher. 
The school’s standards-based curriculum gives the students the opportunity to participate in core subjects and ancillary programs in art, music, physical education, and library science.

Nearly the entire faculty has received professional development in Learning Walks as developed by Institute for Learning. Teachers now regularly conduct Learning Walks, which the school believes has facilitated their vertical and horizontal grade-level sharing. 
The before-school math and the after-school reading programs were set up to assist students who are having difficulty meeting specific subject standards. Math and literacy nights are conducted to inform parents of the concepts that involve their children on a daily basis, such as grade-level expectations, curriculum approaches, and current terminology. The school reports the new Student Intervention Team, initiated by the principal, creates a forum for teachers to seek suggestions from their colleagues to address learning difficulties within their classrooms. This team comprises various grade-level teachers, reading and math teachers, special education teachers, and the school psychologist. The work of this team is designed to be an integral part of the Richmond Response to Intervention model. 
The school’s Parent Teacher Organization (PTO) sponsors an after-school enrichment program each semester. In addition, the PTO promotes a “Welcome-Back-to-School” barbecue for families, students, and staff. The principal holds a monthly coffee hour where she reports parents can communicate their suggestions and concerns.

3. PORTRAIT OF Richmond Elementary School AT THE TIME OF THE VISIT

Richmond Elementary School, a historic New England style building, proudly sits at the side of winding Rt. 138 in Richmond, Rhode Island. The signs of enlightening thoughts that welcome all learners match the principal’s child-centered philosophy and practices. Most students follow the advice on the signs requesting them to be respectful and responsible as they take advantage of the highly effective rituals and routines that cause them to value intrinsic success. Refining the accountability system for behavior and setting clearer limits and expectations in a few classrooms will help other students achieve the same levels of respect and responsibility. 

Remarkable interventions for special needs students leave observers optimistic that learning takes place here for every student. The principal’s strong background in special education and her advocacy for every child in this school has facilitated Richmond’s moving ahead in the state’s newer Response to Intervention model. Teachers and specialists collaborate to meet group goals that have created good levels of consistency for instruction in Reading, Writing, Math and Science. This productive unity and consistency and the pride evident in most teams serves as a great model for the entire school to work toward. 

The teachers say that they know they are doing a good job, but there is room for refinement. The progress teachers have made in implementing the CORE components of reading should lead them to take the next step of modeling publicly how a good reader thinks. Math instruction is stable and foundational. It is preparing the eager Richmond students with the skills and ways of thinking to solve more complex problems. The outstanding gain they have made in writing is a foreshadowing that this can happen.

Through their support and encouragement for teachers who take risks and who try new approaches, the school leaders show that they value the work and efforts of those they lead. Even so, their work isn’t above improvement. A school-wide approach to behavior management and discipline, which includes a parental understanding and acceptance, would benefit every constituent group in this school. 

Richmond is a safe, happy, progressive school that is ready to take its next steps. The dedication of all groups puts this school in a position to succeed.

4. FINDINGS ON STUDENT LEARNing

Conclusions

All students write often in many curricula areas. Many students in the upper grades write clearly, using detail well to develop their ideas. When they write in science and in response to reading, students know how to explain their ideas so that the reader understands them. They know how to write in a variety of forms including poetry, letters, and creative stories. They attend to important writing traits like good use of word choice, organization, and conventions that do improve the quality of their writing. Further, they show in their discussion that they know what these tools are and why they are important.  Students in the lower grades are able to write with grade appropriate conventions, but most of their writing does not demonstrate the detail and development that students in their grade level generally know and are able to use. They write in fluent and complete sentences. When they begin a piece by filling in the blanks and then finish it with a minimal amount of their own writing, their pieces tend to be too simplistic and overly structured. These students impressively know how to use the word wall to complete their writing tasks, but they generally express their ideas in only one sentence or a phrase. Reviewing the progress their students have made this year, teachers report they are pleased by their students’ readiness. These students do write well, and they are ready for more challenging tasks. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan)
Most students at Richmond Elementary read often, and they strategically read books at their appropriate reading levels. They actively discuss and write about what they read. They predict, rethink their predictions, cite evidence from the text, and make connections between the text and their own lives. Most students at Richmond use their phonics and basic skills to improve in reading, writing, and spelling. However, a few lack the necessary knowledge of strategies to read well. They lack expression when they read; they rarely use context or picture clues to understand; and they seldom recognize when they have misread or made mistakes. This compromises how well they understand what they read. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with parents, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan)
Richmond students perform fairly well in mathematics. They use strategies adequately to complete calculations and solve basic problems. They have a good number sense, and they predict and recognize patterns. Students write simple equations for “the number of the day” and keep math journals to practice basic daily word problems and master facts that help to build their computational skills. However, too few students push themselves, or they are far too comfortable to take the necessary risks to move to a higher level. While they score well enough on their end-of-the-unit assessments, they are too easily satisfied by their limited responses. (following students, observing classes, talking with students and teachers, meeting with students and district administrators, reviewing school improvement plan, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments)
Students at Richmond Elementary School rarely solve rigorous multi-step problems. Although their understanding of the language of word problems increases when they write story problems, they spend too much time writing them. This leads to their having less experience with solving rigorous problems that require perseverance. When they attempt to solve more rigorous problems, they have trouble breaking them down into workable components or consistently using an effective strategy. A few teachers report, and the SALT team agrees, that the students have trouble knowing how to attack the problems. Students at Richmond Elementary have less experience than they need to succeed at solving complex multi-step problems. (following students, observing classes, discussing student work with teachers, reviewing completed and ongoing student work, talking with students and teachers, meeting with students and school and district administrators, reviewing school improvement plan, reviewing classroom assessments) 
Most students seamlessly follow their daily routines, and they rarely find themselves in conflict with their peers. Their strong daily routines give them the structures they need to solve simple daily dilemmas on their own. These students soak up as much learning as they are offered. The few students, who have conflicts with their peers or who have a simple problem in their daily routine, lack conflict resolution skills. The problems they encounter often require adult intervention and usually interfere with their learning. They often interrupt their teachers. Additionally, they argue, sometimes intruding on one another’s space or hurting one another with little consequence. Some of their classmates report that they “can’t learn,” because of such disruptions in their classrooms. Their teachers say these problems “drag classes down.” These few students have an important and negative effect on their own learning and that of others. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with students, school administrators, and parents, reviewing school improvement plan)
Many Richmond students are independent, confident learners who recognize the importance of their work. They are proud of their work and eager to share it. They think it is important that they write a lot at Richmond. They listen well to their peers and their teachers and appreciate the feedback they receive. Yet, these same students say they would like more challenge in math, and the SALT team thinks they are right. The students say they want more meaningful interdisciplinary projects like the vegetable and fruit project and the Kwanzaa project. They feel happy, safe, and supported here. Unfortunately, a few feel they are entitled to more than their fair share of adult attention. These students interrupt instruction and do not respect the rights of others or even their own right to learn. This lack of respect and responsibility compromises the learning that takes place in this community. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers)
Important Thematic Findings in Student Learning

Students:

· Have strong foundational skills in literacy and numeracy from which to build problem solving skills.

· Display an unusual contrast between those who do and those who don’t show respect for their learning community or one another.

· Lack the experience, stamina, and perseverance to solve complex academic problems.
5. FINDINGS ON Teaching for Learning

Conclusions

Teachers at Richmond teach writing well. Many use quality literature to focus their instruction on specific traits like voice, word choice, and organization. They teach the process of writing through active participation, which enables their students to publish quality “polished” work. This validates student improvement in writing. All teachers use rubrics, and most students understand them. However, the practice of scoring based on effort rather than quality diminishes the effectiveness of rubrics. A few teachers provide prescribed tasks that teach necessary skills like organization, use of common words, and spelling, but they seldom push their students to increase their expectations for how well they could write, which in the end limits  their performance. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, and school administrators, reviewing completed and ongoing student work, discussing student work with teachers, reviewing school improvement plan, reviewing classroom assessments)
Teachers effectively use systematic approaches to teach reading. They report that the CORE (Consortium on Reading Excellence) components of reading have organized them for better instruction in reading. They teach their students to chunk words into syllables, to use phonemic strategies like rules for decoding vowel sounds, and to recognize commonly read words and word patterns. These strategies help students build a foundation in basic skills for successful reading. Teachers meet the needs of the diverse readers by instructing students in small groups, using books that match their reading levels. Through guided reading and literature circles, they teach their students to predict, discuss vocabulary, and make connections between the text and their own lives. As a result, most students are able to understand the books they read. However, teachers seldom publicly model the strategies that good readers use or ask their students to think at higher levels. This results in students not being able to analyze the text more critically in either fiction and non-fiction text. (following students, observing classes, talking with students and teachers, meeting with school improvement team, students, school and district administrators, and parents, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan, reviewing records of professional development activities) 
Throughout the day Richmond teachers spend a lot of time teaching math reasonably well, yet they are too often satisfied when their students achieve only a basic level of understanding. They provide many opportunities for their students to practice skills like facts and “the number of the day.” Although they give their students many valuable supplemental activities, they rarely teach their students to go beyond just doing mathematics. Their instruction lacks rigor and depth. They require proficiency from their students, but they rarely expect work that exceeds the standard. (following students, observing classes, meeting with school improvement team, students, district administrators, and parents, talking with students and teachers, reviewing completed and ongoing student work, discussing student work with teachers, reviewing classroom assessments, reviewing school improvement plan)
Although teachers offer their students many opportunities to solve problems and write basic word problems, only a few recognize the difference between basic word problems and rigorous tasks. This results in students not having enough stamina and perseverance to solve complex multi-step problems. Although teachers expose their students to different strategies by posting them on the walls and in students’ notebooks, their students don’t always efficiently apply them. When teachers give their students more rigorous problems to solve, they do not model the thinking process, and they do not give their students enough guidance or ask enough questions to help them work through these more challenging tasks. (following students, observing classes, discussing student work with teachers, reviewing completed and ongoing student work, reviewing classroom assessments, reviewing school improvement plan, talking with students and teachers, meeting with school improvement team, students, school and district administrators, and parents)
Most teachers at Richmond have extremely well-established rituals and routines in their classrooms. In addition, their high expectations for student conduct are clear and consistent, which results in a positive learning community where students encounter little conflict throughout their day. The students in these classrooms are eager, independent, and ready to learn. Teachers’ simple redirection is all students need to refocus in these classes. On the contrary, a few teachers have low expectations of student behavior. Their tolerance of disorder, disrespect, and disruption is too high. They allow their students to interrupt them and other students. Some ignore conflict, or they offer inconsistent consequences, while others reinforce negative behavior. Students learn less in these classrooms and are less prepared for further learning. (following students, observing classes, observing the school outside of the classroom, meeting with students, talking with students and teachers, reviewing school improvement plan)
Teachers at Richmond Elementary School are dedicated, resourceful, collaborative professionals. They utilize the new district-mandated common planning time amazingly well without complaint or resistance. They share resources, discuss student work, and plan. Further, specialists willingly collaborate to plan meaningful tasks like the Kwanzaa unit. The school nurse has initiated further collaboration among teachers such as working with them on the fruit and vegetable project. However, the specialists report that they would like to collaborate with the various grade levels during common planning time. Some Richmond teachers exhibit amazing capacity for best practice and instruction; however, their expertise is underutilized as a model for others in the school. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrator, reviewing school improvement plan, reviewing district and school policies and practices)
Commendations for Richmond Elementary School
Dedicated faculty and staff

Effective participation in the new common planning time

Consistent implementation of CORE (Consortium of Reading Excellence) components 

Deliberate and consistent use of strategies to teach writing

Recommendations for Richmond Elementary School
Model appropriate use of reading strategies by making your thinking, as a reader, public. Use quality literature to do so.

Offer your students more complex math tasks. 

Teach your students to persevere by giving them more experiences with solving rigorous problems. Ask better questions to advance and assess students’ thinking.
Continue to use rubrics that provide clear expectations for your students. Use them to focus students more on quality than on effort.

Raise the expectations for some students’ writing in the lower grades, as they are ready to write more creatively. Increase the pace when students are ready.

Maintain more consistent behavioral expectations across classrooms for establishing more effective classroom communities. 
Follow through by giving consistent consequences when students are disruptive, disrespectful, and disorderly.
Provide students with more experience and opportunities to analyze and interpret all types of text beyond the literal level.  

Recommendations for the Chariho School Department
Monitor the dissemination of best practices of teachers who attend professional development that the district provides.
Clarify your expectations for the roles and responsibilities of the human resources available to Richmond Elementary Teachers

Provide more professional development for early childhood teachers in writing.
6. FINDINGS ON SCHOOL support for learning and teaching 

Conclusions

The school administrators at Richmond Elementary School are advocates for the students at this school. District administrators report that the principal is an aggressive advocate for students, particularly children with special needs. Her experience and background has made the Richmond School community a forerunner for the district in the implementation of the state’s required Response to Intervention initiative. Both the principal and the assistant principal are visible throughout the school; and teachers report more effective handling of discipline issues when both are present. Importantly, the principal is a hands-on administrator who can be seen serving students lunch or conducting a before-school reading club. District administrators report, and the principal herself concurs, that she does not ask her staff to do anything that she would not do herself. However, parents and teachers report that sometimes a lack of communication effects their being informed about events or incidents with children at school like bullying or health and discipline issues. District administrators are generally supportive and deliberate in the way they research and roll out new initiatives and programs. Yet, there is a disconnect in the school regarding the dissemination and interpretation of recent state test results. As a result, the teachers have less information than they need to drive their instruction. (following students, observing classes, observing the school outside of the classroom, meeting with school improvement team, students, school and district administrators, and parents, talking with students, teachers, and school administrators)  
In light of the fact that only 14 percent of the student population is identified for services, this school’s special education program goes beyond what is expected in providing appropriate student learning situations. It surprised the team that the student population with special needs is provided services in a variety of ways. Overall, special needs students in the inclusionary model are well served. The inclusion teachers support whole-class lessons, facilitate guided reading groups, and work with both special education and general education students. This team approach benefits all students. Special Education students, who are serviced in pull-out programs for resource and speech, are served well. Activities that match the needs of both students and the classroom instruction are implemented. Additionally, resource teachers and speech and language pathologists further collaborate resulting in carryover during both therapy sessions. However, the schedule for all pull-out services causes some students to receive fragmented instruction in the regular education setting. Students with intensive special education needs are served in a caring, strategic, capable manner. In certain cases, there are well-thought out, deliberate steps taken to facilitate the inclusion of students with intensive special needs into general education settings. Often, students in this program are provided with modifications like sign language and song to help them learn. Students in the severe-profound special education classes are monitored in an ongoing fashion, and the related service therapists vigilantly attempt to understand their needs. Despite evidence of adequate communication in the school setting, a few parents of special needs students report that they do not feel part of the IEP team and that they have to initiate communication. Overall, Richmond uniquely serves its students with special needs. (following students, observing classes, observing the school outside of the classroom, discussing student work with teachers, reviewing completed and ongoing student work, talking with teachers, meeting with students, school and district administrators, and parents) 
Overall discipline at Richmond Elementary School is inconsistent. Most teachers consistently reinforce well-established rules, routines, and classroom management styles. Discipline is not an issue in these classrooms. Conversely, some teachers do less than they should to reinforce classroom rules. Students take advantage of their teachers’ apathetic styles. The lack of an overall cohesive discipline program at the school causes an inconsistent implementation of the district code of conduct. Additionally, there is no character education program to promote respect and responsibility, despite the mention of respect and responsibility in the school’s mission statement. Teachers say there is sporadic follow-through and communication in regard to the consequences of poor behavior or the disciplinary actions taken in the office. Students who require more strategies than typical classroom management do not have systemic support or specific behavioral plans. (following students, observing classes, observing the school outside of the classroom, talking with students and teachers, meeting with school improvement team, students, school administrators, and parents, reviewing school improvement plan, reviewing district and school policies and practices)
Although some technology exists at Richmond Elementary School, students underutilize it. Aside from Accelerated Reader, the use of Alpha-smarts, and the other software programs that are available in the media center, students have limited opportunities to enhance their learning through the use of computers. The lack of independent opportunities for students to research or present their work using the internet or PowerPoint limits their learning to use technology in a 21st Century world. However, teachers’ use of Power School to complete their report cards and attendance records and to record test scores is a good vehicle for the district to begin a data collection initiative. There are steps to provide and improve assistive technology for students with special needs including board-maker and voice out-put devices. However, some special educators are unaware of the availability of these resources. (following students, observing classes, observing the school outside of the classroom, meeting with students and school and district administrators)
The district leadership effectively supports the leaders and teachers of Richmond Elementary School with the training and implementation of Learning Walks. Teachers conduct the Learning Walks themselves. The principal reports that the walks have been beneficial in informing professional development. The SALT team observed consistencies in writing instruction that the principal reports were an outcome of previous Learning Walks. However, despite the district’s involvement in the Institute for Learning, academic rigor for problem solving in mathematics is not always evident. Although teachers do meet for grade-level common planning time, the expertise of strong teacher leaders, whose expertise would enhance professional development at the school, is underutilized. (reviewing Learning Walk feedback letters, talking with teachers, reviewing school improvement plan, meeting with school improvement team and school and district administrators, reviewing district strategic plan, reviewing records of professional development activities) 
Commendations for Richmond Elementary School
Strong leadership advocacy for students’ needs

Strong collaborative efforts between special educators and speech pathologists that results in their sharing instructional services and methods
Good use of teacher-led Learning Walks
Recommendations for Richmond Elementary School
Increase communication among all constituent groups including leadership, parents, teachers, special education, and special services.
Develop or institute a school-wide discipline and character education program.

Increase the use of technology in classrooms including, but not limited to, the use of the computers to research and present work.

Use teacher leaders in the school to provide further school-based professional development.

Revisit at the tenets of “academic rigor in a thinking curriculum,” and better align them to the math tasks you give your students to problem solve.

Continue the use of teacher-led Learning Walks to address the recommendations in your SALT Report. 
Recommendations for the Chariho Regional School District
Increase free professional development opportunities for the use of technology so teachers can enhance their instruction.

Provide the breakdown of NECAP (New England Common Assessment) scores for each student.
7. Final Advice to RICHMOND ELEMENTARY SCHOOL
Continue on your path toward excellence as you support each other as members of a professional learning community. You are encouraging the use of new approaches to teaching and learning. Doing so will enable your students to be competent in completing higher-level rigorous tasks. As you participate in professional development opportunities right in the school, you have already started to commit to being life-long learners. It is important that administrators and teachers carry on their work for all Richmond students. Help every student take on the respect and responsibility for learning and for one another. Take on this report, and be proud of your fine efforts to provide an education for all students.
Endorsement of SALT Visit Team Report

Richmond Elementary School
April 13, 2007
How SALT visit reports are endorsed

The Rhode Island Department of Education (RIDE) contracts with Catalpa Ltd. to monitor all SALT school visits and to examine each SALT visit team report to determine whether it should be endorsed as a legitimate SALT school visit report. Catalpa Ltd. monitors the preparations for the visit, the actual conduct of the visit and the post-visit preparation of the final report. This includes observing the team at work, maintaining close contact with the chair during the visit and archiving all of the documents associated with a visit. Catalpa Ltd. carefully reviews the text of the final report to make sure that the conclusions and the report itself meet their respective tests at a satisfactory level. The endorsement decision is based on the procedures and criteria specified in Protocol for Catalpa Ltd. Endorsement of SALT School Visit Reports
.

The SALT Visit Protocol, which describes the purposes, procedures and standards for the conduct of the SALT school visit, is the basis for report endorsement. The SALT visit protocol is based upon the principles and procedures of Practice-based Inquiry®
 that are based on a 160-year-old tradition of peer visits that governments and accreditation agencies continue to use to assess the performance of schools. 

The SALT Visit Protocol
 requires that all SALT visits be conducted at an exceptionally high standard of rigor. Yet, because visits are “real-life” interactive events, it is impossible to control all of the unexpected circumstances that might arise. Nevertheless most of the unexpected things that happen do not challenge the legitimacy of the visit. Teams and schools adapt well to most surprises and maintain the rigor of the visit inquiry.

Catalpa Ltd. made its judgment decision about the legitimacy of this report by collecting evidence from the conduct of this visit to answer three questions:

Did the SALT visit team and the host school conduct the visit in a manner that is reasonably consistent with the protocol for the visit?

Do the conclusions of the report meet the tests for conclusions that are specified in the visit protocol? (Are the conclusions important, accurate and set in present, do they show the team’s judgment?)

Does the report meet the tests for a report that are specified in the visit protocol? (Is the report fair, useful, and persuasive of productive action?)

The sources of evidence that Catalpa used for this review were: 

Discussion with the chair, the school and the RIDE project director about issues related to the visit before it began.

Daily discussion with the visit chair about possible endorsement issues as they arose during the visit. 

Observation of a portion of this visit.

Discussion with the principal at the end of the visit regarding any concerns he/she had about the visit.

Thorough review of the report in both its pre-release and final forms. 

The Endorsement Decision

The conduct of the Richmond Elementary School visit did raise one endorsement concern. A team member discovered a possible conflict of interest relating to the member’s past experience with a member of the school community. This was resolved by the team member agreeing it would be better if she served later on another team. This removed the possibility of an endorsement issue. Otherwise there were no issues of note. 

Catalpa Ltd. fully endorses the legitimacy of this report and its conclusions. 

The points that support this are compelling:

1. RIDE has certified that this team meets the RIDE requirements for team membership. 

2. The conduct of the visit by both team and school was in reasonable accord with the SALT School Visit Protocol. 

3. There is no methodological or other, reason to believe that the findings of this report do not represent the full corporate judgment of a trained team of peers led by a certified chair. 

4. The conclusions meet the established tests for conclusions. They are important, supported by evidence from practice, set in the present, and they show the team’s judgment. 

5. The report meets the criteria for a report. It is fair, persuasive and potentially useful to the school. 
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Thomas A. Wilson, Ed.D.

Catalpa Ltd.

May 23, 2007



Report appendix

Sources of Evidence for This Report

In order to write this report the team examined test scores, student work, and other documents related to this school. The school improvement plan for Richmond Elementary School was the touchstone document for the team. No matter how informative documents may be, however, there is no substitute for being at the school while it is in session—in the classrooms, in the lunchroom and in the hallways. The team built its conclusions primarily from information about what the students, staff and administrators think and do during their day. Thus, this visit allowed the team to build informed judgments about the teaching, learning and support that actually takes place at Richmond Elementary School.

The visit team collected its evidence from the following sources of evidence:

· observing classes directly

· observing the school outside of the classroom

· following 8 students for a full day

· observing the work of teachers and staff for a full day 

· meeting at scheduled times with the following groups:

teachers

school improvement team 

school and district administrators

students

parents

· talking with students, teachers, staff, and school administrators

· reviewing completed and ongoing student work

· interviewing teachers about the work of their students

· analyzing state assessment results as reported in Information Works! 

· reviewing the following documents:

district and school policies and practices 
records of professional development activities
classroom assessments
school improvement plan for Richmond Elementary School
Learning Walk feedback letters

district strategic plan 
2006 SALT Survey report
classroom textbooks 
2006 Information Works!
2006 NECAP Results
School and District Report Cards
State Assessment Results for Richmond Elementary School 

Assessment results create sources of evidence that the visit team uses as it conducts its inquiry. The team uses this evidence to shape its efforts to locate critical issues about the school. It also uses this evidence, along with other evidence, to draw conclusions about those issues.

This school’s results are from the latest available state assessment information. It is presented here in four different ways:

against performance standards,

across student groups within the school, and 

over time. (FOR HS ONLY)

in relation to the school’s district and to the state (NECAP results).

Information Works! data for Richmond Elementary School is available at /www.infoworks.ride.uri.edu/2005/default.asp.

 Results in relation to performance standards

The first display shows how well all students do in relation to Grade Level Expectations (GLEs) in English/Language Arts and mathematics. They are shown as the percentage of students taking the test whose score places them in the various categories at, above, or below the performance standard. Endorsed by the Board of Regents for Elementary and Secondary Education in 2005, the tested GLEs can be found at 
 HYPERLINK "http://www.ridoe.net/" 
http://www.ridoe.net
. Using the 2006 from the NECAP exam, Richmond Elementary School is classified as high performing.

Table1. 2005-06 Student Results on Rhode Island State Assessments
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Results across student groups within the school

The 2006 Report Card shows the performance of Richmond Elementary School compared to the school’s annual measurable objectives (AMO). This report card describes Richmond Elementary School as high performing.
Table 2  2005-2006 Student Results across Subgroups
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Results across NECAP Sub-Topics

This chart shows how the performance of students at Richmond Elementary School compare to the district and to the state across the different sub-topics of the NECAP tests.

Table 3  2005-06 NECAP Sub-Topic Results
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Math
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The Richmond Elementary School Improvement Team

START LIST OF MEMBERS HERE

Members of the SALT Visit Team

Jeannine K. Magliocco NBCT, M.Ed.
On leave to the Rhode Island Department of Education from

The Middletown School Department

Aquidneck Elementary School

Grade 4 teacher

Patricia Abrahamson

Classroom teacher

Austin T. Levy School

Burrillville

Dorothy Ainley

Math Specialist

Old County Road School

Smithfield

Christina Amanti

Special Educator
State Street School

Westerly

Sharon Dodge

Classroom teacher

Bradford Elementary School
Westerly

Pauline Lisi

Principal

Orchard Farms Elementary School

Cranston

Gail Lury Johnston
Classroom teacher

Greenwood Elementary School

Warwick

Code of Conduct for Members of Visit Team
INSERT HERE

� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


�  See The Handbook for Chairs of the SALT School Visit, 2nd Edition. This handbook includes the SALT Visit Protocol and many guidance documents for chairs, schools and RIDE. It is available from the SALT Project Office and Catalpa.


� Practice-Based Inquiry® is a registered trademark of Catalpa Ltd.


� See The Foundations of Practice-Based Inquiry® (2006, Catalpa Ltd.) and Practice-based Inquiry® Guide to protocol design. (2006, Catalpa Ltd.)





